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PREFACE

Alcohol is now the eight largest risk factor for death and disability in most of the world. For young people worldwide (including most poor
countries), it is among the top two risk factors (in addition to unsafe sex). Alcohol is a main driver for unsafe sex, transfer of HIV and harms
like gender-based violence, child neglect, non-communicable diseases and several infectious diseases?. The alcohol industry sees the third
world as their most promising market, with young population, financial growth, low (industrial) alcohol penetration, and poor regulations. Youth
in Africa is heavily targeted by alcohol marketing and sponsorships, and are not well protected by laws and compliance. It is evident that the
youth are not only affected by their own use of alcohol, but even more so by other people’s harmful use of alcohol. The LSE program addresses
all these children.

Most alcohol prevention and care and support programs for children are confined to the provision of various services such as education,
health, nutrition, recreation and shelter. There are few programs that address the critical psychosocial life skills education (LSE) needs of
children in relation to alcohol prevention. The Blue Cross Alcohol Prevention Program for Children in collaboration with Child-to-Child Trust
represents a bold and unique step towards addressing these needs recognizing that children have a right to actively participate in making
decisions about their lives. Field experience and lessons learned in the Kisumu, Kenya pilot program indicates that the LSE Program
(implemented with children in four schools since 2018) has led to promising changes in knowledge, behavior and attitudes among children,
young people and through their interaction, in their families and communities.

The scaling up of the LSE program has been a challenge particularly because of the limited experience of managers and implementers in
alcohol prevention programs in a) working with children and b) addressing psycho-social needs.

A lacuna that has persistently dogged the LSE rollout has been the lack of trained personnel. LSE facilitators recognize that reading the LSE
Toolkit is not enough to roll out the program and they must acquire skills in active learning methods, participatory approaches and facilitation.
Under the auspices of the Blue Cross, numerous LSE training workshops were held but with the ever increasing demand for LSE for children,
there was no formal LSE Facilitators’ Training Manual which could be used by trained and experienced LSE Resource Persons or RP to train
others.

This LSE Facilitators’ Training Manual was developed in response to this urgent need and is best used with the Toolkit: Children and
Caregivers Learning Activities Manual and the Facilitator Handbook. The author hopes that those who participate in the training will enjoy the
process of learning, be challenged in their attitudes and behaviour towards children and emerge as sensitive, empathetic facilitators
understanding the far-reaching influence that the LSE sessions will make in the lives of children, their families and communities.

Sonal Zaveri, PhD
September, 2019

' Global Burden of Disease Study, Institute for Health Metrics and Evaluation, http://www.healthdata.org/
2WHO, fact sheet, alcohol. Geneva 2015, http://www.who.int/mediacentre/factsheets/fs349/en/
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INTRODUCTION

Life skills not only address the psychosocial needs of children but also help them to make safe, healthy and happy choices. Experience tells
us that information and knowledge is not enough to inform or change behavior. Life skills on the other hand are ‘skills for life’ which develop
competencies and actual behaviors. Life skills — communication, decision making, self awareness and empathy, relationships, creative and
critical thinking and coping with emotions — result in personal actions, actions directed to others and actions to change the surrounding
environment in a healthy, safe way.

Children and young people learn best when they are actively engaged and participate in the learning process. Life skills by their very
definition demand practical application. For these reasons, the LSE Toolkit is based on the principles of children’s participation, child rights,
child protection and uses a variety of active learning methods (as opposed to lecturing and other didactic methods of learning) in all the
sessions with children.

The sessions outlined in this manual are simple and flexible and can be used in any setting — urban, rural, in the field, in a training center.
Materials used are very simple and cost effective. Over a span of 8 days, the workshop will include all the diverse issues addressed in the
Toolkit (understand life skills, develop skills in using active learning methods, and how to facilitate children’s participation) as well as guide
the participants on how to roll out the program. The Training Manual uses a step-by-step methodology enabling the LSE RP to confidently
guide the participants through the LSE facilitation process.

It has been a challenge writing this LSE TOF Manual. It is hoped that participants who undergo the training will continue to learn from
children when they implement the LSE. Your comments and suggestions will contribute to making this manual a better one — please email
comments to sonalzaveri@gmail.com



WHO IS THIS MANUAL FOR?

This manual is meant to train adult facilitators who are planning to use the LSE Toolkit and conduct LSE sessions with children. It has been
written to guide the Resource Person or RP (we use the term RP instead of * master trainer’) to conduct the workshop.

It is very important to select participants for the workshop, as not all adults are able to or willing to learn (and often unlearn) how to work
and communicate with children. Many adults including experienced development workers use words and body language that is critical,
judgmental, and authoritarian while communicating with children. Much of this may be inadvertent, perhaps a reflection of behavior learned
in their childhood. Whatever the reason, such participants should not become LSE facilitators.

The following selection criteria was found to be useful in previous workshops:

1. Good understanding of English/any working language as the workshop will be conducted in that language

2. Understanding of alcohol related issues - prevention, care and support, preferably with work experience

3. Previous work with children is desirable although not essential. It is important that the participant feels comfortable talking to and
working with children and is interested in learning more on how to work with children.

4. Comfortable with using participatory techniques — this means being able to listen to children, be comfortable when children
challenge you, patience and willingness to actively involve children (rather than they, staff, taking the decisions).

5. Able to work in a team and learn from each other — although many may be experienced in their own area of expertise, working in a
participatory way with children is challenging. There must be willingness to be mentored (without feeling threatened) at the
workshop, in the field and during feedback and sharing meetings.

6. Have sufficient time and commitment for the process. After training, participants are expected to pilot the LSE program and field-
test the toolkit. There must be willingness to conduct several practice sessions.

7. Strong belief that children themselves have much to contribute and a deep understanding of children’s rights.

All future LSE facilitators (we use the word ‘facilitator’ rather than trainer) MUST enroll in the LSE training. It is a good idea to mention at the
outset that participants would be observed and that the final selection would be dependent on skills learned and demonstrated at the
workshop. This strategy is useful since during the workshop, some participants will not be able to meet the standards expected in working
on sensitive issues with children.

