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1. Background to the Teachers’ Activity Pack
In April 2013, the London-based Child-to-Child Trust and Sierra Leone-based Pikin-to-Pikin
Movement conducted a research study with a wide range of community stakeholders in
Moyamba District, Sierra Leone. The purpose of this research was to help develop a Teachers’
Activity Pack aimed at strengthening children’s ability to protect themselves from a variety
of risks, including recruitment into armed forces, if a situation of conflict ever arose again in
Sierra Leone. By consulting with children formerly associated with the fighting forces, child
protection agencies, community leaders, teachers, parents and NGOs, the Child-to-Child Trust
and Pikin-to-Pikin Movement were able to identify what the local community thought should
be included in this Teachers’ Activity Pack, and were able to hear local recommendations for
how the Teachers’ Activity Pack should be developed and delivered.

Key findings from the research were as follows:
Research participants said that although there was a need to teach children about child
protection in conflict situations, levels of awareness of basic child protection issues (e.g. what
does abuse mean?) were very low and should be included in the Teachers’ Activity Pack.
Indeed, it would be challenging for children to learn about risks of abuse in war contexts
without first having an understanding of how child protection issues affect children in their
current living environments.
Children needed to learn more about who can help to keep them safe – this included the role
of parents, community leaders such as chiefs and religious leaders, as well as the role of people
such as Family Support Unit workers and the district social welfare officers. These stakeholders
should therefore be involved in developing the Teachers’ Activity Pack as much as possible,
and should collaborate with teachers and children themselves so children can meet learning
objectives.
Research findings suggested that peace-building and ways to prevent conflict should be
included in this Teachers’ Activity Pack.
Key life skills children needed to learn were: decision-making, problem-solving, critical
thinking, self-awareness, dealing with difficult emotions, empathy, avoiding conflict and
communication.
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Research participants agreed that the Teachers’ Activity Pack should be delivered to children
aged 8 to 12 years old by teachers in primary schools. This was because it was considered
important that younger children learn about these issues as early as possible to influence early
behaviour.
It was suggested that the Teachers’ Activity Pack needs to try to benefit out-of-school children,
too, as they are often the ones who are most at risk of abuse, or who would be most at risk in a
conflict situation.
Teachers suggested that for any Teachers’ Activity Pack to be effective, it had to be aligned to
the national primary curriculum as much as possible. They also requested good training and
support for delivering the Teachers’ Activity Pack.

Objectives of the Teachers’ Activity Pack
Research findings have directly informed the structure and content of the Teachers’ Activity
Pack. By the end of the course, it is expected that children will:

1. Have a better understanding of child protection issues and a greater capacity to keep
themselves safe.

2. Have a better understanding of the child protection issues that are common in
conflict situations – including recruitment into armed groups – and will have a greater
knowledge of how these might be avoided.

3. Gain a basic insight into how child protection issues in times of peace and war may
affect girls differently to boys.

4. Gain an insight into the roles and responsibilities of key formal child protection actors
in Sierra Leone, as well as those actors who can support child protection, such as the
police and military.

5. Understand basic concepts of peace and war, and be able to identify strategies for
avoiding conflict and building peace.

6. Be able to identify key problems facing children in their communities and propose and
implement solutions to those problems.

7. Demonstrate improved life skills – notably in critical thinking, empathy, problemsolving, decision-making, communication, conflict avoidance and dealing with difficult
emotions.
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2. Who is the Teachers’ Activity Pack for?
This training has been designed primarily for teachers teaching children aged 8 to 12 years in
a school setting. It has been designed to be used in a flexible manner, so teachers can break
down teaching sessions over more than one lesson to accommodate their timetables. Some
sessions directly link to the National Curriculum Framework of Sierra Leone and will help
teachers to meet key components of the national curriculum.

However, this training course is also a relevant and useful tool for anyone who works with
children as part of non-formal education programmes, as part of an NGO programme, child
rights club or social work programme. Indeed, anyone who aims to keep children safe, promote
their participation in society and encourage their ability to make safer choices will find this
Teachers’ Activity Pack useful. With this is in mind, please note that all the guidance in the
Teachers’ Activity Pack session plans that is directed at teachers (see the ‘Tips for teachers’
sections) is also relevant for facilitators working with children in a non-school setting.

Although the Teachers’ Activity Pack assumes basic literacy levels among children, most
activities can be adapted to suit groups of children with low literacy levels in out-of-school
settings, such as street children. If you are not working with children in a school setting and
want to use this training, consider the age range of the children in your group. Children have
more in common the closer they are in age, and the Teachers’ Activity Pack will work better
with children who are similar ages.

This Teachers’ Activity Pack follows a rights-based approach. This means that one of the guiding
principles of the Teachers’ Activity Pack is that no child should be excluded from benefiting
from it. For example, no child should be left out of the sessions because of a disability. With this

9

10

Teachers’ Guidance Notes
in mind, please remember that the Teachers’ Activity Pack also aims to benefit out-of-school
children. This is because out-of-school children often lack access to education because of
financial disadvantages or an unsupportive family background. This means they are one of the
groups who are most at risk of abuse in a variety of settings – including conflict situations.

The Teachers’ Activity Pack will therefore support teachers and children to consider how out-ofschool children can benefit from the learning generated by the sessions in a safe, child-friendly
way.
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3. Understanding the Child-to-Child approach
This training course integrates a Child-to-Child approach. This approach has spread all over
the world since it was launched in 1978. It has been used to teach children about a variety
of subjects – from health education to landmine awareness. It is different from traditional
classroom teaching methods in the following ways:
1. Children should participate in developing, designing and evaluating activities rather
than being told ‘what to do’.
2. Children should link what they learn in school with actual problems in their daily lives.
The Child-to-Child approach invites children to identify problems facing children in
their homes and communities, and supports them to solve these issues.
3. The approach relies upon the active involvement of parents, teachers, peer groups and
key community stakeholders if it is to be successful.
There is no ‘one way’ to implement the Child-to-Child approach. It has been adapted in many
different ways in different countries. However, the following steps provide a basic framework
of how the approach can be implemented, and this is the teaching methodology that is
integrated in the Teachers’ Activity Pack.

The Six Steps:
A Flexible Approach linking
the Place of Learning with the
Home and Community

Learning Place

Living Place
(village, town, city or street)

(school, health centre, tree)
STEP ONE
Choose the right idea.
Understand it well.

STEP TWO
Find out more.

STEP FOUR
Take action
(I) and (We).

STEP SIX
Do it better and
sustain the action.

STEP THREE
Discuss what we
have found out,
and plan action.
STEP FIVE
Evaluate the aciton.

In this material, the Six Step Approach has been compressed into Four Steps for simplicity.
Note that, the number of steps is not important, but the underlying principle behind the Steps, which is: linking learning with
the practical life of children in the living place.
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Step 1
At the first step, a topic is identified and the teacher supports children to find out what they
already know about this topic. The teacher then supports children to deepen their knowledge
and understanding of the issue and corrects any misunderstandings. Activities to help children
gain a good understanding of a topic include stories, discussions and role-plays. Community
members can also be invited as guest speakers at this stage to talk to children, tell stories or
initiate discussions on the chosen topic.
N.B. The storybooks that accompanies this Teachers’ Activity Pack are examples of Step 1 activities, as
they encourage children to explore a particular topic.

