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1. Project aims 
  

The project aims to promote meaningful engagement of 160 secondary school pupils in 12 
schools across the London region. Initially, as the students being targeted through the project 
were migrants, asylum seekers and refugees (MARS), the aim was understood to be inclusion. 
However, further to discussions with the PHF Grant Manager, an agreement has been 
reached to engage children at risk of becoming (NEET) and as a consequence, it is 
appropriate to adapt the aim to one which focuses on engagement – an issue which also 
affects MARS.   
 
As outlined in the original application for the period September 2013 to July 2016, the project 
will: 
  
1. Build the capacity of 12 schools and FE colleges across London to promote the 

meaningful inclusion of migrant, asylum seeker and refugee students (MARS) using the 
Child to Child step approach (see Appendix 1 for further information about the Step 
Approach). 

 
2. Enhance the language skills (listening and speaking), learning skills and life-skills - 

confidence, interpersonal communication, problem-solving, decision-making of 160 MARS 
who will be more included within the school/FE college and wider community.  

 
3. Develop a Hearing All Voices Facilitators’ Training Package, which will form the basis for 

training 120 teaching staff (teachers and teaching assistants) from 12 secondary schools 
and FE colleges across London. 

 
4. Establish a Hearing All Voices pan-London hub, which will meet once a term, to maintain 

an active community of Child to Child facilitators who embed participatory Child to Child 
approaches within their daily teaching and working practices.  

 

 
2. Child to Child 
 

a) How did the work that PHF funded fit within the rest of your organisation’s activity? 
 

Child to Child has a significant track record of working internationally with populations of 
children in very vulnerable and marginalised settings. Whilst we have had some experience of 
delivering consultancy projects in the UK for clients including Lewisham Health Action Zone, 
Westminster Primary Care Trust and Newham FE College, Child to Child has never previously 
had a strategic commitment to sharing its significant experience and expertise to benefit 
populations of vulnerable and marginalised children in the UK. The Director and Trustees have 
determined that such a commitment should be a strategic priority. Hearing All Voices is 
enabling us to take our significant body of learning and adapt our approach so that it is 
suitable for the UK education market.  
  

b) What has gone well for your organisation during this period and what has proved 
challenging? 

 
We continue to successfully deliver a range of projects engaging children from some of the 
world’s poorest and most marginalised communities, as follows: 
 
Capacity building for child-rights programming 
Aim of Project: To build capacity of Oak Foundation-grantee organisations to incorporate 
child rights principles into their programme strategies. 
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Location: Eastern Europe and East Africa  
Funder: Oak Foundation  
Period: April 2014 - April 2015 
Partners: Fifteen Eastern Europe (EE), organisations drawn from Bulgaria, Moldova and 
Latvia and fifteen East African (EA) organisations drawn from Ethiopia, Tanzania and Uganda. 

Paths to School Success: A Child to Child approach in Pakistan  
Aim of Project: To increase on-time enrolment, retention and enhanced academic 
performance of pre-and primary school aged children in eight disaster affected communities. 
Location: Sehwan, Jamshoro District, Pakistan  
Funder: DfID 
Period: April 2013 – March 2016 
Partners: Teachers Resource Centre, Karachi & American Institutes of Research 

Introducing early childhood education and life-skills education 
Aim of Project: To increase on-time enrolment, retention and enhanced academic 
performance of pre-and primary school aged children 
Location: Kailahun District, Sierra Leone 
Funder: Comic Relief 
Period: June 2011- April 2016 
Partners: Pikin to Pikin, Sierra Leone and Resilience Research Centre, Dalhousie University, 
Canada 

Inclusive Education in Uganda 
Aim of Project: To contribute to the achievement of UPE in Uganda by promoting 
Inclusive Education to some of the most marginalised disabled children using the Child to 
Child approach.  
Location: Three districts of Northern Uganda: Lira, Nebbi and Adjumani. 
Funder: DfID 
Period: April 2013-March 2016 
Partners: AbleChild Africa and Uganda Society for Disabled Children 

 
We have recently been informed that Child to Child, in partnership with the Overseas 
Development Institute, has been awarded a grant by the UN Girls Education Initiative to 
develop a case study about our project in Sierra Leone and its positive impact on girls. We 
were only 1 of 17 projects selected out of over 350 applications submitted globally.  

During this period we completed our organisational strategy and successfully rebranded (note 
our new logo above. Our new strapline is ‘When children work together, they can change their 
world’). Work is almost complete on the new website, which will be ready to launch in mid-July.  

We have now started to seriously implement our strategic priorities focusing on advocacy and 
mainstreaming children’s participation. Below are three examples of strategic initiatives we 
have been involved in during this period.  

Children as Actors for Transforming Society (CATS) International Conference on 
Children’s Participation: A significant achievement during this period was hosting the first 
edition of our international conference on children’s participation last July in Caux, Switzerland. 
The conference is run by a partnership of agencies including Initiatives of Change (lead 
partners), Universal Education Foundation and Child to Child. The conference, which took 
place over 7 days, was attended by over 250 participants, a third of whom were delegations of 
children and young people from around the world. The keynote speech was given by a 
member of the UN Committee on the Rights of the Child.  

There is now a comprehensive conference strategy developed in partnership with children and 
young people, who are partners on all aspects of the conference’s planning and delivery (the 
strategy is attached FYI). An Advisory Group has also been developed, with members 
including Professor Roger Hart (author of the Ladder of Participation) and Kirsten Sandberg, 
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the current Chair of the UN Committee on the Rights of the Child. The next edition of the 
conference will take place at the end of July 2014. It is already sold out. Over 350 people have 
registered from 39 countries, including 19 delegations of children and young people from 19 
countries.  

We have been partners in a consortium commissioned by the European Commission to 
undertake a pan-European study on the implementation of Article 12 in the Convention on the 
Rights of the Child in the 28 member states. Child to Child was responsible for working with 
partners in five countries on the child-led research strand.   