It is a good idea to include managers as well. In the field they will be better able to support and mentor the LSE facilitators. It is highly
recommended that all workshop participants be present for the duration of the entire workshop and attend all sessions.

HOW TO USE THIS MANUAL

This manual must be used along with the Toolkit and the Facilitator Handbook and the Resource Persons must have used both extensively
in the field. Before the workshop, it is recommended that the Resource Person reads through the entire TOF manual and then prepares for
each session. Sessions have been arranged in a sequence and build on each other. It is important not to skip any session. Due to the
pressures of time and other resource constraints, training programs are often shortened, a few sessions are selected and training is rolled
out. It is highly recommended that these shortcuts be avoided and the LSE training continue for the full 8 days. LSE facilitators work with



children who are extremely vulnerable and it is the moral duty of Resource Persons and organizers to ensure that all participants receive
full and complete training.

Title: This indicates the session focus

Learning
Objectives

These indicate what
the participants will
learn at the end of
the session
Materials

This lists the
materials you will
need for the
selected session
Time

The time is
indicative and
provides a rough
guide to plan
sessions
Homework

This includes take
home assignments
for participants to
reinforce the day’s
learning

An introductory paragraph gives an overview of the session and its importance.

Preparation: Some sessions require prior preparation. The time spent on this is not included in the Time
for the session

Steps:

A step-by-step guide through the session is detailed out. Time is provided in the brackets — it is suggested
that the resource person abide by the time as closely as possible. Lingering over a step will diffuse the
impact.

From Experience:
In some sessions, this box will provide tips and suggestions to the RP

Review: Questions to Ask Yourself and About the Session
These questions will help the Resource Person to check whether the session objectives were achieved, all
the steps followed, to what extent and what were the learnings

RP Reading:

Relevant reading to support the RP’s preparation including the Facilitator Handbook and LSE Toolkit. The
RP may add more resources as well.

Note: In the text, some words are in bold, italics or underlined, indicating the need to emphasize the word or issue during training.

PREPARING FOR THE WORKSHOP

It is important to prepare for the workshop well in advance if you want it to go well. It is recommended that you start about three months in
advance. The following steps will be useful in the planning process.

1. Who are the participants?

It is important to select the participants for the workshop. Write a letter to program managers and others to recommend participants for the
training. Use the criteria mentioned in the section “Who is this Manual For”.



This is a very important step and will determine whether the LSE program that will be ultimately rolled out will succeed or not. Because LSE
is meant for children and the facilitator is key, it is extremely important that the right persons are selected.

From Experience:
Some of the ‘Master Trainers’ from various organizations and regional training institutes were the most difficult to train. They were too used
to lecturing, ‘talking down’ as experts and were unable to use the simple language and creative methods required in working with children.

2. Who are the Resource Persons?

As mentioned in the Introduction, the RP selection is critical. The RP must be familiar with participatory methodologies and group facilitation
skills. The RP must preferably understand the language of the participants and vice versa. He/she must have received training in a LSE
TOF workshop, implemented at least 20 LSE sessions in the field, been mentored and guided during field implementation. The RP must
have a thorough knowledge of the Toolkit, Facilitators Handbook and this TOF Manual. After the workshop, the RP should be available for
on the field mentoring support during the participants practice LSE sessions.

3. When to hold the workshop?

The workshop is best held over eight consecutive days and it is a good idea to check holidays, weather and important program events
before finalizing the dates. It is important to check out children’s availability. After training, without a time lag, LSE interns must conduct
several practice sessions — preferably once a week for 2 months with the same group of children. Children’s schedules of exams and
holidays should be considered while planning the workshop and subsequent field training.

4. Where to hold the workshop?

Group work and homework will require participants to spend time working together after training hours. The training hall needs to be large
enough to accommodate 25 - 30 participants. There should be sufficient wall space for pasting flip chart papers that will be used for the
group exercises. Arrange for two flip chart stands. They double up to place the Thermacol Sheets (See 6. Materials).

Participants should be seated in a U shape without any desks in front of them so that the RP and the participants can comfortably see and
communicate with each other.

5. Practicum with Children and Caregivers

While selecting the venue for the workshop, it is a good idea to also plan for the practicum. On Day 4 participants will be sent in groups of
four (if there are 24 participants there will be 6 groups) to practice one or two LSE sessions with a group of children. The children should
preferably be in the age group of 9 — 16 years, from a similar (not necessarily the same) type of community that the program intends to work
with and speaking the language that the participants can communicate in. Each group of four LSE interns will work with a group of 10-15
children (a lesser number hampers the group process and a larger number becomes unmanageable) in the age group of 9 —12 years or 13
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— 16 years. It is important to divide the children in these two age groups as the responses and concerns vary widely. Preferably, there
should be an equal number of boys and girls represented in each of the age groups. Also each practicum site would need to have a room
where the session will take place, which should be such that there is no outside noise or distraction.

A similar practicum is held with adults to understand how to work with caregivers on Day 7,

6. Materials for the Workshop

Workshop room
Two flip chart stands are needed — one for the flip chart and another to place the Thermacol Boards (see below). A White Board is useful
as well.

Materials for Training
The following materials will be needed for the various sessions for a group of 24 — 30 participants:

Thick multi-coloured markers — 3 boxes

Coloured chart paper — 5 of each color — blue, yellow, pink, white = 20 sheets in all. Take 10 sheets and cut them postcard size. These
will be used for writing. With half a chart paper for each colour — cut rounds with 4” diameter and triangles.

Plastic topped pins to be used to pin the cut paper on the Thermacol Board — 4 boxes. Use plastic topped raised heads for the pins
so that it is easy to hold the pins without hurting your fingers.