Examples of Step 1 activities

The teacher tells a story about a child who chose to join an armed group.

In pairs or small groups, children talk about why the child joined and what
happened next.

The teacher talks to the children about the types of danger children can face in
armed units or invites an ex-child combatant to discuss their experiences of war.

Children ask further questions.

Teachers’ Guidance Notes

Step 2
Children find out more about the selected topic by gathering some information. You can
identify this step in the Teachers’ Activity Pack by looking for activities called ‘Let’s find out
more!’. Children can collect information by:
•

Conducting a survey by having a discussion with friends, relatives or community
stakeholders.

•

Observing how other people behave in the community.

The findings from their survey will help children to plan an activity in Step 3.

Tips for information collection

1. Asking survey questions
A set of simple questions is an easy way for children to gather information, especially if
they are closed-ended questions – i.e. questions that can be answered with a ‘yes’ or ‘no’,
or an ‘agree’ or ‘disagree’. A question like ‘Do you feel safe walking to school?’ is an example
of a closed-ended question.
Sometimes children will want to ask open-ended questions – i.e. questions that cannot be
answered with a simple ‘yes’ or ‘no’ response. These are very useful questions that provide
us with information that is very detailed. A question like ‘Why did children join armed
groups during the war?’ is an example of an open-ended question.
Sometimes children will want to ask open-ended questions – i.e. questions that cannot be
answered with a simple ‘yes’ or ‘no’ response. These are very useful questions that provide
us with information that is very detailed. A question like ‘Why did children join armed
groups during the war?’ is an example of an open-ended question.
If children want to ask any questions to a non-school-going child, it is important they do
so in a sensitive and safe way – and that the child’s family is involved. Guidance is given
throughout the manual regarding when you might wish to engage with out-of-school
children and how to do this safely.
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2. Observation survey
This involves spending time informally in the community listening to what people
are saying or how they are behaving.

3. Key informant interview
There are people in the community who play a role in keeping children safe, or who
understand issues of peace and conflict well because of their past experiences.
These people may include social development workers, police, social welfare
officers and ex-child combatants. Older children may wish to interview these ‘key
informants’. They should be supported to develop questions in advance, and key
informants should be notified beforehand about the purpose of the visit and the
types of questions that could be asked.
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Step 3
Children discuss what they found out in the previous steps, exploring how the topic affects
them, their friends, family and community. Then the children discus ways they can address
problems either as individuals, in small groups or as a larger group. It is important that teachers
support children to develop their own ideas and do not impose their solutions on to the
children. At the beginning of the Teachers’ Activity Pack, simple, manageable action plans
should be proposed.

Example of Step 3 activities

Children share their survey findings.

Children discuss these findings.
What do they mean?

Children vote for which problem they would like to plan an action for.

Children consider possible actions for tackling the chosen problem.

Children engage in action-planning and prepare to undertake selected actions.
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Step 4
Here, children take action in their families and communities. This ‘action’ can consist of
communicating information to others, demonstrating skills to others, working with other
children or leading by example. Remember that the principle of Step 4 should be that the
ideas, messages and activities should be shared as widely as possible, even if you start with
small groups at the beginning.

Examples of Step 4 activities

Performing plays and songs to raise awareness of a selected child protection issue.

Having a poster or poem competition on a specific subject.

Pairing up with a friend to develop safe ways to get to and from school.

After any activity has been carried out, it is essential that children evaluate the activity and
consider:
•

How can the activities be improved?

•

Has everyone understood our messages?

•

What changes have occurred?

•

What do we need to do differently to improve the action next time?
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4. How do life skills fit in?
This Teachers’ Activity Pack uses the World Health Organization’s definition of life skills as its
foundation:

‘Life Skills are abilities that help us to adapt and behave positively
so we can deal with the challenges of everyday life.’ (WHO, 1997)
Using a Child-to-Child approach, the Teachers’ Activity Pack will help to develop the life skills
children need to keep themselves safe. The skills children learn will help them to gain more
control over their lives and enable them to build more protective environments for themselves.
This means supporting children to minimise the risk factors in their lives and maximise
protective factors.

Life skills taught in the Teachers’ Activity Pack and how they can help children to stay safe :

Life Skill

Example of how it can help children to stay safe

Decision-making &
problem solving

A girl suspects her friend is being abused. She thinks about whom
she should speak to in order to get help for her friend.

Critical thinking

A child in an armed group considers whether to escape from the
soldiers’ camp. She weighs up the risks to her safety.

Creative thinking

A child in a conflict-affected country thinks of strategies that will
enable him to get to school safely

Communication

A boy is able to tell his teacher he is being bullied.

Empathy

A group of children consider how to help children who often go
to the ‘unsafe’ places in the community.

Coping with difficult
emotions

A girl learns to cope with the anger she feels towards a friend
who has spread lies about her. As a result, she does not resort to
violence.

17

18

Teachers’ Guidance Notes

Teaching children about life skills is not just about providing them with information, although
this is important. It is also about:

1. The ability to act:
Information needs to be supplemented by teaching children the skills needed to avoid a
risky situation. Children need to learn how to put their knowledge into practice.
How this Teachers’ Activity Pack will help: By providing opportunities to teach children new
skills and encouraging them to practise their skills.
2. Motivation:
Children need to feel motivated and inspired in order to behave in a way that makes them
safer. Motivation can come from friends, family, religious groups, teachers and also from
their own internal feelings.
How this Teachers’ Activity Pack will help:
Motivational strategies such as peer support, personal reflections and the Tree Of Positive
Action (introduced in Topic 2 – Identity, Session 1 – Who Are We?) will help to motivate
children to apply their life skills outside the classroom.
3. The environment:
Children will not be able to put life skills into practice if their external environment is not
supportive. This means that parents and key community stakeholders should buy into the
objectives of this Teachers’ Activity Pack and support children to apply their learning to
their daily lives.
How this Teachers’ Activity Pack will help:
By suggesting key entry points for parents and community stakeholders in the delivery
of the Teachers’ Activity Pack to ensure their continued engagement and support, and by
regularly monitoring levels of community support for this Teachers’ Activity Pack.
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5. What is in the Teachers’ Activity Pack?
The children live in a house that is safe and secure. The foundation stones of the house are the
topics children will learn about that will help them to stay safe.
•

Foundation Stone 1 = child protection

•

Foundation Stone 2 = peace-building

•

Foundation Stone 3 = life skills

The cement holding the foundation stones together represents gender and a gender-sensitive
approach.