Development of a digital strategy for children’s participation During this period, with 
funding support from UNICEF and WorldVision, Child to Child undertook a global consultation 
to determine the desirability and viability of establishing a digital hub for children’s participation 
i.e. a dedicated web portal. Nothing comparable exists currently. Child to Child will convene 
this hub on behalf of a consortium of agencies including UNICEF, WorldVision, Save the 
Children and Plan International. A request for technical partners has been produced and will 
be circulated shortly. Once they are on board a prototype will be developed that can be used 
to secure funding.  

BOND Child Rights Working Group: The Director, Patricia Young, has become Co-Chair of 
the BOND Child Rights Working Group. Most recently this group put on an event at the 
Preventing Sexual Violence Summit recently hosted by the UK Government. The event, 
moderated by Martin Bell (former war correspondent) explored sexual violence in conflict from 
a child rights perspective and included a range of high profile speakers, including General 
Romeo Dallaire (former Commander in Chief of the UN Peacekeeping force in Rwanda), 
David Bull, Director of UNICEF and Gerison Lansdown, Child to Child’s Chair and international 
child rights advocate.  

In terms of challenges, there was a significant administrative burden caused by the 
establishment of the new company limited by guarantee with charitable status and dissolving 
the trust. A further challenge has been trustee turnover (and absenteeism due to sickness), 
which meant that we were depleted on the board. This has now been addressed with the 
recruitment of new trustees, each of whom brings a range of relevant skills. Securing sufficient 
unrestricted income (see C below) continues to present a challenge. The significant workload 
and relatively small staff team is also a continuing issue. Luckily we have staff members who 
are highly motivated and committed.  

 
c) How healthy are the overall organisational finances at the present time? 

 
In the financial year 2012-2013 our restricted grant income increased by more than 50%. 
During the same period, our earned, unrestricted income from training and consultancy also 
increased by more than 50%.  

We were able to secure another significant grant from the Oak Foundation which has awarded 
Child to Child £300k to deliver a three year child rights capacity development programme to 
their grant-funded organisations in East Africa and Eastern Europe. We are now running five, 
significant grant-funded projects from a range of donors including Comic Relief and the UK 
Department for International Development.  

Child to Child has thus significantly diversified its funding. When Patricia Young joined Child to 
Child as Director in September 2010, Child to Child only had one significant funder – UNICEF 
– and the programme being funded completed in November that year. This is therefore a 
significant achievement.  

There are also applications in development / pending. We have been invited to submit a 
project application to the Bernard Van Leer Foundation and the St James’s Place Foundation 
and have recently submitted an $850k grant application to a new global fund on secondary 
education, in partnership with the London School of Hygiene and Tropical Medicine.  
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However, despite these significant achievements and increases in income, Child to Child still 
has a shortfall in income each month of approximately £2000, required to fully cover all 
operating costs. This shortfall has typically been met using money earned from training and 
consultancy, but – possibly as a consequence of the economic downturn – since completing 
the most recent consultancies, Child to Child has not secured any new contracts. We are 
negotiating a contract with a private sector client (which has secured a significant contract 
from DfID to deliver a £14 million Girls’ Education Challenge project in Kenya) but this is likely 
to take several more months to secure. Inevitably this situation is impacting our cash-flow with 
all expenditure being very carefully monitored to ensure as long a financial pipeline as 
possible. Currently we have sufficient unrestricted reserves to last Child to Child until March 
2015. 

We would welcome an opportunity to discuss with Paul Hamlyn whether – and what – support 
it might be able to provide.  
 
d) Have new key relationships been developed or ended? 
 
Project activities have been conducted in two partner schools in Year 1 – St Mark’s Academy, 
Mitcham and St Augustine’s High School, Kilburn. Due to staff illness the project was 
suspended at St Mark’s on March 10th 2014 after 11 sessions (see Appendix 2). 
We are actively seeking 4 new partner schools. Discussions are currently underway with the 
following schools and FE colleges regarding inclusion in Year 2 of the Hearing All Voices pilot:  
Corelli College, Kidbrooke 
Crest Academy, Brent 
Capital City Academy, Brent 
St Thomas More School, Wood Green 
St Paul’s Way Trust School, Tower Hamlets 
Seven Kings High School, Ilford 
Dagenham Park School, Barking and Dagenham 
St Francis Xavier 6th Form College, Balham 
Hammersmith and West London FE College 
St Augustine’s, Westminster re project expansion 
 
Closer links have been forged with the Institute of Education (IOE). The M&E team has been 
recruited through the IOE’s NRDC (National Research and Development Centre). We are in 
discussion with the director of the Business, Enterprise and Short Courses department 
regarding running taster days to introduce Hearing All Voices and attract partner schools. 
Seminars introducing Hearing All Voices have been given at the IOE on the EAL Pathway 
module of the PGCE in Modern Languages and the Ambassadors Leading Diverse Cultures 
and Communities module of the Masters in School Leadership which attracts school heads 
and deputy heads. We are also forging closer links with the London Centre for Leadership in 
Learning (LCLL) to explore inclusion in future LCLL events. 

We have been invited to write a series of articles for the ‘How to ….’ section of Professional 
Development Today, a highly respected journal designed to support all those involved in the 
personal and professional development of teachers. The articles will introduce Hearing All 
Voices as a way of increasing engagement, promoting student voice, raising academic 
achievement and increasing employability; introduce the approach to professional 
development adopted in Hearing All Voices; introduce the professional development materials 
and serve as a vehicle to attract partner schools for the income-generation phase of the 
project. Date of publication for the articles is yet to be determined. 

We also continue to build and strengthen relationships with a range of key agencies including 
UNICEF, Save the Children, WorldVision International and others working in the field. We are 
able to nurture these relationships using a number of channels, including: the forum that we 
host for NGO practitioners working in children’s participation; the CATS conference; our work 
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on the steering group overseeing the development of the digital hub; and the Director’s role as 
Co-Chair of the BOND Child Rights Working Group. New relationships have also been 
developed, with – for example – the International Centre for Evidence in Disability at the 
London School of Hygiene and Tropical Medicine.  

 
e) Are you meeting the objectives of your business plan or strategic plan, if you have one?  

 
Please see the response to question b above. Accounts are attached.  

 
f) Significant changes in the wider policy context that are relevant to Child to Child or the work 

being funded. 
 