Scissors

Cellotape for the Thermacol Sheets

Blutac to paste the Flip Chart Sheets on the wall and/or clips if a string is to be used to hang the paper; Blutac will also be used for the
cards

Gum to be used for making materials during the mock sessions

A stack of colorful magazines to be used for making materials during the mock sessions

6 thermacol sheets— should be 1 % “ thick (if they are less thick, the pins will pop out) and must be covered completely and tightly with
brown paper. Use cellotape to hold the brown sheets together. By doing so, the cards will be easy to pin up. You will need one and a
half large sheets of brown paper for one thermacol sheet. The thermacol sheets come in a standard rectangle shape (approx.) 18” by
36”. These covered thermacol sheets become substitute, cheap and easy to carry notice boards. The LSE facilitator and children can
use them in the LSE sessions as well.

Stand to keep the Thermacol sheets during the workshop — a Flip Chart Stand or a White Board

16 Large rolls of brown paper — you will need 9 to cover the thermacol sheets and the rest will be used during the training.

Flip chart — 3 sets.



Materials for LSE Sessions
Review the materials needed for each of the LSE sessions that are demonstrated to the participants at the workshop.

Resources Materials for Participants

Each participant should receive the Toolkit and Facilitator Handbook at the end of the second day. This ensures that they participate and
think critically during the concept building exercises that are held on the first two days.

7. Marketplace

The Resource Persons will put up ‘stalls’ and display the LSE materials from their own field experience. It is a good idea to get as much
variety as possible especially from the same activity. Participants get a chance to discuss and clarify their doubts one on one with the
Resource Persons. The Market Place is a powerful visual method to demonstrate the outcomes of the LSE with children. It is inspiring and
motivating.

8. Workshop Evaluation

A post training evaluation is useful to ascertain the extent of learning by the participants and will help in making future training better. A
sample evaluation that was used in one of the workshops is available in the Attachment — Session Supporting Materials.

9. Workshop Approach

The workshop is participatory in nature and the structure reflects this. The Feedback Committee consists of workshop participants who
provide feedback from the participants every day.



SUGGESTED PROGRAM FOR THE WORKSHOP

¢ Feedback Committee
o Housekeeping

(Session One)

(Session Two)

(Session Three)

(Session Four)

Day Morning Session Morning Session Afternoon Afternoon Evening
9-11 11:15-12:45 1:30 to 3:00 3:30 — 5:00
Morning session 9 to 9:30
to be used every day for
comments from feedback
group and energizers.
ONE Opening Session: Understanding Life Contd. What is Child — to — Meeting of
e Welcome and Skills Child Feedback
introductions Common perceptions Why do we need Life Six steps Committee
e Participant WHO definition skills How do children
Expectations What life skills are NOT communicate
o Objectives of the Why do we need Life Examples of Life Skills Link with life skills
Workshop and skills Model of behavior
Timetable change
e Ground Rules
Organizer's
Expectations

Homework: Think of a
project in which you think
children participate well.
Write down the main
points for presentation.
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TWO Understanding What are active Learning | Understanding the LSE Module Practice Meeting of
Children’s participation | methods? Toolkit and Facilitator Introduction Feedback
Ladder of participation Distribute Toolkit + Handbook (Session Eight A) Committee
Understanding the Facilitator Handbook at
different levels end of session before Allocate Groups
Sharing experiences lunch
LSE Module One Mock
Session Practice
(Session Five) (Session Six)
(Session Seven) (Session Eight B)
Homework: Read Toolkit
THREE | Mock Session Children Mock Session contd. Mock Session contd. Mock Session contd. Meeting of
Feedback
(Session Nine) (Session Ten) (Session Eleven) (Session Twelve) Committee
Homework: Continue
group practice
FOUR Group practice Continued LSE Practicum Field visit | Continued Meeting of
Children Feedback
(Session Thirteen) (Session Fourteen) (Session Fifteen) (Session Sixteen) Committee
FIVE Feedback Developing 3 P Matrix Conducting a Survey LSE Mock Sessions
Caregivers
(Session Seventeen) (Session Eighteen (Session Nineteen) (Session Twenty)
SIX Mock Session Caregivers | Mock Session contd. Mock Session contd. Mock Session contd.
(Session Twenty-one) (Session Twenty-three | (Session Twenty-four)
(Session Twenty-two)
SEVEN | Group Practice Continued LSE Practicum Continued
Caregivers
(Session Twenty-five) (Session Twenty-six) (Session Twenty- (Session Twenty-eight)
seven)
EIGHT | Feedback Evaluating workshop and

(Session Twenty-nine)

Closing

(Session Thirty)
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SESSION 1: OPENING

Session Objectives
By the end of the
session, the
participants should

R/
0‘0

Meet and know
the resource
person and other
workshop
participants
Share their
expectations
Understand the
workshop
objectives

Set ground rules
Include
participatory
workshop
feedback
mechanisms
Understand that
this workshop is
skill based with
practical hands
on learning
using a
participatory
group learning
approach

Materials

Flip chart
Cards of two
different colors

The first session is a critical one as it sets the tone of the entire workshop. The resource person
participates and demonstrates the principles on which the LSE Toolkit is based — participation, active
learning methods, trust and empathy. As the workshop encourages group learning, it is important to create
a relaxed and supportive environment where all participants feel comfortable to share and receive
feedback both positive and negative. The LSE training challenges many preconceived notions. Ensure
that you move smoothly and at an even pace through the steps, keeping the group energy and interest
high.

PREPARATION:
Prepare the different flip charts needed. It should take one hour and may be completed the day before.
They are:
e Welcome (see in Steps)
e Instructions for ice breaker (See in Steps)
e Expectations (only title)
Objectives (See Attachment Supporting Materials for Session One)
Parking Lot (only title)
Ground Rules
Role of Facilitators (only title)
Instructions for Feedback Committee (see in Steps)
Feedback Committee Names (only title)

STEPS:
A. Welcome_and introduction of training team_(10 minutes)

1. On aflip chart paper display the following:

WELCOME!

LIFE SKILLS EDUCATION (LSE) TRAINING OF FACILITATORS WORKSHOP
Names of the Resource Person/Assistants if any

Dates of the workshop

2. The organizers introduce the RP and any assistants and welcome the participants. A short
background of why the organization is interested in the LSE program is useful. Further details of
how the LSE will fit into the overall programs for children may be discussed at the closing session.
(5 mins)
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Sketch pens

Pre Workshop
Evaluation Forms
Time

2 hours
Homework
Feedback

Committee to start
work

3.