The house has four windows. Each one represents the Child-to-Child activities that are central
to children’s protective environment.
•

Window 1 = Learning and understanding

•

Window 2 = Investigating/finding out more

•

Window 3 = Planning an action

•

Window 4 = Implementing and evaluating the action
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On top of the house is a roof that provides the house with shade and shelter. The roof
represents various community stakeholders – including parents, teachers, police, military and
community leaders – who are essential to ensuring the safety of the children in the house. They
play a protective role in the children’s lives and their constructive engagement is essential to
the success of the Teachers’ Activity Pack.
There is a path from the house. This path leads to other children in the community who do
not live in a safe house (i.e. children who are out of school and most at risk of abuse, or who
are engaging in conflict). The door of the house is open, suggesting the Teachers’ Activity Pack
must ensure that these other children are reached out to and enabled to benefit from the
learning in the Teachers’ Activity Pack.
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Module overview
(by topic)

1. Getting Started
Sessions

Key Objectives

Life skills learned :
learned outcomes

1. Building Trust

* Starting to build relationships of trust
between children and teachers

Self-awareness,
communication

2. Making Ground
Rules

* Starting to identify areas of commonality
between children
* To establish what is unacceptable and
acceptable behaviour
* To encourage children to feel
comfortable with sharing experiences and
information during the training
* Ensuring children understand the
principles that will be used during the
training to keep themselves safe
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2. Identity
Sessions

Key Objectives

1. Who Are We?

* To support children to identify their
positive qualities

2. What Do We
Believe In?
3. How Am I
Feeling?
4. Controlling Our
Emotions
5. Planning An
Action

* To build awareness of how children can
have positive impacts upon their own lives

Life skills learned :
learned outcomes
Self-awareness,
critical thinking and
communication,
coping with stress
and emotions

* To build understanding of what we
believe in and what our values are
* To understand how our values affect
our behaviour and the way we react to
situations
* To recognise our emotions and express
them appropriately
* To build skills in action-planning

3. Child Protection
Sessions

Key Objectives

1. Feeling Safe And
Unsafe

* To be able to express feeling safe/unsafe
and the reasons for this

2. What Is Abuse?

* To identify safe/unsafe places in the
community

3. Planning An
Action
4. Who Do I Trust?
What Can I Do?
5. Planning An
Action

* To build understanding of different types
of abuse
* To identify the skills and relationships we
have that can help us protect ourselves
* To build understanding of key child
protection actors in Sierra Leone, their
roles and how they might be able to help
children

Life skills learned :
learned outcomes
Critical thinking,
decision-making,
assertiveness
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4. Conflict
Sessions

Key Objectives

1. Understanding
Peace And
Conflict

* To build a basic understanding of
concepts of peace and conflict

2. What Causes
Conflict?
3. Peace-Building
And Preventing
Conflict
4. The Effects Of
Conflict
5. Planning
Peace In Our
Communities

* To identify different kinds of peace
and conflict in children’s lives and
environments
* To learn how to take responsibility for
either violent or peaceful actions
* To identify ways of avoiding conflict and
building peace
* To understand the negative
consequences of conflict and war upon
families and communities

Life skills learned :
learned outcomes
Empathy,
decision-making
and problemsolving, critical
thinking,
assertiveness
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5. Managing risks in conflict
Sessions

Key Objectives

1. What Happened
To The Children?

* Understanding the child protection risks
children face in war

2. Developing
Resilience

* Identifying the different experiences girls
and boys have in war

3. Planning An
Action

* Understanding what can help to protect
children from risk and harm in a war
situation

4. Children’s Rights
In Conflict
5. How Risky Is
This?
6. After War Ends

Life skills learned :
learned outcomes
Critical thinking,
assertiveness,
decision-making
and problemsolving, empathy

* To help children understand their needs
and rights in conflict situations
* To understand that community
reintegration is a long-term, difficult
process

6. Future Planning
Sessions

Key Objectives

1. Visioning The
Future

* To learn to develop personal goals
* To support children to develop strategies
for meeting goals

Life skills learned :
learned outcomes
Critical thinking,
decision-making
and communication
skills

Teachers’ Guidance Notes

Child-friendly explanation of Teachers’ Activity Pack

Teachers can use the following description to introduce the Teachers’ Activity Pack to children
in Topic 1, Session 1. They can adapt the description according to the age range of the children.
(This material is also included at the end of the Teachers’ Activity Pack, in Annex 1.)

Today, we are going to start learning some new things that will help us to lead
safe, happy lives.
First of all, we will learn more about ourselves and each other. We will also
consider some of the dangerous things that can happen to children – and we
will meet and find out more about the people who can help us to stay safe.
We will also learn how children can protect themselves and help each other to
stay safe.
War is one of the things that can hurt children and their families – it can be very
dangerous for children.
We will learn about what happens to children when war comes and how
children can protect themselves better.
We will also find out more about peace and how children can help to build
peace in their communities.
We will discuss and share what we learn in school with our families, our friends
and our community.
We will try to make sure that we share our learning with children who do not
go to school, as well as children who are in school.
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Optional explanation
The pictorial depiction of the Teachers’ Activity Pack can be used to highlight what children will
learn, what the outcomes will be and how this will be achieved. For example :
•

you can explain that we want children to live in a house that is safe and secure, and in a
peaceful community where there are few dangers for children.

We want to work closely with the community to achieve this :
•

tell the children that the trees providing the house with cool shade represent important
people in the community who can help children.

•

Explain to children that the path leads to children outside the house who are not safe.

•

Perhaps these children do not go to school or they have been affected by war.

•

As we learn more, we want to share our learning with other children and people in the
community.
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6. Session plan format
Each session plan follows the same format. Sessions will often be split over more than one
lesson, depending upon your time constraints. Timings have been estimated for each activity
so teachers can plan ahead.

Objectives of sessions:
Highlights the key aims and learning objectives of the session.

Materials needed:
States what materials and resources you will need for
each session.

Activities and time required:
Breaks down what activities there are in each
session and how long each activity will take. The
time estimations are a rough guide – some groups
will move through each session more quickly than
others.
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Newsflash!
Most new sessions start with a Newsflash!.
This is an opportunity for children to share
what has happened since the last lesson,
and to give examples of how they have applied new learning to their daily lives.
It is sometimes used as a way of reporting back when children have done a ‘Let’s find out more!’
activity. It is also an opportunity to review ground rules and for children to ask questions as the
course progresses.

Activities:
This is the main part of the Teachers’ Activity Pack and gives teachers guidance on how to run
each of the exercises.

Key messages:
Each activity is assigned key messages that inform the teacher which learning points to
emphasise from the activity.

Tips for teachers:
These provide guidance for teachers on how to make sure the activities run according to plan.

Adaptations:
The Teachers’ Activity Pack provides suggestions how certain activities could be adapted for
older children

Let’s find out more!:
These activities relate to Step 2 of the Child-to-Child approach and involve children
investigating a particular topic by doing a survey in their homes and communities.

Reflection:
This part of the session allows children to take stock and summarise what they have learned.
It is a chance for children to make commitments regarding how they will apply new learning
to the way they live their lives. Reflections from children will also enable teachers to plan more
successfully for future sessions.
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7. Promoting child participation
The Child-to-Child approach relies upon participatory teaching methods. If we want children
to participate actively in keeping themselves and their peers safe, and to contribute to peace
in their communities, it is important for teachers to establish a relationship with children where
they feel they have a responsible and important role to play. Children need to feel that their
opinions are heard and valued.

This way of working with children may be different to traditional methods of teaching children.
In many countries, children are viewed as being too young or too inexperienced to be able to
make valuable contributions. However, there is lots of evidence to show that enabling children
to participate can bring about enormous benefits. These include:
•

Improved critical thinking that enables children to make wise decisions on issues
affecting them

•

Children will be more likely to remember what they have learned and share new
information with others

•

Increased motivation of children for learning

•

Improved interpersonal skills – including improved relationships between children and
adults

•

Increased ability to protect themselves and their peers
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The following active learning methods are used in this training, and will help to keep the
course interesting for children.