Recent changes in UK education legislation have meant a significant increase in the 
proportion of funding to schools going through pupil-led factors. This, along with Ofsted 
recommendations that schools partner with external agencies, provides a fertile environment 
for Hearing All Voices. The recent shift to a focus on the quality of teaching and learning by 
Ofsted also favours Hearing All Voices with its emphasis on sustainable professional 
development. However, the plethora of external agencies partnering with schools puts 
additional strain on already over-worked teaching staff who struggle at times to deal with the 
inevitable demands external projects make on their time.  

Although ESOL funding in the FE sector has been squeezed in recent years, there are a 
number of recent changes in legislation and funding mechanisms favourable to the project,  

the most relevant being Raising the Participation Age (RPA). This will result in more 16 – 18 
year olds studying at FE Colleges. Hearing All Voices meets the requirements of non-
qualification hours which must be included on all courses for this age group. They should 
contribute to personal and social development and include activity to give young people the 
skills they need to live more independently and be integrated within their community. Colleges 
are moving towards using untrained support staff to supervise non-qualification hours and 
could welcome the project as a way of skilling-up relevant personnel and making best use of 
these hours for their students. However, qualified teaching staff are challenging the use of 
untrained support staff and one potential partnership for next year is likely to fall through as a 
result. 

With the continuing agenda of decentralisation of education provision in England, responsibility 
for choosing how to allocate funding has been delegated to school leaders and local 
authorities are less able to promote particular initiatives borough-wide. However, some 
boroughs still maintain close links with local schools. Academy chains and free schools are 
potential strong partners often with an eye for innovative initiatives such as Hearing All Voices.   

Globally, the development of the new Sustainable Development Goals (currently being 
finalised) is likely to lead to significant opportunities for Child to Child. There is likely to be an 
increased focus on ensuring that the most marginalised children (for example, children with 
disabilities) are targeted and Child to Child is well placed to respond to such opportunities. A 
key change in the environment is the increased presence of private sector agencies being 
commissioned to deliver development projects, which are thus likely to be a potential source of 
contracts in the future. For further information about the wider context, please consult our 
strategy.  

 
3. Project activities and outputs 
 

The funding cycle runs from September 2013 to July 2016.  
See Appendix 3 for detailed Year 1 work schedule and progress to date. Activities have 
broadly proceeded as planned. 
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School activities 
During the 2013/14 academic year project activities have run in two secondary schools with a 
total of 16 MAR students – 8 in St Mark’s Academy, Mitcham and 8 in St Augustine’s High 
School in Kilburn. One student at St Augustine’s has been withdrawn from the project at the 
request of his carers. They were concerned that he was missing other classes. 

A professional development session for staff was conducted at St Mark’s on Nov 28th 2013 
and weekly sessions with students using the CtC step approach commenced on Dec 2nd. Due 
to staff illness the project was suspended at St Mark’s on March 10th 2014 after 11 sessions 
(see Appendix 2). Students were working on increasing student voice in the school and issues 
they had identified relating to the school canteen. 

Professional development sessions for staff were conducted at St Augustine’s on March 13th 
and 27th 2014 and weekly sessions with students using the CtC step approach commenced on 
March 19th. 11 sessions have been completed to date based around the topic of personal 
safety in the local area. Students particularly enjoyed conducting street surveys on the topic. 
They visibly grew in confidence as a result of engaging with the public in this way. They have 
planned to advocate for safer streets in the local area by producing a poster, conducting a 
school assembly on the subject and writing to local press and politicians requesting more 
policing and improved street lighting in Kilburn to address this problem. 

 
Facilitator professional development 
In addition to initial professional development sessions, ongoing professional learning 
sessions and activities have been conducted with facilitators on a weekly basis after the HAV 
sessions with students. Facilitators are keeping a reflective journal tracking their learning. 
Active facilitator numbers are in line with projections. However, it has not been possible to 
attract the targeted numbers for initial professional development sessions in schools. The four 
facilitators who participated in the project attended the initial PD session at St. Mark’s. A total 
of four teaching assistants and one teacher attended some of the initial PD at St Augustine’s. 

Professional development is participatory and facilitator-led where possible using a self-
coaching approach. Peer observation and sharing of best practice is encouraged throughout. 
The approach to professional development reflects the CtC step cycle as follows: 

1. Choose and understand – Facilitators choose an aspect of facilitation to work on selected 
from the professional learning modules in the manual (see below). They increase their 
understanding by reading about it/completing the task in the manual. 

2. Find out – They find out more about the topic by completing an awareness raising 
observation task while observing colleagues or reflecting on their own practice during the 
following week. 

3. Discuss and plan – They discuss their observations with colleagues and plan by setting 
goals for improving their own practice.  

4. Act – Facilitators put new awareness and techniques into practice. 
5. Evaluate – They evaluate by completing their reflective journal. 
6. Do it better – Action is sustained as facilitators embed the new techniques and approaches 

they have learned. They are encouraged to continue adding to their reflections on an 
ongoing basis. 

Writing of professional development materials for facilitators is underway. August and 
September will be an intensive writing period for completion of the first draft. Materials 
produced to date have been successfully piloted with 7 facilitators – 4 at St Mark’s (the Head 
of EAL, one higher level teaching assistant and two sixth form students) and 3 at St 
Augustine’s (the Head of EAL and two EAL teaching assistants).  

The Hearing All Voices facilitator professional development manual is divided into two parts – 
Part 1 - Professional Learning Modules (PLMs) comprised of short modules on various 
aspects of facilitating young people’s participation. There are three broad sections: Working 
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with young people – how to support participation using coaching techniques; Language and 
literacy – how to develop reading, writing, listening and speaking skills; Session planning 
including energisers and reflective activities. Part 2 - The CtC Step Approach is a Toolkit for 
implementing the CtC step approach with tips and ideas for activities to support each step and 
reflective activities for young people to develop their communication and teamwork skills. 
 
Evaluation  
An evaluation team is in place and the evaluation framework and tools designed. Evaluators 
were recruited through the NRDC (National Research and Development Centre) housed within 
the Institute of Education, University of London. As activities in schools won’t be completed 
until mid-July, the Year 1 evaluation report will be forwarded in August.  
 