The RP (and any assistants) spend a few minutes discussing their experience of LSE stating that
this workshop will be very different as it is experiential and hands on. Inform them that there will be
no need of note-taking. Establish your credibility, LSE experience as well as the unique workshop
design but keep it brief (5 minutes)

B. Getting to know each other: ice breaker (30 minutes)

4.

On a flipchart display the following instructions and read them slowly. Ask the participants if they
have any questions. Count the number of participants including yourself — there should be an even
number. If it is an odd total, omit yourself from playing. Select postcards of two different colors, half
should be one color and the other half another color. Remind the participants to remember their
color. Provide each participant with a sketch pen — this starts the process of using color and
materials, which are so essential in active learning methods and in working with children. Make
sure that everyone is aware of the time for each step of the exercise.

On the flip chart

- On the card write something about yourself that most people do not know — a special ability, skill
or quality or anything else that makes you UNIQUE or DIFFERENT. (2 minutes) Say It may be a
hobby or skill but it is important to write what others may not know of you.

- Then place cards face down in the center. Say, as soon as you finish put it in the center — mix the
cards so that no one knows what you have written.

- Pick a card of a different color and find the person who wrote it. Say, move around the room, ask
questions and find the person who wrote it. Similarly, others will be finding you as well.

- Spend two minutes talking to the person — name, organization, position, any relevant professional
information regarding children and alcohol prevention or education. Say, don’t forget to ask about
the hobby, talent, ability that was written on the card. Make notes on the back of the card if
necessary.

- Introduce your new ‘friend’ to the rest of the group (1 minute). Say, start the introduction with the
hobby and then give other details.

From experience

After every person introduces his or her ‘friend’, make sure you clap. Others will follow. Clapping
raises the energy of the group and provides an easy and spontaneous way to give positive
feedback. The person who is introduced goes on to introduce his/her ‘friend’ and so on.
Sometimes, the ‘friend’ may have been introduced, in which case ask for a volunteer and begin
again. This is an excellent icebreaker.

13



5.

After the icebreakers, ask how everyone felt. Was it difficult to write about oneself? Did others
learn more about each other? (2 minutes)

C. Expectations and Objectives of the Workshop (10 mins)

6.

8.

Open the flip chart, with the title ‘EXPECTATIONS’. Ask the participants to share their expectations
of the workshop. (if there are similar expectations use a v' next to the expectation). After writing
them down briefly, paste or clip the sheet on the wall. Inform that you will check back on the
expectations at the end of the workshop.

Open the flip chart, with the title ‘OBJECTIVES'. Share the objectives of the workshop — read them
slowly, ask the group if they need any clarifications as you go along. Look back at the Expectations
and check if there are any which cannot be addressed and vice versa. Circle these if they cannot
be addressed in this workshop and place them on another flipchart sheet with the title “ PARKING
LOT” Clip the ‘Objectives’ and the ‘Parking Lot’ sheets on the wall. Inform the participants that they
are free to add any issues to the ‘Parking Lot’ and if time permits, the resource person would
address them. Or else, the organizers may review it for future workshops. (See Attachment
Supporting Materials for Session One for the Workshop Objectives).

Provide a brief introduction about how and why the LSE Toolkit was developed.

D. Time table and Schedule (5 mins)

9.

10.

Present the detailed timetable and clarify any doubts.
Mention the time for tea and lunch and any other housekeeping information.

E. Ground Rules and Yellow Card (5 mins)

11.

12.

13.

Open the flip chart with the title ‘Ground Rules’. Brainstorm a few and ensure that the following are
added : to provide positive feedback, not to be afraid of giving feedback, to receive feedback
positively and not to take it personally. These points will become very useful in the days to come.
Also ensure that you have rules regarding punctuality (+ what to do if someone is not punctual —
should you start the session, do you need a grace period, what penalty should be placed). Another
useful rule is switching off the mobiles.

Fold a yellow card to make a square and tell the group that this card may be used by anyone if any
ground rule is being violated. Inform that keeping the ground rules will not be the responsibility of
the resource person but of the group. Place the folded yellow card where it is visible and
accessible and encourage the group to use it when necessary.

Clip the sheet ‘ground rules’ on the wall

14



F. Expectations of the Organizers (5 mins)

14. Discuss with the participants how important their role is as they will learn how to work with children.
It is very important to learn excellent facilitation skills and that the organizers hope that at the end
of a unique, experiential 5-day intensive training, the trainees will be able to meet the expectations.
Inform them at the outset, that they will be observed throughout the eight days, and those who do
not ‘qualify’ will not be allowed to go ahead with the children in the fieldwork.

15. Open the flip chart to the title ‘ROLE OF FACILITATORS’ and carefully read out the points.

G. Feedback Committee (10 mins)

16. Inform that every day will be evaluated by the participants and shared in keeping with the
participatory nature of the workshop. Read the instructions from the flip chart:
- One group of 3 people for each day
- At the end of the day, circulate and meet all participants
- Next morning, provide a short presentation (5 mins)
+ Positive — what was interesting
- Negative — if there are negative remarks, MUST provide suggestions to improve
- Use creative methods to present — song, drama, poster, activity anything but not a lecture! Do not
summarize the day’s events.
- Remember! No housekeeping feedback!
- No personal feedback — no names
- Also, conduct two energizers, one in the morning at start and one after lunch (and one more if we
are very tired, in between sessions!)
17. Ask for volunteers and make the lists for each day including Day One. You will not need anyone for
the last day. Try to get a mix of gender, age and creative persons. Clip the sheet on the wall.

I. Housekeeping (5 mins)

Organizers will sort out any problems related to transport, lodging and boarding.

REVIEW:

Did I conduct the session in an easy comfortable manner and put everyone at ease?

Were all my materials including the flipcharts ready?