Role-plays
Role-plays are short dramas created by the children. They are mostly improvised, though some
guidance can be given as to the scope or purpose of the role-play, or the key messages it aims
to get across. Role-plays can improve understanding of a situation and encourage empathy
towards those acting in it.
Be careful when using role-play, because it can seem very ‘real’ to children. They can become
upset and need support. Children should NEVER be asked to role-play situations of sexual
abuse.

Group discussions
These are useful for hearing each other’s views and exploring different issues further. They are
an opportunity for children to practise listening, speaking in turn and other group skills. One
drawback of large group discussions is that very shy children may not participate, therefore it is
important to mix these with work in smaller groups or pairs.

Using open-ended questions
These are included throughout the training Teachers’ Activity Pack and are useful as they
encourage participation, analysis and critical thinking. They are particularly useful for helping
children to link what they learn in school with their own lives – for example:
•

‘What would you do if you were separated from your parents during a war?’

•

‘Do you know anyone who is being bullied? How do you think they feel?’

Brainstorms
This is a way to generate information very quickly. This can be used to solve a problem or to
answer a question.

Pairs and small group work
Pairs and small group work can be helpful for children who are shy and do not participate in
larger group discussions. It can also be used to facilitate reflections on a recent activity or to
think about a subject in more depth.

Teachers’ Guidance Notes
Drawing
Drawing is used in the Teachers’ Activity Pack to develop observation and co-operation skills,
imagination or to enable children to reflect on something that has happened to them. It is
a useful activity if the work of the group can be exhibited to communicate key messages to
others.

Examples of children participating in child protection and
peace-building activities

A group of children in Bor town, South Sudan, decided they would like to spread
peace messages within their local community. They decided to approach the local
radio station to see if they could help.
The radio station agreed to give the children free airtime every Saturday. The
children used this airtime to talk about how children in the community were
affected by violence. In particular, they voiced concern about child abduction in
their community.
Their radio broadcasts inspired the governor to take action. He visited the area
where the abducted children were being held, spoke to the armed groups and, as
a result, several children were released. The children’s radio broadcasts have also
inspired some adults who listen to the programme to stop beating children.

In Ethiopia, children in a child rights club were trained by Save the Children in
peace-building and how to solve their problems in peaceful ways. The children in
the club decided they wished to tackle the problem of teachers beating children
with sticks in school.
The child rights club arranged a meeting with the teachers and explained to them
how the beatings were affecting children, then explored ways of dealing with
problems in the classroom peacefully. As a result, teachers have stopped bringing
beating sticks to the classroom.

31

32

Teachers’ Guidance Notes
Tips for ensuring genuine child participation

•

Make sure you are not making any unrealistic expectations of children in the
sessions or ‘setting them up to fail’.

•

Set clear goals and targets with children. Make sure children agree with the
goals and targets.

•

Make sure no child is forced to participate in any activity if they do not feel
comfortable doing so.

•

Children’s views and opinions must be taken seriously.
This does not mean we need to agree with everything they say, but your
responses should be friendly and constructive.

•

Be prepared to be challenged – be open to children’s suggestions.

•

Let children decide on priority issues they wish to work on – for example, you
may feel tackling bullying is a priority, but children may prefer to tackle the
issue of early and forced marriage.

•

Decision-making should be shared – this is why there are so many voting
activities in the Teachers’ Activity Pack.

•

Be honest with children – do not promise them what you cannot deliver.

•

Share information you have with children – do not ‘hide’ from them.

•

Treat all children equally – having favourites can damage children’s selfesteem and self-confidence.

Finally, remember the importance of working with adults outside the learning environment,
too. Children should be allowed to participate in the wider society, and this may require the
obtaining of support from parents and community members. You may need to invest time
talking to powerful people in the community to persuade them of the benefits. See ‘Creating
an enabling environment’ (chapter 8) in the Teachers’ Guidance Notes for more information.
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Ways to ensure out-of-school children benefit from this Teachers’
Activity Pack

•

Make sure the Teachers’ Activity Pack and its learning materials are
shared with NGOs working with vulnerable, out-of-school children in the
community. Share your approaches and learning with these organisations.

•

Consider how actions held at the community level (such as role-plays and
dramas) can also be viewed by out-of-school children.
Consider how they will find out about upcoming events and make sure these
events do not clash with times when these children may be working or have
other priorities.

•

Children can lead campaigns highlighting vulnerabilities and types of risk
faced by out-of-school children.

•

Older children can work in groups to share learning with out-of-school
children – preferably with adult support to ensure safety.

•

If you are implementing this training manual as part of a wider, funded
programme and have an allocated budget for information dissemination,
radio broadcasts are a cost-effective way of reaching out to wider groups of
children with key messages.

•

Remember:
at all times ensure that the best interests and safety of the children involved
take priority.
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Good facilitation tips
In order to promote child participation and use the participatory learning activities effectively,
you may need to use a ‘facilitation’ style of teaching.
A facilitator should:

A facilitator should not:

* Be patient
* Show that she or he is a learner too

* Dominate the group

* Be sensitive to what is happening

* Intimidate people

* Deal with issues raised in the group

* Take sides

* Encourage participation

* Jump to conclusions

* Use simple language

* Be prejudiced

* Keep the group on the topic

* See her/himself as the expert

* Be a good listener

* Put participants on the spot

* Be aware of all participants

* Have long dialogues with one participant

* Be enthusiastic

* Lose her/his temper with a participant

* Plan the activities in advance

* Be biased

* Be empathetic

* Facilitate uncomfortable discussions

* Have a sense of humour

* Criticise a participant’s personal beliefs

* Act responsibly

* Be judgmental

* Respect the participants’ situation

* Give factual and theoretical information
in a formal lecture style

* Be a role model
* Acknowledge correct behaviour
* Give feedback

Adapted from PATH: Life Planning Skills: A Teachers’ Activity Pack For Young People In Africa,
Uganda version (2003)
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8. Creating an enabling environment

In order for this Teachers’ Activity Pack to be successful, children need a supportive community
where they can discuss the issues they learn about in class.
They also need wider support if their active participation is to be promoted outside the
classroom.

Before you start to teach this Teachers’ Activity Pack, it is essential that you explain the purpose
and objectives of the Teachers’ Activity Pack to parents, as well as key community stakeholders.
If community members feel involved in the early stages of the delivery of the Teachers’ Activity
Pack, they are more likely to join in with the activities children plan and to support children to
link their learning with their everyday lives.

Make sure you include those people in the community who play a role in keeping children
safe. Members of women’s groups, youth leaders, community support groups, social workers,
parents, as well as older men, religious leaders and relevant authorities including the police,
may all be appropriate people to consult.
Don’t forget to engage with any local NGOs in your area that come into contact with young
people on a regular basis, including NGOs working with out-of-school children, as they will be
able to advise you on how the learning from the Teachers’ Activity Pack can be shared safely
with more marginalised groups.
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You may need to conduct several small meetings in advance to ensure you have contacted
everyone concerned, so build some extra time into your work plans in advance.