Strategy 
A business plan for Hearing All Voices has been developed incorporating financial, marketing 
and communications strategies for project sustainability and expansion. The strategies are 
evolving as the project matures. 

Financial strategy Future financial strategy comprises two strands: 

1. Seek additional funding  

Given the time it takes to engage partner schools and the lead-in time before facilitator training 
materials will be piloted and ready for print, it is not feasible for the project to become fully self-
sustaining within two to three years. Additional funding to make up the shortfall in funding of 
project activities is currently being sought from the Esmée Fairbairn Foundation and the St. 
James’s Place Foundation, but as yet is not secured. A grant is also being sought for an 
additional research element on the efficacy of the Child to Child approach (precise focus of the 
research is still under discussion). 
 
2. Income generation 

As outlined in Section 2, the current funding climate in schools and the FE sector is reasonably 
favourable to the project1. The most relevant funding strands in schools are the Pupil Premium 
and the Summer School Scheme which helps disadvantaged pupils to make a successful 
transition from primary to secondary school. In the FE sector Raising the Participation Age 
(RPA) will create opportunities for the project. A number of possibilities for income generation 
have been identified: 

 Sell Hearing All Voices as a professional development and delivery package to schools and 
colleges. The project could be adapted for delivery to schools on summer schemes – two 
week intensives. 

 Sell the Professional Development manual as a stand-alone publication. 

 Run courses in developing skills to work with young people – UK and international – using 
material from the Hearing All Voices Professional Development manual. 

 
Marketing strategy and communications strategy 
A multi-faceted approach to marketing and promotion of the project has been developed with 
the overriding aim of attracting partners to request our services. The strategy has three 
strands: engagement of partners to purchase the project package; engagement of partners to 
market the project package; and development of channels for disseminating learning and 
publicising the project more widely. 

  

                                                
1 School funding reform: Next steps towards a fairer system, March 2012, Department for Education.  

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/244364/school_funding_reform

_-_final_2013-14_arrangements.pdf 

 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/244364/school_funding_reform_-_final_2013-14_arrangements.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/244364/school_funding_reform_-_final_2013-14_arrangements.pdf
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1. Engagement of partners to purchase the project package 

As the project moves to an income generation model a more strategic approach to recruiting 
partner schools will be adopted. London Boroughs with high numbers of MARS will be 
targeted. We are currently in touch with Lewisham Borough to explore potential for 
partnership. There is also potential to partner with Academy chains. Leaflets will be produced 
for advertising purposes – one for schools and one for FE Colleges as drivers differ for each 
type of institution. Production of marketing materials will take place once the rebranding of 
Child to Child has been completed and the new website launched.  

Opportunities for attracting partners exist through exhibiting at conferences such as SecEd’s 
annual 'Pupil Premium and Ofsted - Ensuring Successful Outcomes' conference. 
 
2. Engagement of partners to market the project package 

A number of potential partners have been identified: The Institute of Education and agencies 
housed within it such as the London Centre for Leadership in Learning, the National Research 
and Development Centre and the Business, Enterprise and Short Courses department (see 
section 2d for details of partnerships already established and activities conducted).  

A number of seminars introducing Hearing All Voices to PGCE and Master’s students have 
been conducted to disseminate learning from the project and engage future partners (see 
section 2d for details). We will increase the number of seminars conducted in Years 2 and 3 of 
the project. 

Other outlets for potential marketing include: NALDIC – National Association for Language 
Development in the Curriculum, NATECLA - National Association for Teaching English and 
Community Languages to Adults, local authority databases of CPD providers, Future Leaders 
databases and inclusion in The Teacher Development Trust’s (TDT) Good CPD Guide. We will 
also explore possibilities for gaining accreditation for the facilitator professional development 
materials through the IOE and other awarding bodies. 
 
3. Dissemination of learning 

Through internal platforms – There is a global network of Child to Child practitioners who 
regularly access Child to Child’s website to learn more about latest Child to Child activities and 
access materials/resources. Learning from the project and other resources will be regularly 
posted on the website, on the Digital Platform for Children’s Participation (currently under 
construction) and on Facebook and Twitter (sites to be constructed after the new website is 
launched). Articles will be written for inclusion in the global Child to Child newsletter.  

Through project participants and partners –  

 Online platforms led by young people created on the Child to Child website, Facebook, 
Twitter. 

 Include young people as ambassadors for the project – at seminars, CATS conference 

 Work through Hub members as ambassadors for the project. Hub meetings will provide a 
natural forum from which advocacy activities can be organised to promote the approach to 
key stakeholders and funding gatekeepers (for example, local education authorities).  

 Seminars on PGCE and Master’s courses (as mentioned above). 

 At the end of the project, Child to Child will host a one day event in partnership with the 
Institute of Education to share learning from the project. 

Other platforms – 

 Forge closer links with refuge and asylum seeker and other organisations to disseminate 
lessons learned and spread good practice about how to work with young people on 
engagement, inclusion and cohesion – The Refugee Council, Refugee Action, EMAS 
(Ethnic Minority Achievement Service), Children’s Consortium (RCC), Student Action for 
Refugees (STAR), Save the Children UK, DFES. Include evaluation reports on the RAL 
(Researching Asylum in London) database. 
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 Disseminate learning - http://www.sec-ed.co.uk/ website and e-newsletter possibility of 
advertising the project. 

 At the PSHE Association’s annual conference. 

 Establish links with Participation Works. 

 Disseminate lessons learned in seminars on PGCE and Master’s courses at a range of 
institutions in London and nationally. 

 Create a promotional video to showcase Child to Child approaches and the Hearing All 
Voices project. 

 Through journal articles in publications such as Professional Learning Today. 
 
 
4. Outcomes 
 

Five outcomes for Year 1 were agreed. Since then, in agreement with PHF, the target 
beneficiary groups for the project have been expanded beyond migrants, non-migrant, asylum-
seeking and refugee students (MARS) to include young people at risk of becoming NEET (not 
in education, employment or training), hence the subtle shift in the project’s aim from inclusion 
to engagement.  

Formal evaluation data gathering began in March 2014 at the start of project activities in St 
Augustine’s. Consequently external evaluation findings for Year 1 will be submitted in August 
after completion of the project cycle at St Augustine’s. Findings included below are based on 
ongoing observations of project activities by the project manager and St Augustine’s 
facilitators. 