Did everyone understand that the LSE workshop would be ‘different’?

Did the icebreaker work and did it help the group to bond?

Was the energy level of the group increasing as the session continued?

Were the objectives well understood and did everyone understand how the objectives and expectations
matched or did not match?

15



Did everyone participate in forming the Feedback Committee
Did I finish on time?

SESSION 2 and 3: UNDERSTANDING LIFE SKILLS

Session Objectives
By the end of the
session, the
participants should

R/
0.0

X3

%

Understand that
life skills are
psycho-social
skills
Understand what
learning, daily
living, survival,
recreation skills
are and how
they differ from
life skills

Identify all the
children who are
at risk of alcohol
vulnerability and
in need of life
skills
Understand their
problems and
why life skills are
necessary

Materials

Cards — postcards
and triangles
Flipchart

This session clarifies the meaning of Life skills, following the WHO definition. Participants are guided
through a learning process that helps them understand the concept of life skills as well as other skills that
are different from but also essential for children who are vulnerable to alcohol abuse.

PREPARATION:

Prepare 5 flip chart sheets with the following titles: 1. Who are the Children we Are Addressing 2. What
are their problems 3. What skills do the children need to learn? 4. How would Learning Life Skills help
children to deal with alcohol related problems? 5. Life Skills Problem Statement

Make a set of 6 triangular cards and label each as follows: Life skills, Learning, Daily Living, Livelihood,
Health, Recreation, and Survival. Write Life Skills on a different color triangle.

Many postcards of different colors

Prepare a flip chart with the WHO definition of Life Skills on it. (See Attachment Supporting Materials for
Session Two)

Prepare Cards to build up Information + Life Skills + Motivation + Supportive Environment lead to Safer
Choices (See Attachment Supporting Materials for Session Two)

5 sets of Life Skills cards + statements

STEPS:
A. Introduction: For who, why and what are life skills (50 minutes)
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Thermacol Boards

Time
Three hours

1. Introduce the session by saying that we are going to understand the concept of life skills and learn
to apply it in our work. Instead of reading out a definition, we will understand and develop it through
discussion and analysis.

2. Display the flip chart with the question: Who are the Children we are addressing? List answers.

They will include children with single parents, orphans, children of alcoholic parents, street
children, working children, child laborers, child headed, migrant children — prepare list as per
context. Once the list is ready, clip the chart paper on the wall. (5 minutes)

3. Display the flip chart with the question: What are their Problems? List them. (5 minutes)

From experience:

These are some of the answers from a TOF workshop.
Coping with grandmother’s old age
Trauma because of the death of parent
Transporting alcohol
Sexual abuse
Exploited and made to work in caregivers’ house
No access to services
Friends Drinking
Do not do well in school

4. Now display the last sheet with the question: What skills do children need to learn? Say, to
overcome these problems and many others what do children need to learn, what skills do they
need. (15 minutes)

Sometimes participants will need to be prompted to answer, encourage them.

Do not write the answers on the flip chart; use the postcards. Write one point only on one card
using key words (and not whole sentences). Do not discard any answers but ensure that it is very
clear — do not accept generalities; encourage the group to be as specific as possible and seek
clarifications where necessary.

From experience

Answers are often too general or one person may say more than one point. Make sure that you
record one point on one card. At one workshop, participants said ‘relationships’ which was written
on a card. Then the RP probed and many more points came up — how to say no to friends, to
respect the elders, to control anger. Each was written on a different card. Some groups come up
with a lot of different life skills and few examples of other skills. Ask leading questions such as °
What else do children need? What else do you do in the programs?’
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One should be able to generate at least 30 - 40 answers, each written on a separate postcard. Pin
them up randomly on the thermacol board and take help from a participant or assistant to do so.
You may need two thermacol sheets. See Attachment for Life Skills and use the table as a
reference to prompt the group on the various points listed there if the group does not come up with
some of the points.

5. On a new thermacol board, place across the top postcard triangles — Learning skills, Recreation
skills, Daily Living skills, Livelihood skills, Survival skills. On another thermacol board place a
postcard triangle with Life Skills written on it. Explain that all involve learning but of different issues.
Explain what each means: (5 minutes)

Learning sKkills = what children usually learn in school, such as to read and write, count numbers
Recreation skills = refers to play and games that children play

Daily Living skills = refers to routine day to day activities that all children (and adults) need to learn
and do, generally mechanical

Survival skills = refers to skills/information needed in emergency situations, standard and critical
information that children must know.

Health Skills — refers to skills needed for healthy living such as making an ORS, putting on a
condom, what ART to take, Ol infection information and treatment

Livelihood skills= work related, what is needed to earn a living, includes vocational training

Life Skills = refers to psychosocial skills, skills that are needed for oneself and in relation with
others.

Place the pinned up 30+ cards on the boards as well as the new boards with the titles (learning,
recreation, etc) flat on the floor. Inform the participants to stand around it and as a group decide
how they will sort the 30+ cards into the different categories. State that you will only observe. Ask
them to organize themselves but each card must be discussed before placing them into different
categories. Each card will be pinned under the relevant triangle heads. (15 minutes)

From experience

Observe the group process and intervene only if you see a few dominating the discussion or see
some slacking off and not participating. If there is too much disagreement on some of the cards, ask
the group to place them on one side and then come back to them in the end. Do not correct the
group as they sort out the cards into the different lists. Do not prolong the sorting unnecessarily,
otherwise some members of the group will slack off.

Once the group has finished, comment on each card. The RP can use the Attachment on “What are
Life Skills? What are other skills?” as a reference to sort out any doubts. Ask pertinent questions for
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those cards that are in the wrong list and in this way encourage the group to correct their own
mistakes. (10 — 15 minutes)

From experience

If there are too many wrong listings, go over some of the cards, help the group to understand the
different lists and help them sort a few. Now leave the group to correct the rest of the cards and
review once again. This is a very critical exercise and very necessary to thoroughly understand the
concept of life skills and it is amazing that many who have lectured on life skills also find it difficult!
At one workshop, the group struggled with survival and livelihood skills saying that finding a job was
survival and not livelihood. There was also confusion about savings with the group placing it under
survival and not daily living. It took a lot of explaining that survival is about life and death,
emergencies and life threatening circumstances!