Explain to parents that their children will be encouraged to share their learning in a home
and community setting, and may be conducting short surveys with their siblings and parents
during the course of the Teachers’ Activity Pack. Reassure parents that this need not be timeconsuming for them, as this may be a concern for people with busy lives.
Children can share their learning while helping parents with household chores, or just before
bedtime.
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9. Dealing with adult sensitivities
Talking about issues of conflict, child abuse and child protection with children and their
families is a very sensitive issue. Some people may feel threatened or uncomfortable. Adults as
well as children may have personal experiences of abuse or war that could cause distress, and
some people may feel that these issues are ‘private’ and not for open discussion.

When introducing the subject with parents and the local community, remember the following
tips:

•

Take it slowly – explain that the Teachers’ Activity Pack will teach children many
good things that will support their wellbeing. These include how to stay safe, and to
understand the risks and dangers of war.

•

Acknowledge and respond to people’s concerns.

•

Create plenty of opportunities for discussion.

•

Reassure people that we are not teaching children about child protection because we
don’t trust each other. It is because we all care about the children in our community and
want them to have safe, healthy lives.

•

Encourage parents and community members to get involved. Explain there will be
opportunities for them to engage with children and support them in their learning. This
will help to encourage more ownership of the Teachers’ Activity Pack and support for its
learning objectives.
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10. Inviting a guest speaker
There are some sessions where we recommend you invite a guest speaker. Guest speakers
usually have first-hand experience of the topic being discussed in the session and can help
children to find out more about who is responsible for keeping them safe in their community.

Guest speakers may include:

1. Religious leaders and chiefs
2. Social development workers/staff from district social welfare offices
3. Family Support Unit workers
4. Staff from NGOs who work with vulnerable children in the community
5. Trusted community figures who have served in the military, police or as prison
personnel during the war
6. Ex-child combatants

N.B. Children may also identify other people in the community they think it would be useful to
engage with. Offer them a chance to suggest who guest speakers should be.

It is important to make sure that the guest speaker shares the principles and attitudes
mentioned throughout the Teachers’ Activity Pack so that contradictions are not created. For
example, if you invite someone who was part of a fighting force during the war in Sierra Leone,
it is important that they now live peacefully in the community and support values of peace.
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When inviting a guest speaker remember:
1. Invite the guest speaker well in time, and notify the children in advance that a guest
speaker will be attending.
2. Children should be invited in advance to think about questions they might like to ask
the guest speaker.
3. Explain to the guest speaker what the session is about and what the key messages are
that you would like the children to receive. You can even provide the guest speaker with
the session plan in advance so he or she understands what is expected of them, and if
the children have developed their questions you can provide the guest speaker with
these in advance.
4. If the guest speaker insists upon payment for attendance, explain that this approach is
a voluntary one that relies upon voluntary contributions from the community, children
and young people.
5. Remember to re-confirm the guest speaker’s attendance a day before the lesson is due
to be held.
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11. Understanding child protection issues
Child protection is a very broad term used to describe any measure taken that can help to
protect children from a variety of different types of harm. Children can be at risk of many
dangers – for example, cutting themselves when using sharp instruments, burning themselves
or not knowing how to cross the road safely on a busy street. These types of hazards are not
the focus of this training course.
Instead, the training course will focus upon other child protection issues facing children in
our communities, such as domestic violence and sexual exploitation. These are forms of child
abuse.
According to the World Health Organization, ‘child abuse’ or maltreatment means ‘all forms
of physical and/or emotional ill treatment, sexual abuse, neglect or negligent treatment or
commercial or other exploitation, resulting in actual harm or potential harm to the child’s
health, survival, development or dignity in the context of a relationship of responsibility, trust
or power’ (WHO, 1999).

Barriers to protecting children
•

Children lack the knowledge and confidence to protect themselves

•

Harmful cultural practices are normalised

•

Rural communities are isolated from organisations or institutions that can
provide support

•

Poverty

•

Lack of child protection systems

•

Lack of policies needed to protect children.

•

Conflict causes a breakdown in family support structures and child
protection systems and creates new risks for children
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This Teachers’ Activity Pack will start by exploring what children already know and feel about
issues of child protection. It will tie the issue of child protection closely to the local context. It
will explore the types of abuse children can be vulnerable to in everyday situations, as well as
during situations of conflict – such as children’s recruitment into armed forces. The Teachers’
Activity Pack will explore how children can learn to protect themselves from abuse, and how
they should respond if they have been abused. Children have a tremendous amount to offer
when it comes to child protection. While the responsibility for children’s safety will remain
with adults, children can learn skills and knowledge required to help themselves – and other
children – to stay safe. The principles in the Teachers’ Activity Pack assume that:

‘The best way to protect children is to empower them to protect themselves.’
(Jackson and Wernham, 2005)

Harmful traditional practices
Child protection issues can include what is known as harmful traditional practices (HTPs).
Article 24 of the UN Convention of the Rights of the Child calls for the banning of harmful
traditional practices that can damage the health or wellbeing of children. Often, girls are
particularly affected by HTPs. Types of HTPs include:

Female circumcision
Early and forced marriage
Honour killings
Female infanticide

These practices are difficult to tackle because some people feel they are part of local culture or
traditions. Because this Teachers’ Activity Pack will link child protection issues to the realities of
children’s lives in Sierra Leone, it is possible that children will identify some harmful traditional
practices as you are teaching the Child Protection topic.
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Sierra Leone Child Rights Act
The Child Rights Act of Sierra Leone came into force in 2007, and is compatible with the UN
Convention on the Rights of the Child and the African Charter on the Rights and Welfare of the
Child.
The Child Rights Act defines a child as any person under the ages of 18. It guarantees children’s
rights to life, dignity, respect, education, health, shelter and protection from involvement in
armed or any other kind of violent conflict.
The Child Rights Act gives parents primary responsibility for the wellbeing and protection
of their children, and states that parents must protect their children from violence, neglect,
discrimination, abuse, as well as exposure to physical and moral hazards.
The Child Rights Act also outlines the responsibility of child protection actors – for example,
government agencies, social development workers and Child Welfare Committees - in Sierra
Leone to support families to fulfil their responsibilities towards children. It also acknowledges
the important role that traditional leaders and religious, such as paramount chiefs and imams,
play in promoting children’s safety and protection.

43

44

Teachers’ Guidance Notes

12. Child protection issues in war

War is a dangerous place for children, and this Teachers’ Activity Pack will aim to teach children
about the main risks they face in conflict situations. The UN has identified six grave violations of
children’s rights in conflict:

1. Killing and maiming
In conflict situations, girls and boys are victims of brutal acts of violence. They are often in the
wrong place at the wrong time. The increasing use of landmines poses a big threat to children.
They are also at risk of being killed in crossfire, through shelling or aerial bombardments.

2. Child recruitment
Hundreds of thousands of children are used as soldiers in armed conflicts around the world.
Many are abducted and beaten into submission. Some join to escape poverty or to defend
their communities. In armed units, they are subject to many types of child abuse – they may
witness death, killings and be victims of sexual violence.

3. Sexual violence
Sexual violence is increasingly seen in conflicts round the world. Girls and boys are targeted,
which makes them vulnerable to the spread of HIV and AIDS and other diseases. Sexual attacks
are sometimes a tactic of war and used to humiliate an enemy.
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4. Abductions
During conflicts, thousands of children are abducted from their homes, schools, or from
refugee camps. Abduction leads to child protection issues – including forced labour, sexual
slavery and child trafficking.