 
Outcome 1  
25 refugee/asylum-seeking/migrant students and 15 non-refugee/asylum-seeking/migrant 
students from one secondary school and one FE college have increased confidence and 
improved speaking, listening and communication skills (in English). 

A total of 16 students from both schools have displayed improved confidence, speaking, 
listening and communication skills during HAV sessions. Initially shy members of both groups 
who contributed little to sessions at the start of the project have been more involved and vocal 
as the project developed.  

Awareness raising activities for students on speaking, listening, communication and teamwork 
skills have been developed and piloted successfully on both groups. Both groups have tackled 
challenging activities requiring considerable levels of communication and teamwork such as 
agreeing group rules, reaching group consensus on what topics to focus on during the project 
and designing and writing surveys to conduct on members of the local community.  

Activities were terminated at St Mark’s before students had a chance to conduct their surveys. 
7 students from St Augustine’s conducted street surveys in Kilburn, London. After initial 
nervousness, all students actively participated and observably grew in confidence as a result. 
The same students also conducted surveys within the school with Year 7 and 8 students. After 
Step 2 activities at St Augustine’s a teaching assistant commented “I can see changes 
already. The kids said they feel more ‘brave’”. 
 
Outcome 2  
25 refugee/asylum-seeking/migrant students and 15 non-refugee/asylum-seeking/migrant 
students demonstrate increased autonomy as learners and address issues of concern to them 
by participating in project activities. Participation in formal and non-formal school/FE activities 
will also be enhanced. 

Both groups identified relevant issues of concern. After initial disbelief/mistrust that they would 
be following through on the topics identified, there was observably increased engagement and 

http://www.sec-ed.co.uk/
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enthusiasm. Facilitators at St Augustine’s reported several occasions on which students from 
the group approached them mid-week to check the project was going ahead. Students arrived 
uncharacteristically early when project activities were to be held off the school premises. One 
student at St Augustine’s produced a piece of independent research on gangs. Several group 
members have been observed taking responsibility for ensuring all voices in the group are 
heard and that all members participate in group activities. Little facilitator guidance is now 
needed during sessions in which the group continue work on activities begun in previous 
sessions. A teaching assistant mentioned that the students’ behaviour was quite different in 
HAV sessions. She noted that one student was significantly more open and confident and that 
all the students give more ideas, ask each other’s opinions and build on each other’s ideas 
more than is usually the case. 
 
Outcome 3 
15 non-refugee/asylum-seeking/migrant students have enhanced understanding of and 
greater sympathy to the problems that refugee/asylum-seeking/migrant students face. 

As activities this year have been conducted solely with mixed groups of migrants, asylum 
seekers and refugees, it has not been possible to gauge this. None of the students involved 
have identified issues of concern relevant to their asylum/refugee status. 
 
Outcome 4 
The first version of the Hearing All Voices Facilitator Training package is used in one school 
and one FE college. At least two members of school/college staff have the confidence and 
ability to facilitate children's participatory activities. 

Professional learning materials for facilitators have been designed and piloted to develop their 
ability to support students’ speaking, listening and communication skills in two secondary 
schools. Relevant professional learning module titles piloted so far include: Active listening, 
Open and closed questions, Effective questioning, Teamwork, Encouraging students to listen 
to each other, Encouraging students to talk to each other. Facilitators report raised awareness 
of the techniques learned when observing other teachers and reflecting on their own practice 
and have been observed putting these techniques into practice in HAV sessions. Facilitators 
from both schools report increased confidence to facilitate young people’s participatory 
activities. One teaching assistant said that she now feels she could handle Hearing All Voices 
sessions alone – “If you and (the teacher) weren’t here, I’d be fine”. 
 
Outcome 5 
The EAL department in 1 school/FE College (50% of mentored facilitators) will continue to run 
Child-to-Child activities after June 2014. 

No data at present.  
 

 
5. Unintended outcomes 

 
One facilitator reported adopting some of the new facilitator techniques learned during the 
project when interacting with her own children at home. She commented on how successful it 
had been in encouraging her daughters to take more responsibility for sorting out minor 
disagreements themselves rather than relying on parental intervention. 

The Head of EAL and PSHE at St Augustine’s has been positive about the learning the 
teaching assistants have displayed so far and has suggested giving them regular half day 
release to enable them to visit other Hearing All Voices projects next year. She also suggested 
piloting Hearing All Voices with a whole year group next academic year. A meeting with a 
deputy head at the school will be arranged in the near future to explore this. 
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6. Learning 

 
Observations and reflections on the project thus far are outlined below. The external 
evaluation report will follow in August.  
 
Engaging with partner schools 
The project is received positively by the majority of school personnel who learn about it. 
However, securing partner schools continues to be time-consuming and challenging. 
Logistically schools find engaging with the project difficult despite the level of flexibility built 
into the project design. School timetables tend to be packed and staff over-worked. Buy-in 
from senior leadership has been weak.  

School leaders have been reluctant to get involved in initial set up meetings. One line manager 
gave the Head of EAL somewhat guarded permission to proceed with the project by 
commenting “On your head be it”! This lack of buy-in at leadership level contributed to the 
early termination of Hearing All Voices at St Mark’s. A senior leader at the school was 
instrumental in the decision to terminate despite not having a clear idea of what the project 
involved. Activities in both schools have been interrupted by conflicting demands on staff and 
student time. This has left less time for completion of the project and little involvement of staff 
members other than those directly facilitating project activities.  

Student numbers are lower than projected. When designing the project, we envisaged working 
with whole classes. However, schools appear to prefer to select students for inclusion in 
external initiatives and we have been guided by their selection. This has resulted in groups 
being significantly smaller than expected. At St Augustine’s the initial roster of 16 participating 
students was reduced to 8 due to the students being involved in other activities with other 
departments. The size of the facilitation team was reduced for the same reason. 