Summarize by saying that all skills are important for children and should be addressed in other
programs but for this workshop we will be working on psychosocial skills or life skills.

B. Exploring further the meaning of Life Skills (25 minutes)

6. Display the WHO definition of life skills on the flip chart — spend a few minutes discussing it and
congratulate the group for having sorted out the cards exactly as the WHO definition! (See
Attachment Supporting Materials for Session Two)

Pin the following life skills postcards on a new thermacol sheet: (5 minutes)

o Pin ‘Self Awareness’ (Say, this means to be clear about one’s personal values, one’s self
esteem)
Pin ‘Coping with Stress and Emotion’ (Say, this means to be able to cope with different types
and different intensities of emotion and to manage conflict)
Against these two, place a round card that reads “Ways of Living and coping with oneself”.
Say, both self-awareness and coping with stress and emotion are skills that help to live and
cope with oneself.

¢ Pin ‘Communication’ (Say, this means to listen, discuss and communicate clearly and
assertively)
Pin ‘Relationships’ (Say, this means building and managing healthy relationships)
Pin ‘Empathy’ (Say, it does not mean sympathy or pity but to understand, feel and care about
what others are going through without being judgmental)
Against these three, place a round card that reads “Ways of Living and dealing with others”.
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Say, all three, communication, relationships and empathy deal with others unlike the previous
one that was about oneself. Children need to learn skills that help them have healthy and safe
relationships.

Pin “ Decision making’ (Say, this refers to making choices that are safe and the ability to go
through with them with confidence)

Pin ‘ Problem solving’ (Say, related to decision making, this helps to look at the various
options and to look for solutions, rather than just seeing the problem)

Pin ‘Critical Thinking’ (Say, this helps to analyze the pros and cons and helps in better
problem solving and making wise and safe decisions)

Pin ‘Creative Thinking’ (Say, this refers to thinking ‘out of the box’ and is particularly useful
when problems seem difficult and solutions hard to find)

Against these four, place a round card that reads “Ways of Taking Effective Decisions”.
Say, all four skills — decision-making, problem solving, as well as critical and creative thinking
— help to make decisions that are healthy and safe.

Summarize — all life skills are interdependent and linked. One cannot have a good relationship
without self awareness, empathy, communication and relationships. Similarly, one cannot make
good decisions unless one uses creative and critical thinking to solve problems and communicate
them effectively to others.

Inform the participants that when you come back you will study further about how life skills can be
applied in day-to-day life.

BREAK FOR LUNCH

C. Life Skills and Behavior (20 minutes)

7. On aflip chart, write ‘How will learning Life Skills help Children in Alcohol Prevention’ and ask the
group to brainstorm. Some answers that were received from workshops were: (5 minutes)

Well informed about facts and risks

Helps to make health choices and how to help others

Can communicate their fears and feelings well to trusted adults

Have a clear sense of what is good behavior in the family or with friends
Can set goals for the future

Get a sense of self worth
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8. Build up the table using postcards on HOW life skills are learned. Most programs emphasize
information and awareness building but this rarely leads to change in behavior. One needs to add
on ‘ability to act’ or how to use the knowledge. This too is not enough as there needs to be
motivation to learn new behavior or change the old one and for all this a supportive environment is
needed. (10 minutes)

Use postcards for each title in the table. Encourage the group to contribute to building up the table
one postcard at a time instead of presenting the table all at one. See Attachment Supporting
Materials for Session Two.

Summarize by saying that for these reasons, life skills is critical in bringing change or learning
about new behavior. Participants can share their comments as well from existing programs.

D. Applying Life Skills to Daily Life (60 minutes)

9. Divide into new 4 groups and introduce by saying that we will check if we can capture the life skills
behind each story statement. Hand out the set (life skills + story statement, see Attachment) and
ask each group to match them. Make it interesting by making it a competition — who comes first
and accurately? Discuss the statements with the group as before. (15 minutes group exercise + 10
minutes discussion). You may add new statements as well according to context.

10. To consolidate their understanding, give a situation (see below) and ask participants to identify
which life skills will be needed and why.

Write this on the flipchart.

A young girl is being coaxed by a boy who lives in her community to have sex (or go for a movie, or
have alcohol depending upon the age of the children. Select any one for this exercise).

What life skills will she use? (Hint: Do not give examples or provide hints)

Make 4 groups and encourage the groups to think of each of the life skills pinned up on the thermacol
board and how the girl will use them. After ten minutes of discussion, have two groups join each other,
discuss and come to a consensus. The two new groups will now share in the plenary. The resource
person may use the points below as a reference during the discussion. (10 minutes for first group
discussion + 10 minutes for second group discussion and 10 minutes for plenary)

Self awareness — she needs to be clear about her personal values, is she willing to go with the boy.
Will it affect her self-esteem and what she thinks of herself?

Critical thinking — what could be the risks if she agrees — will the boy giver her alcohol and she may
lose her ability to think clearly and perhaps have sex, what happens if someone finds out.
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Problem-solving — who can help her out if he continues to harass her

Decision making — what to do if he asks her again and to be able to follow through the decision with
confidence

Communication - how to tell a supportive adult about what has happened; how to communicate with
the boy so that she can state her point of view clearly without aggression and in a reasonable way
Relationship — to think of how this will affect her relationship with the boy and how her decision may
affect her future relationships with her family, friends.

Close the session by asking if there are any doubts about how life skills can be applied in everyday
life.

REVIEW

Did the group participate in the group exercise of sorting the cards for life skills and other skills or did
some remain on the fringes?

Was | able to ensure that those who were onlookers also participated?

Did some dominate the sessions?

Was the understanding of life skills and other skills clear after both the exercises?

Was | able to handle the clarifications of the skills well?

Was | ready with the different materials and the flipchart titles?

Was | able to easily move from one topic to another?