5. Denial of humanitarian access
This means blocking the free passage of humanitarian aid to people who need it.

6. Attacks on schools and hospitals
Schools should be zones of peace, but they are often targeted by warring sides in a conflict.
This means schools become damaged, are closed, or are used by military personnel. Children
who are denied access to school are at increased risk of the types of abuse that are common in
conflict situations.

In addition to the six grave violations, separation of children from
their families is also a major child protection issue during the course
of a conflict. Separated children are particularly vulnerable to
abduction, sexual exploitation and abuse.
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13. Children, war and international law

The Geneva Conventions (1949) and their Additional Protocols (1977) make special provisions
for children affected by armed conflict. They state that:
Children should be the object of special respect in conflict situations and protected from any
form of ‘indecent assault.
Children affected by conflict are entitled to be provided with education, to be reunited with
their families when they have been temporarily separated, and to be removed from conflict
zones to safer parts of the country.
Children need protection from recruitment by state armies and armed opposition groups.
The minimum age of recruitment of children into an armed force is 15 years.

The UN Convention on the Rights of the Child (1989) has specific provisions guaranteeing the
rights of children affected by armed conflict. In particular:

Article 38 states children have a right to protection in armed conflict.
Article 39 states that children have a right to post-conflict care and support. This involves
providing support to the physical and psychological recovery of children, as well as their social
reintegration.
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In 2000, the UN adopted the Optional Protocol to the Convention on the Rights of the Child on
the Involvement of Children in Armed Conflict. This was an effort to address the widespread
recruitment of children into armed forces. This protocol raised the minimum age of recruitment
by non-state armed groups to 18 years. The minimum age of compulsory recruitment by state
armed forces was also raised to 18 years.
The Rome Statute of the International Criminal Court is responsible for trying people accused
of war crimes. The statute classifies the conscription or enlistment of children under the age of
15 years into an armed unit or to participate in hostilities as a war crime (Article 8 (2) (b) (xxvi)).
The African Charter on the Rights and Welfare of the Child (1999) is the only regional human
rights treaty to address the issue of child combatants. It states that anyone under 18 is a
child (article 2), and states that ‘States Parties to the present Charter shall take all necessary
measures to ensure that no child shall take a direct part in hostilities and refrain in particular
from recruiting any child’ (Article 22.2).

Security Council Resolution 1612

Adopted in 2005 by the UN Security Council, Resolution 1612 refers to the need to
collect timely, reliable information on the recruitment and use of child combatants.
Under the resolution, a monitoring and reporting mechanism on children and
armed conflict was established, as well as a working group on children and armed
conflict. The working group is empowered to take concrete actions towards halting
violations and holding perpetrators responsible.
Since 2005, the Security Council and its working group have successfully won the
release of children from armed forces and groups.
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The Paris Principles – what is a child soldier?

Based upon consultations with a wide range of stakeholders in 2005-6, the Paris
Principles provide detailed guidance for all actors who implement programmes for
children associated with armed forces or groups. According to the Principles, ‘a child
associated with an armed force or armed group refers to any person below 18 years
of age who is or who has been recruited or used by an armed force or armed group
in any capacity, including but not limited to children, boys and girls, used as fighters,
cooks, porters, messengers, spies or for sexual purposes. It does not only refer to a
child who is taking or has taken a direct part in hostilities’ (article 2.1).
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14. What Is DDR?
In Topic 5 – Managing Risks In Conflict, children will learn about what happens to children
who are in armed forces or groups once a war has ended.
They will learn about Disarmament, Demobilisation and Reintegration – known commonly
as DDR. Disarmament, Demobilisation and Reintegration is a process implemented in postconflict societies that aims to ensure former combatants are given the training and support
they need to become contributing citizens to a peaceful society.

DDR is typically done in three stages.
1. Disarmament. This is the collection, control and disposal of weapons, ammunition and
explosives from combatants.
2. Demobilisation. This is the process of downsizing or completely disbanding non-state
armed groups (such as rebel or militia groups). This stage includes registering former
combatants and getting them into DDR camps where they often receive short-term
support, such as vocational training, immediate medical assistance or education.
3. Reintegration. This stage seeks to assist ex-combatants to transition back to civilian life.
This stage focuses on helping them find sustainable employment and gain community
acceptance, so they can be active and participating citizens who contribute socially and
economically to society.
The final stage is the longest and most difficult of all the stages, yet has typically received low
levels of funding and has been given unrealistically short timelines for completion.

Challenges with DDR
In the past, many DDR programmes have not been designed to meet the specific needs of
former child combatants. This has led to many problems, including:
•

Ex-child combatants entering DDR camps with adult soldiers. This leaves children
vulnerable to exploitation, assault and retaliation from former adult commanders and
opposition armed group leaders.
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•

Poor security in DDR camps can pose particular risks to girl ex-combatants, who may be
at risk of sexual violence.

•

Some DDR programmes in Sierra Leone required combatants to be in possession of a
weapon or able to load and dismantle a weapon in order to register. This meant that
very young children who were used as spies or cooks, as well as many girl soldiers who
had domestic duties, did not qualify for DDR assistance.

•

In some countries, the vocational skills training provided for ex-combatants was
more suited to male adults, and did not take the specific training needs or market
opportunities for women and children into account.

•

Many child combatants have been fearful of DDR programmes, believing that their
presence in a DDR camp will increase the stigma against them when they return to
their home communities. Girls formerly associated with fighting forces in Sierra Leone
were particularly concerned about the stigma associated with being part of a DDR
programme, with the result that less than 6% of girl ex-combatants from rebel forces
underwent DDR (cited in Mazurana and Carlson, 2004).

What challenges do children associated with armed forces and
groups face after war?
Common challenges faced by children formerly associated with armed forces and groups
include:

•

Stigma from their local communities because of their involvement in violence or with
violent groups during the war. In many instances, the stigma is worse for girls than
boys. Rejection of former child combatants by their families is common.

•

Babies born to children associated with armed forces and groups often face high levels
of stigma, too.

•

Because of a lack of alternative livelihood options, these children often have no choice
but to resort to dangerous and risky forms of child labour to survive. For example, in
Sierra Leone, many former child combatants were recruited to work in mines, where
they laboured under harsh conditions
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15. Keeping children safe – the teacher’s role
Organisations working with children have a moral and legal responsibility to protect children
within their care. To ensure they are able to fulfil this responsibility, many have developed
child protection policies and procedures, which should be followed by anyone who works
with children. It is the duty of the person delivering the Teachers’ Activity Pack to ensure that
children’s safety has been given primary consideration, and that in the course of implementing
any of the activities, no harm comes to children within your care.
If your school or organisation does not have a child protection policy, the following code of
good conduct (adapted from War Child UK) will help to guide you. In all dealings with children,
the best interests of the child should be your guiding principle. Children should be made aware
of these principles and know what do to if they believe these rules are not being respected.

Example code of good conduct

Minimising risk situations
Do:
avoid placing yourself in a compromising or vulnerable position; do not use behaviour
that could be interpreted as abusive.
Do not:
be alone with a child in a closed space (if in a room, make sure the door is open);
show favouritism or spend excessive amounts of time with one child.
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Sexual behaviour
Do not:
engage in or allow sexually provocative games to take place with or between
children; make physical contact with a child in an inappropriate or culturally
insensitive way; sleep in the same bed as a child; encourage any crushes by a child.