Once the project is presented to schools as a product to purchase, we predict this situation will 
change with school leaders being more involved during set up and more keen to maximise the 
potential of the project for their school. In the meantime, more effort will be made to engage 
senior leadership on initial contact with schools. More concise promotional materials will be 
developed once the re-branding of Child to Child has been finalised. School leaders are now 
being targeted directly through the LCLL at the IOE and through presentations conducted on 
the Masters in School Leadership.  

Partnerships with FE Colleges have been particularly difficult to secure. Many are 
experiencing financial difficulties and a great many staff, especially those in middle 
management, are taking voluntary redundancy. A secure partnership for Year 1 with Ealing, 
Hammersmith and West London FE College fell through for this reason. In the current climate, 
efforts will be focused on engaging with secondary schools. 
 
Hearing All Voices sessions 
The project is popular with students. They enjoy activities during HAV sessions, the level of 
freedom they have in directing project activities and the connection with their lives outside of 
the school. St Augustine’s students particularly enjoyed conducting street surveys on the topic. 
They visibly grew in confidence as a result of engaging with the public in this way. One 
facilitator described a usually rather shy somewhat disengaged student’s response to the 
project commented “She came up to me smiling asking when the next session was and how 
long the project is going to last. She is really loving it”. 

Many participants express scepticism over whether they will genuinely be allowed to make 
decisions regarding project direction and be supported to take action. Despite our best efforts, 
this has been problematic in both Year 1 partner schools. Some resistance was encountered 
during Step 2 St Augustine’s. School staff were asked to allow students to conduct surveys 
with their tutorial groups. While most were accommodating, one student pair was refused 
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leaving them somewhat disillusioned. Attempts to gain permission to conduct research 
activities in a neighbouring primary school were ignored resulting in half the group being 
unable to use the surveys and activities they had prepared. We are currently discussing 
whether to continue trying to get permission to conduct surveys in the primary school 
depending on how many further sessions are available for project activities (see below). 

At St Mark’s sessions lasted a single period. It was evident that this was insufficient time for 
students to settle down and carry out the complexity of task required at some points in the CtC 
step cycle. As the project was terminated early, some students said they felt let down. At St 
Augustine’s, due to the late start and a teacher’s strike, there will only be a total of 13 
sessions. This will not be sufficient for students to effectively take the action they have 
planned. We are in discussion with the school to decide how to proceed. We have offered to 
run extra sessions this term or continue with another 5 sessions next year. In future partner 
schools will only run in schools that can set aside a minimum of 18 double periods for HAV 
sessions.  

Choosing a topic in both pilot groups was a lengthy process as students acclimatised to the 
level of autonomy and choice afforded them during HAV sessions. This resulted in disruptive 
behaviour and arguments among group members at times as the group tried to find ways of 
working together. As all groups struggle with the level of autonomy required within the project, 
it is clear that Hearing All Voices challenges students in a way that regular school activities do 
not. To help young people develop the necessary skills, a set of core skills required for 
effective communication (speaking and listening) and teamwork has been identified. Activities 
to raise their level of awareness and to develop these skills have been designed for use during 
Step 1 of the CtC cycle. Complementary professional learning materials for facilitators to 
support the development of those core skills will be included in initial professional development 
sessions conducted at schools before HAV sessions with students start.  

In Year 2, we propose to conduct a ‘sharing day’ at the IOE for all young people participating 
in the project. This is with a view to raising the profile of the project in partner schools, 
assuring project participants that we are committed to engaging with young people, 
encouraging young people participating in projects to share ideas and motivate each other, 
and providing an opportunity for young people to develop their speaking and listening skills 
further. 
 
Facilitator professional development  
The project is popular with staff, especially teaching assistants. Many have noted that they do 
not feel they have had sufficient training and they welcome the opportunity to learn. They have 
also commented on the benefits of allowing the students a higher level of autonomy than they 
are generally afforded in other classes. Facilitator attendance though has been patchy with a 
number of absences from HAV sessions and/or facilitator debrief and PD sessions. This too 
would be ameliorated with greater leadership buy-in. 

Evidence from teaching assistants’ reflective journals, comments in discussions and 
observations of practice suggest that learning is taking place. Awareness raising tasks have 
enabled TAs to note examples of good practice among teaching staff and also given rise to 
interesting discussion where the practice has differed from that promoted on Hearing All 
Voices.  

Lack of engagement on the part of the senior teacher involved in the facilitation team has been 
evident in all three schools involved in the project including the initial pilot at Bishopsford Arts 
College. In each case the senior teacher has elected to do little facilitation and not engage in 
ongoing facilitator professional development activities. This may be partly due to an 
assumption that as experienced teachers they already have the skills to facilitate participation, 
but more certainly an indication of how busy they are – the project is occasionally seen as a 
way of freeing up some time for them to complete other duties. This has resulted in the CtC 
trainer doing more active facilitation in sessions than predicted. However, this is an acceptable 
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way to conduct professional development, a chance to model good practice and a choice for 
each individual school depending on how much PD they wish to access for their staff 
members.  

Active facilitator numbers are in line with projections. However, it has not been possible to 
attract the targeted numbers for initial professional development sessions in schools. As the 
project is a pilot and free to participating schools, heads and deputy heads prefer not to get 
involved and a whole-school approach is not adopted. Once schools are required to pay for 
the project this situation is likely to change as it is anticipated schools will choose to maximise 
the professional development opportunities offered by the project. 

The approach to professional development and use of PD materials works well as long as all 
facilitators attend debrief sessions. This, however, has not been the case meaning fewer 
PLMs have been worked through than is desirable. We are considering making the materials 
available as soft copies and designing them for self-study to ensure professional learning 
takes place on a more regular basis. 
 
Monitoring and evaluation 
A solid data collection tool has been developed. Students enjoyed doing the activity, however 
it was somewhat time-consuming. As a result we decided to collect data only after Steps 2, 4 
and 6. Due to the time constraints outlined above, we will limit this to only after Step 4 and 
consider making the data collection activity less time-consuming in the future. 
 
 

7. Planning 
 
Changes to planning for Year 2 

During this first year of the project, much activity has focused on set up, planning the 
professional development, writing PD materials, seeking additional funding and developing 
financial, marketing and communications strategies. In Year 2 we will focus more on the 
pedagogical aspects of the project – development, pilot and production of the professional 
development manual. As mentioned previously, major changes in planning are to focus more 
on engaging school leaders to maximise buy-in for a whole school approach and to conduct a 
‘sharing day’ at the IOE for all project participants.  