RP READING
LSE Facilitator's Handbook
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SESSION 4: WHAT IS CHILD-TO-CHILD (CtC)?

Session

Objectives

By the end of the

session, the

participants should

¢ Understand
what are the six
steps of CtC and
its principles

« Understand that
the CtC
approach links
the learning
place and the
living place

< Understand the
link between
CtC and life
skills

Materials

Cards — sets for 3
exercises
Flipchart

Time
One and a half
hours

Homework: Divide
the 25 participants
into 4 groups.

Participants learn about the Child-to-Child approach to teaching and learning, how it is linked to life skills
and why it is useful in implementing life skills programs with children. CtC principles are extremely useful
for programs involving children and have been evolved through decades of field experience and hence
are applicable in day to day situations.

PREPARATION: See Attachment for supporting material
Draw on the flip chart the 6 steps of the Child-to-Child approach. On another flip chart, briefly write the
principles of CtC with the website mentioned below. http://www.childtochild.org.uk/

CtC six step cards (you can use them from the CtC sets) + life skills cards (use from Session 2, WHO
Definition Life Skills Cards)

5 Sets of CtC step and story cards, one set for each group (two different story sets)

5 sets of Life Skills + story cards, one set for each group

STEPS:
A. Introduction to Child-to-Child (20 minutes)

1. Introduce the concept of Child-to-Child. The approach is about 30 years old and continues to be
widely used in a variety of programs (education, health, HIV, refugees, alcohol and drug abuse)
in schools and communities, in over 70 countries in the world. It began as a collaborative effort
between the Institute of Education and the Institute of Health at the University of London. It
believes in the following: (5 minutes)

On a flipchart

e Child-to-Child believes that children can help each other, their families and community to
promote their health and well-being.
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For Group 1,2: Each
group must identify
a problem situation
(psycho-social)
related to children
from field
experience (also
see Step 3 in
Session 2 for what
problems children
face) and indicate
which life skills
would be used and
why to resolve the
problem.

For Group 3, 4:
Each group will
select a problem
they have worked
on with children and
describe how many
of the six steps they
had used. With the
new knowledge they
have gained, use
the six steps to work
on the same
problem.

Each group should
use the flip charts,
chart paper,
postcards and other
materials as
desired.
Presentation will be
5 minutes each. At

e Health is defined in the widest sense using the WHO definition, which refers to physical,
mental, social, emotional health as well as contributing to a healthy environment.
It is an approach by children and NOT for children.

e Children must have fun while learning

Ask the participants to think about their own programs with children and critically analyze — was it for
them, by them and if by them, how much was directly or indirectly prompted by adults.

From experience

The discussion was lively. A few examples were given. It took a while for some of the participants to
acknowledge that they, the managers had stage-managed the whole program. One mentioned that
they had targets and timelines and had to ‘demonstrate’ that it was a success! Some participants
argued that there was nothing wrong with it. Some did not speak but it was obvious that they were
thinking. A little later on, the resource person mentioned that most had never personally experienced
participation as upbringing — children were told what to do and no one disobeyed an adult or teacher
or parent. Some mentioned that it was very different now since children questioned, were seeing a
lot in the media and perhaps it was time that we adults learned a new approach for a new more
complex world! The resource person concluded by saying that in a world of aggressive alcohol
promotion, it was important that children learn to take an active role, to participate so that they can
make safe choices and be healthy.

Child-to-Child believes that children themselves can take action rather than being mere recipients of
services by adults. In other words, it firmly believes in children’s participation. Mention to the group
that they will be exploring the concepts of children’s participation more deeply tomorrow.

2. Display the six steps on the flip chart. Discuss each step, that by following these simple steps,
children’s participation happens spontaneously. The steps are familiar but have been
systematically developed and hence are very useful for practitioners to implement. Walk the
group through the following points: (10 minutes)

o There are two sides — the learning place and the living place. The learning place could be a
school, NGO center, and community setting. Involving the learning plus living places is
unique as most learning models ignore this link.

e The step is a zig-zag Indicating the linking learning with life.

o Step 1 — the teacher/field worker should involve the children in choosing what issue or
problem to work on. Even if annual plans are made, within that broad framework choices
can be made



the end, there will
be 10 minutes
discussion.

e Step 2 is unique as most learning never involves children to find out what is actually
happening in the community e.g. how many children are transporting alcohol or how many
children below the age of 16 are not going to school or how many orphans are there or how
many children have been immunized or how many children come from homes where
alcohol is brewed.

e Step 3 is simple — children along with the field worker discuss what they have learned and
think about the various activities they could do, what is possible and what is not.

o Step 4 — children do the action they have decided on at Step 3 — poster exhibition, drama,
rally, dance and song to educate and bring awareness, a cycle rally and so on.

o Step 5 — after the action children and their field worker meet to discuss what worked and
what did not. This is a review of their activities.

e Step 6 — this step is about doing better next time and is also about sustainability — how do
you continue this activity or what to do next.

3. Ask the participants to look at the diagram and probe: (5 minutes)

e Do the 6 steps look familiar to field workers and program managers? (/t is in essence a mini
project cycle followed by all managers and field workers — needs assessment,
understanding the concept or issue (step one), baseline, planning the activities,
implementing, monitoring and review and finally lessons learned (step 6). Many times,
steps are skipped as when planning is done in the main office but implementation at the
field level. Monitoring is done at the field but review by external evaluators. At the field,
implementers do not know why the planning was done and what the evaluation results are.
The six steps indicates what a good project cycle is and reminds of the many steps we miss
out.

o What steps do most schools use with children? How have most of us learned in school?
(Cover Steps 2, 4, 6 and demonstrate to the group that all our learning has taken place only
in the school — the teacher tells children what the problem is, what to do about it, what
answers to write and evaluates or tests the children.)

e Ask why there is a wavy line ‘TIME’? (Using the six steps takes time and adults need to
facilitate rather than tell and teach. Usually, it is easy and quicker to just tell children what to
do.)