Physical behaviour
Do not:
discipline children by use of physical punishment.

Psychosocial behaviour
Do:
try to be alert to the physical and emotional states of children you are working with; be
aware of the power balance between an adult and a child and avoid taking advantage of
this; always report abuse or suspected abuse.
Do not:
display discriminatory, prejudicial or oppressive behaviour or language towards
children; yell or call children names; act in any way that intends to embarrass,
shame, humiliate or degrade a child; promise secrecy to a child who discloses
abuses to you.

Peer abuse
Do:
be aware of the potential for peer abuse; avoid placing children in high-risk peer
situations.

Physical environment
Do:
develop clear rules to address specific physical safety issues at learning and activity sites.
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16. Dealing with allegations of abuse

If, throughout the course of teaching this Teachers’ Activity Pack, you suspect or are told
that a child is being abused, it is important to have a plan in place. You do not have to act
immediately if you are unsure what to do, but the main thing is to ensure the child’s safety. It
may not always be possible to resolve the problem, but you should always try to help in some
way. Never ignore what the child tells you. Before you start to teach the Teachers’ Activity Pack,
make a list of key stakeholders who can help you deal with any suspicions or reports of child
abuse.

When a child informs you that they are uncomfortable with a specific person’s behaviour
towards them, you should:
•

Reassure them that they were right to report the behaviour.

•

Listen carefully and ask clarifying questions to ensure you report the incident
accurately.

•

Do not repeat the same questions back to the child as this may give them the
impression that you do not believe them.

•

Don’t promise secrecy to a child. Be open and honest about whether you think you will
need to report their allegation.

•

Ensure the physical safety and psychological wellbeing of the child is secured. This may
include referring them for medical treatment or to a psychologist.

•

Make sure you report exactly what has been said rather than any interpretation you
have made.

•

Do not allow personal doubts to prevent you from reporting an allegation.

•

Explain to the child what you are going to do and what will happen next. Ensure they
are informed at every stage of the process.
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17. Discussing abuse with children

This Teachers’ Activity Pack requires you to discuss issues of child abuse with children, and to
explore some of the dangers children face when there is a war. The following guidance will
help you to handle these topics sensitively:

Make sure children know that they will not be forced to discuss anything if they do not feel
comfortable doing so.
Children should be made aware that they can stop participating in an activity or discussion at
any point.
Children should know that they should never go away from any of the lessons feeling unclear
or upset. They should be made aware that they can talk to someone they trust.
Always take into account that boys and girls may feel or react differently to different topics of
discussion. In order for both groups to feel comfortable participating, it may be necessary to
separate groups by gender for some of the more sensitive topics
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18. Ensuring child safety outside the classroom

This Teachers’ Activity Pack will enable children to link what they learn in school with their
everyday lives. It will support them to plan and implement activities in their local communities.
In doing so, it is essential that their safety is continuously monitored.

•

Children’s safety in conducting activities should be discussed and agreed with parents,
communities and community leaders.

•

All potential risks that may arise from children conducting activities in the wider
community should be identified. Children should be involved in identifying these
risks – often they can pinpoint risks that adults cannot. Remember that girls may face
different risks to boys. Refer to the ‘Checklist for planning a child-safe activity’ (below)
for guidance

The Teachers’ Activity Pack gives detailed guidance on how and when issues of safety should
be addressed.
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Checklist for planning a child-safe activity

•

Whose help do you need to carry out the activity?
(N.B. If children have completed their Trust Maps – introduced in Topic 3 of the
Teachers’ Activity Pack, Child Protection – they can use these as an additional
resource to locate help when planning an action).

•

How will you get their help?

•

What materials/resources do you need for the activity?

•

Where will you get these from?

•

When will you start the activity and how long do you need to plan it?

•

What do you want the activity to achieve?

•

What messages do you want to send out?

•

Who needs to hear the messages?

•

How will you know if your activity has been successful?

•

Is there a safe way to ensure that children in your community who are not in
school can also benefit from your activity?

Risks: what could go wrong with your plan?
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Child safety considerations
•

Have the activities been designed to take place at appropriate times to avoid
risks to children?

•

Have the activities been designed to take place at appropriate locations to
avoid risks to children?

•

Have the children all agreed on the risks associated with the activities and
agreed on strategies to reduce those risks?

•

Does the activity involve raising a sensitive issue that might cause any
community tensions? If so, have you planned to ease any tensions in
advance?
(N.B. Children may wish to do an activity that raises awareness of a child protection
issue linked to local beliefs and customs. Community members may not want you
to criticise these beliefs or customs. Make sure you plan for this in advance and
ensure that you have key community support for the activity – e.g. from influential
community figures.)
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Resources for Master Trainers

19. Resources for training of Master Trainers
Sample training agenda for Master Trainers.
Pre- and post-training test.
Case Studies on children acting on child protection.
Exercises for establishing personal approaches, and for understanding how conflict affects
children.

Sample training agenda for Master Trainers
The training schedule below was used by Child-to-Child Trust in Moyamba, Sierra Leone,
to train a group of teachers, civil society actors and ex-child combatants to become Master
Trainers in the Let’s Stay Safe teaching approach. It can be adapted/shortened and used to
train others in how to use these teaching resources.
Training objectives
To build a basic understanding of child protection – including child protection in emergencies.
To build an understanding of principles of child participation and how this contributes to
resilience.
To understand basic concepts of peace, conflict and approaches to dealing with conflict.
To explore ethical approaches when teaching children about issues relating to child protection.
To understand the role and potential of the Child-to-Child methodology in promoting
children’s safety and approaches to peace.
To practice using the Child-to-Child approach in a school setting.
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Session

Day 1

8.30am – 11.10am

Opening Ceremony to include:
•

Aims and Objectives of workshop

•

Introduction to the manual

•

Presentation on research findings

Break
11.25am – 1pm

Participant expectations
Ground rules
Teambuilding/trust exercise
Presentation on overview of the manual
Pre-test – can be completed over lunch

Lunch
2pm – 3pm

Introduction to The Child-to-Child Approach –
Understanding the steps

3.15pm – 4.30pm

Introduction to child participation
Why is child participation important?
How can we promote child participation?
– tools and techniques

4.30-4.45pm

Wrap up and evaluation

Resources for Master Trainers

Session

Day 2

8.30 – 10.30am

Summary of previous day, evaluation team, time keeper,
agenda for the day
Understanding child protection
What are we protecting children from? – understanding abuse
Ethics of teaching children about child protection

Break
11am – 1pm

Who should protect children?
How can children protect themselves – gallery walk/learning cafes/case
studies

Lunch
2pm – 2.45pm

Understanding Step 1 of Child-to-Child Approach in more depth

2.45 – 3.30pm

Child protection and conflict/Child protection in emergencies
Brainstorm, start body maps showing how conflict affects different
types of children. E.g. girl, aged 13 separated from her parents; disabled
child aged 7; boy, aged 15, living with his parents, baby, aged 8 months

Break
3.45 – 4.15pm

Presentation of body maps

4.15pm-4.30pm

Wrap up and evaluation
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Session