Efforts to secure additional funding will be stepped up. Recruitment of an additional member of 
staff will be prioritised. Logistically it will be difficult for the Project Manager to engage with four 
partner schools simultaneously – timetabling alone may make this impossible. Should we be 
successful in securing additional funds, a more systemic approach will be adopted for the 
engagement of partner schools – targeting boroughs with the highest numbers of EAL 
students – and within schools to ensure whole school buy-in. This would enable successful 
programmes to be used as case studies for the positive overall impacts on individuals, the 
community and the education system. This supporting evidence will enable us to successfully 
move from a funded to an income generating model as school buy-in would be greater. The 
Institute of Education, commissioned to evaluate the project are currently actively seeking 
additional funds to undertake more comprehensive research into the project, as they are 
convinced of its transformative potential for MARS in schools in the UK. With further funding, 
we will also aim to take a number of students from UK schools to participate in the 2015 CATS 
conference. 

Outline plan for Year 2 August 2014 – July 2015 
 

 Deliver Hearing All Voices sessions - Hearing All Voices sessions and ongoing 
mentoring and professional development sessions will run in four partner schools/colleges 
over two terms as in Year 1. 
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 Revise M&E framework - The M&E tools will be revised and streamlined. 

 Implement financial, marketing and communications strategies - Proposals will be 
submitted for further project funding and a research grant. Marketing materials will be 
completed and circulated. Hearing All Voices will have a presence on the CtC website, 
Facebook and Twitter. 

 Sharing day for project participants - A sharing day for young people and facilitators 
participating in Hearing All Voices will be held at the IOE. This will raise the profile of the 
project in partner schools, provide an opportunity for sharing of ideas and provide an 
opportunity for young people to develop their speaking and listening skills further. 

 Complete facilitator professional development manual – The professional development 
materials will be completed and piloted. Layout, design and illustrations will be 
commissioned. 

 Establishing a Hub for facilitators - The Hearing All Voices London hub will be 
established which will meet once in term 2 and once in term 3.  

 Secure 6 partner schools for Year 3 – Six partner schools/colleges will be secured for 
Year 3. 

 
See Appendix 4 - Year 2 Work Schedule outlining key activities. 

 
Year 2 proposed outcomes: 

1. 25 migrant, asylum-seeking and refugee students/those at risk of becoming NEET 
(MARS/NEET) and 15 non-MARS/NEET from four secondary schools/FE colleges have 
increased confidence and improved speaking, listening and communication skills (in English). 

2. 25 MARS/NEET and 15 non-MARS/NEET demonstrate increased autonomy as learners 
and address issues of concern to them by participating in project activities. Participation in 
formal and non-formal school/FE activities will also be enhanced. 

3. The Hearing All Voices Facilitator Professional Development manual is used in four 
schools/FE colleges. At least four members of school/college staff have the confidence and 
ability to facilitate children's participatory activities. 

4. The EAL department in 2 schools/FE Colleges (50% of mentored facilitators) will continue 
to run Child to Child activities after June 2015. 

5. 6 facilitators are engaged in the Hub and are actively advocating for the value of using Child 
to Child in UK schools. 
 
We would like to discuss a number of issues relating to the proposed Year 2 outcomes with 
the PHF Grant Manager: 

•  In light of experience in Year 1, the number of participating students has been revised 
down as above. Until Year 2 partners are secured we cannot predict how many participants 
will be MARS, NEET or non-MARS/NEET. 

•  Outcome 5 has been added to take into account the establishment of the facilitator’s Hub. 

•  In Year 1 the following outcome was included - 

15 non-MARS/NEET have enhanced understanding of and greater sympathy to the 
problems that migrant, asylum-seeking and refugee students face. 

However, as both participating groups in Year 1 were comprised solely of MARS who did not 
consider their status as migrants, refugees or asylum seekers an issue of primary concern, 
there is no data relating to this outcome. We would like to discuss whether to include it as an 
outcome for Year 2. 
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8. Dissemination 
 

As outlined above learning from the project will regularly be disseminated through internal 
Child to Child platforms – the soon to be re-launched Child to Child website, newsletter, digital 
platform. Guest speaker slots to promote Hearing All Voices and disseminate learning have 
been conducted on PGCE and Master’s courses at the Institute of Education. We aim to give 
similar presentations on a wider range of courses in Year 2. More formal dissemination events 
will be arranged in Years 2 and 3 of the project when sufficient evaluation data has been 
collected and we are ready to shift to an income generating model. 
 
Learning from the project will also be disseminated through a series of articles for Professional 
Development Today. 
 

9. Finance 
 
See attached. 
 
 

10. Finance for the coming period 
 
See attached. 
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Appendix 1 – The Child to Child step approach 
 
The Child to Child step approach supports young people to take action to improve their own lives 
and the lives of others. It links the place where young people learn with the wider community. 
Activities take place inside and outside the classroom/school/college. 

 

Each step and the activities conducted during the project pilot are outlined below. 
 
Step 1 – Choose a topic and understand it well 
The purpose of this step is to provide young people with the opportunity to identify what they think 
are key issues of concern in their lives. Students then discuss and agree which issue of concern to 
work on as a group and in so doing develop speaking and listening skills and life-skills e.g. 
improved co-operation, team-work, decision-making and communication. Members of the group 
explore their understanding of the issue by, for example, drawing and writing about what the issue 
means for them and formulating questions that they will answer during Step 2.  

During the pilot, as participants’ speaking and listening skills were somewhat limited at the start, 
considerable time was devoted to this step. The group finally selected bullying as their topic after 
discussing their own experiences of bullying and how they felt about them.  

 
Step 2 – Find out more 
This step helps young people understand why their issue of concern is problematic for them. 
Finding out more about the chosen topic increases understanding and knowledge of the issue of 
concern and improves research skills. They might research using the internet, a library, engaging 
with a guest speaker and/or conducting surveys and interviews outside the classroom. They 
develop speaking and listening skills in a ‘real-world’ context and increase their confidence as they 
design and conduct research in the school or wider community. 

During the pilot small groups researched bullying on the internet and selected YouTube clips to 
share. They discussed who they wanted to direct their research at and collaboratively wrote and 
designed interview questionnaires on the topic of bullying. The high levels of participation at the 
preparation stage enabled even those with weak speaking and listening skills to utilise and develop 
them outside the classroom as they interviewed teachers, other students and members of the 
wider community.  
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Step 3 – Discuss findings and plan action 
This step provides an opportunity for participants to share information learned and improves ability 
to interpret and present numerical data in bar charts, pie charts, graphs etc. Presentation, speaking 
and listening skills develop. Using the information gathered, young people plan action they want to 
take to address the issue of concern, improving their ability to discuss and come to agreement. 
Team-work, creative thinking and language skills are strengthened. 

During the pilot, this was a time of considerable breakthrough in terms of speaking and listening 
skills development. For some pupils it was the first time they had addressed a group in English as 
they shared their findings. Members of the group listened to each other respectfully. The group as 
a whole discussed what action would be appropriate and what role they wanted to take in it.  

 
Step 4 – Take action 
Young people feel empowered as they take action outside the classroom to make positive changes 
to the school and/or community. They are required to communicate in ‘real world’ contexts. 
Students participating in previous projects in the UK have taken action in the following ways: 
creating a DVD and play to show to other students how to protect themselves from becoming a 
victim of street crime and what to do if you are a victim; designing anti-racism posters and leaflets 
and being interviewed and photographed for an article on racism in the local paper; creating a rap, 
designing posters and leaflets to raise awareness about lonely elderly people in the area and 
arranging visits to a residential home. 

During the pilot, the group elected to devise a play depicting an incidence of bullying and a ‘bully 
court’ to determine who was guilty and innocent. Content was negotiated and improvised 
throughout. The play was filmed and a DVD produced. 

 
Step 5 – Reflect and evaluate 
This step provides young people with an opportunity to reflect on what they did and evaluate what 
they were able to achieve. They can say what they liked and voice what they may feel could have 
been done differently developing language, learning and critical thinking skills. 
The pilot group held a spirited discussion on where their DVD should and should not be shown. 
There was some disagreement, but a mature compromise was reached with minimal involvement 
by facilitators. Such levels of communication would have been quite impossible at the start of the 
project as pupils did not have the required language skills or confidence.  

 
Step 6 – Take further action 
This step provides an opportunity to decide whether or not more action is necessary, plan and act 
accordingly consolidating the life-skills developed earlier in the cycle and creating more confident, 
autonomous learners. It provides further opportunities to utilise speaking and listening skills to 
communicate in ‘real world’ contexts and make positive changes to the school and/or community. 



   

 
 

 
Appendix 2 – Email from St Mark’s Academy suspending project activities 
 
 

RE: Hearing All Voices  

Carmen Campeanu [CCampeanu@stmarksacademy.org.uk]  

Sent:  09 March 2014 22:33  

To:  Carolyn Conway 

 

 

Hello Carolyn, 

Following our conversation on Fri I have given things a 

lot of thought and with regret I have decided to ask to 

stop the project for the time being, as there are too 

many uncertainties at the moment and with Joanna off 

sick, the capacity in the department is stretched to 

the maximum. 

I hope that is ok with you. 

Thank you for all the hard work you have put into this 

so far. It hasn't been for nothing though. The training 

aspect of things has been very successful so far ( at 

least for myself and Safiya) and I will be looking for 

opportunities in the years to come to put it all into 

practice and do a project again.  

 

See you tomorrow.  

 

Carmen 

 

https://legacy.ioe.ac.uk/owa/?ae=Item&t=IPM.Note&id=RgAAAADpIVthXG1ZSo1f8VanRgiSBwDc0WUTOyUORJnbgUTNUhmcAIl9RNVdAAAZL%2fcLsihBSJZtEVNWPQy0AN3ttyZFAAAJ
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Appendix 3 - Hearing All Voices Year 1 Work Schedule 

 
2013 2014 

Oct Nov Dec Jan Feb Mar Apr May Jun Jul Aug Sep 

 Assemble marketing materials for schools             

 Secure 2 partner schools for 2013/14             

U Secure 4 partner schools for 2014/15             

 Complete ToR for M&E consultants             

 Advertise M&E consultancy             

 Interview and appoint M&E consultants             

 Revise M&E framework / data collection tools with consultants             

 Develop closer links with IoE             

 Design training package (seek support on layout design)             

U Develop training package             

U Commission illustrations             

 Conduct needs assessment at Year 1 partner schools             

 INSET for facilitators             

 Collect baseline data             

 Hearing All Voices activities including mentoring facilitators             

U Develop business plan prioritising marketing strategy             

U Marketing (incl events at IoE, seeking alternative funding)             

U Revise training materials             

U Year 1 evaluation data collection             

U Develop and implement Hearing All Voices comms strategy             

U M&E Evaluation report (Year 1)             

 Develop and advertise hub for facilitators             

 = completed    U = underway
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Appendix 4 - Hearing All Voices Year 2 Work Schedule 

 
2014  2015 

Sep Oct  Nov  Dec  Jan  Feb  Mar  Apr  May  Jun  Jul  Aug  

 Update marketing materials for schools             

 Secure 4 partner schools for 2014/15             

 Secure 6 partner schools for 2015/16             

 
Revise M&E framework and data collection tools with M&E 
consultants 

            

 Develop closer links with IOE             

 Design training package (seek support on layout design)             

 Develop training package             

 Commission illustrations             

 Conduct needs assessment at Year 2 partner schools             

 INSET for facilitators             

 Collect baseline data             

 Hearing All Voices activities including mentoring facilitators             

 Update business plan              

 Marketing (inc running events at IOE)             

 Implement Hearing All Voices communications strategy             

 Revise training materials             

 Year 2 evaluation data collection             

 Evaluation report (Year 2)             

 Develop and advertise hub for facilitators             

 Hub meetings             

 Meeting at IOE for students             

 CATS conference with young people (including preparation)             

 = completed    U = underway     Approaching the Esmée Fairbairn and St James’s Place Foundations for additional funds to support these activities 