Day 3

8.30 – 10.30am

Understanding children’s resilience in times of war
Understanding Steps 2-4 of Child-to-Child Approach – include a
section on how to mainstream child safeguarding

Break
11.00am – 1pm

Understanding Peace and Conflict
Understanding personal approaches to conflict
Reflecting on your responsibilities as a peace educator

Lunch
2pm – 3.15pm

Preparing a lesson plan (focusing on Step 1 of Child-to-Child
Approach)

Break
3.30pm – 4.30pm

Presenting lesson plans to audience/Feedback on lesson plan

4.30pm – 4.45pm

Wrap up and evaluation
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Session

DAY 4

8.30 – 10.00am

Summary of previous day
Preparation for school visit, fine tuning session plans

Break
10.30am – 1pm

School visit
Interaction with Head and Teachers
Teaching / Delivering Lesson Plan/ Evaluation with children

Lunch
3.00 – 4.15pm

Debrief on school visit/Start thinking about action planning

4.15 – 4.30pm

Wrap up and evaluation
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Session

Day 5

8.30 – 10.30am

Summary of previous day
Action Planning

Break
11.00am – 12.30pm

Action Planning continued
Another chance to feedback on content, relevance etc. of training
materials

Lunch
1.30pm – 2.30pm

Presentation of Action Plans
Post-test

Break
3-4pm

Workshop Evaluation
Next steps and support requests
Certificates and Closing

‘Let’s Stay Safe!’
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Pre- & Post-training Questionnaire

Sex:

Male

Female

1 Do you agree or disagree with the following statement?
Put a tick in the relevant space below.

“It is important for all children to participate in all aspects of community life. Children need to feel
that their opinions are heard and valued.”
Agree

Disagree

Not sure

2 Name three types of abuse that children in the area where you live commonly face.

3 Do you agree or disagree with the following statement?

“I understand what child protection means.”
Agree

Disagree

Not sure
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4 Say whether you believe the following statement is true or false.

“Children can learn to protect themselves from abuse.”
True

False

5 Name three groups of people/stakeholders apart from parents who are responsible for
protecting children from abuse.

6 Say whether the following statement is true or false.

“I feel confident that I know what to do if I suspect that a child in my class is being abused.”
True

False
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7 Name three types of danger or risks children face during war, apart from death.

8 Do you agree or disagree with the following statement:

“Girls and boys face different types of risk during war.”
Agree

Disagree

Not sure

9 Do you agree or disagree with the following statement:

“There are skills children can learn to help them to stay safer during times of war.”
Agree

Disagree

Not sure
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Case Studies on children acting on child protection

The following case studies can be used during training Master Trainers to stimulate discussion
about how children can play an active role in protecting themselves. Ask the training
participants to get into small groups to discuss these case studies. Ask them to consider the
following questions:

Could children in Sierra Leone do something similar to the children in these case studies?
If so, what might the challenges be? What support might they need from adults to carry out a
similar activity?

Case Study 1
In Bosnia-Herzegovina, child trafficking is a big problem, especially for street children who live
and work on the streets. On the streets, they can come into contact with people who promise
them good jobs and a better life, but instead they are fooled and become victims of violence
and abuse. Children’s groups have been active in spreading information about the sale and
sexual abuse of children. They have made leaflets and flyers with information for community
members, and have organised meetings for children who live and work on the streets. They
have also met with a local mayor and told him about their worries.

Case Study 2
In Somaliland, a boy who was a member of a youth sports team decided to leave his team and
join another one. When his former team found out, they got upset. They told him to return or
pay a fine. The boy refused to return and to pay the fine. A fight then started between the two
teams – it soon became very violent and many team members ended up in hospital and in
prison. Some of the injured boys were members of a child rights group, who held a meeting
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to discuss what could be done. They group members started to negotiate between the
fighting groups to find a solution to the problem. As the same time, they held meetings with
the parents of the players. As a result, both teams agreed to discuss the issue peacefully. They
agreed that the boy who had left his team had the right to do so. They also agreed that if a
member wants to leave their team, they should first discuss it with the team mates.

Case study 3
In Ethiopia, children in a child rights club were trained by Save the Children in peace-building
and how to solve their problems in peaceful ways. The children in the club decided they
wished to tackle the problem of teachers beating children with sticks in school. The child rights
club arranged a meeting with the teachers and explained to them how the beatings were
affecting children, then explored ways of dealing with problems in the classroom peacefully. As
a result, teachers have stopped bringing beating sticks to the classroom.

Case study 4
A group of children in Bor town, South Sudan, decided they would like to spread peace
messages within their local community. They decided to approach the local radio station to
see if they could help. The radio station agreed to give the children free airtime every Saturday.
The children used this airtime to talk about how children in the community were affected by
violence. In particular, they voiced concern about child abduction in their community. Their
radio broadcasts inspired the governor to take action. He visited the area where the abducted
children were being held, spoke to the armed groups and, as a result, several children were
released. The children’s radio broadcasts have also inspired some adults who listen to the
programme to stop beating children.
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Exercises
Exercises for establishing personal approaches to conflict
The following exercise can be used during training Master Trainers to enable participants to
understand how they personally approach conflict. It is important that Master Trainers are
effective role models when it comes to dealing with conflict. The first step towards modelling
positive behaviour is identifying existing responses to dealing with tension.
In pairs or small groups, ask the participants to discuss what they would do if the following
situations happened to them.
•

Your husband/wife comes home past midnight every night.

•

Your father tells you your food is not delicious, and that your sister cooks much
better than you do.

•

Your neighbour borrows your bicycle without asking you. When he returns it, it
is scratched and has a puncture.

Now show the groups a flipchart with the following text copied onto it. Ask them which
conflict style they have. Ask if they think one style/approach to conflict on the list is better than
others. If so, why? And when we use the Let’s Stay Safe teaching materials, what conflict style
should we be promoting?
RABBIT – AVOIDING
Refusing to talk about the issue, scared to admit there is a problem, runs away from conflict
MOUSE – ACCOMMODATING
Finds it hard to say what you really think; happy to accept the other person’s view; often gives
in when there is an argument; willing to admit things are your fault
ELEPHANT – CONTROLLING
You are certain that you are often right; you like to control a discussion/argument and you
usually dominate
CAT – COLLABORATING
You like to meet people half-way; you like to bargain with people; welcome differences; search
for solutions that suit all parties
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Key messages for this exercise
Each conflict style has its strengths and weaknesses – some work better than others do in
different situations
If we are going to teach children about peace and conflict, it is very important that we handle
conflict well, and behave as role models

Body mapping exercise for understanding how conflict
affects children

This exercise can help training participants to understand how conflict can affect different
types of children differently.
Split the class into four groups. Ask each group to draw a simple picture of one of the following
children on a large piece of flip chart paper:
•

Girl, aged 13, separated from her parents

•

Baby, aged 8 months

•

Boy, aged 13, living with his parents

•

Disabled girl, aged 16, deaf, with learning difficulties

Now ask them to consider how war affects each child physically, emotionally and socially,
drawing pictures or relevant words on their ‘body maps’.
Finally, let each group present their maps to the rest of the group.
As a trainer, you will need to draw out the differences between how different children are
affected by conflict.
For example, children who are separated from their parents are more vulnerable to abuse;
babies will be particularly vulnerable to a variety of risks and will not have the same levels of
resilience as an older child.
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