B. CtC in Practice (40 minutes)
4. Clarify any doubts and if there are none, turn the diagram over so that it cannot be seen. Inform

the group that we will do a small exercise to find out how well we have learned. If there are 25
participants, count of in 5’s to make five groups. (10 minutes group work + 10 minutes
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discussion)

e Give each group a brown paper sheet and a set of 6 Step Cards + 6 Story Sentence Cards.
(See Attachment One)

o Instruct them to place all the cards face down. No one should read them until you start the
exercise. Ask the group to distribute the cards evenly to all the members so that each one
has a few cards. Once you say ‘go’, each person in the group must open up his/her cards
and one by one, read to the rest of the group, discuss and then place them in the right
place. Each member of the group MUST read aloud, discuss and ONLY THEN place the
card in the right place. The cards must be placed in consensus.

¢ You can make this interesting by making it a race, which group completes it first and
correctly.

o After all groups have finished, turn by turn ask each group to read one step + the statement.
Ask the rest of the groups to check if they had placed it correctly. If there is any difference,
ask the other groups to explain. The resource person should only facilitate the groups. The
groups should help each other out. This exercise is an excellent introduction to group
learning.

o Make sure everyone claps as you successfully move from step to step.

5. Repeat the above exercise 4. by providing another set of 6 Story Sentence Cards. Make sure
you have juggled the groups so that participants get a chance to work with different people. (5
minutes group work + 5 discussion)

6. Complete the session by linking the CtC with Life Skills. Each CtC step represents a number of
life skills. In the plenary, encourage the group to think about which life skills belong to each CtC
step. (5 minutes)

Place the CtC 6 step cards (you can use the ones from the previous exercise) in a vertical row
one by one. Go through the six steps and ask the group to indicate which are the main or most
important life skills used at each step. Some life skills are present in many steps. Write each life
skill mentioned on an Idea Card and pin it horizontally against each step. Use the points below
as a reference. You may include one more life skill in any step if the group is very clear why.

Step 1. Understand Self awareness, critical thinking, communication, problem-solving,
problem

Step 2: Find out more | Communication, critical thinking, empathy (because you meet and
find out in the community about people’s problems)




Step 3: Discuss Communication, creative thinking, Problem solving and decision

findings and plan making

action

Step 4: Take Action Communication, interpersonal relationships

Step 5: Evaluate Critical thinking, coping with stress (it may not work out well!)

Step 6: Do it Better Creative Thinking, Problem solving, decision making, communication
(how to sustain it)

Close the discussion, by checking if there are any doubts.

7. On the thermacol boards, build the CtC MATRIX (See Attachment “How Does CtC Work”) using
the postcards for each statement. Give an example. (5 minutes)

o Begin on the left with ‘one child’ on a card and ‘a group of children’ (Say, children love to
work together e.g. most children go from class to class on their birthday with their best
friend)

e Add the arrows as indicated

e Pin card ‘spreads knowledge to’, then pin below it ‘teaches skills to’, then pin below
‘demonstrates by example’, then below it ‘works together with’.

e Add the arrows as indicated

e Pin card to the right of the arrows ‘younger child/children’, below it pin * same age
child/children’, then ‘family’, then ‘community’

By the time you finish, the group must understand how CtC works in practice.

8. Summarize by saying that the CtC approach to life skills is unique because one learns by
practicing and experience: (5 minutes)

On the flipchart

The CtC approach helps life skills learning because it emphasizes

o KNOWING (point to your head)
o FEELING (point to your heart)
DOING (make a fist with your hand)

Through experiential learning, using active learning methods, children learn best. This six step
approach is a model for behavior change (or behavior learning as unlike adults, children are
learning new behavior). Inform the group that every exercise in the Life Skills Toolkit follows this
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methodology and that more will be learned about how to do so over the next few days.

REVIEW

Was the explanation of CtC clear?

Did participants understand the link between the CtC six steps and life skills used?

Did participants understand the systematic flow of the six steps and how they could be used in
project cycle?

Did the two CtC exercises bring deeper understanding of the six steps?

Were the participants able to identify which life skills were used in different situations?

Did the participants enjoy while doing the 6 step CtC group exercise? Did they learn it well?

RP READING
LSE Facilitator's Handbook
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SESSION 5: UNDERSTANDING CHILDREN’S PARTICIPATION

Session
Objectives

By the end of the
session, the
participants should

/
0‘0

Understand
what are the
different levels
of participation
Know that some
forms of
participation are
actually not
participation
Links between
adult facilitation
and child
participation

Be able to
critically analyze
at what
participation
level projects
are at.

Why child
participation is
important in
LSE

Materials
Cards — sets for
participation
exercises + tree
outline

The session explains the different levels of participation and how children participate at these levels.
Participation is the foundation on which the Life Skills program is built and participants learn how important
the role of adults as facilitators is, in not just increasing the level of children’s participation but doing so
meaningfully. The need for adult facilitation skills for children’s participation is discussed.

PREPARATION: (See Attachment Supporting Materials for Sessions)

Use a large brown paper sheet and draw a ladder with eight rungs. Prepare long rectangular cards on
which one step in Roger Hart’s Ladder is written. Use one color for the first three steps and another color
for the next five.

Prepare 5 sets of Story Statement Cards.

Prepare 5 large brown paper sheets with the outline of a tree from end to end. At the bottom, near to the
root write ‘Least desirable’, in the middle of the tree trunk write ‘ Desirable’ and on top of the tree write
‘most desirable’.

STEPS: Understanding the Ladder of Participation (20 minutes)

1. Begin by discussing the child participation is one of the cornerstones of the LSE program. Mention that
participation is a term that is used widely but it means different things to different people. A deeper
understanding of what participation really means will help us to understand what is and what is not
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Roger Hart’'s Ladder
Post-its

Time
One and a half
hours

You may have to
break for early tea
and after Session 6
15 minutes early for
lunch.

Session 7
Developing the
Bridge Model is one
hour 45 minutes.

10.

participation. Most children’s programs claim that children participate and children appear involved but
are they really participating?

On the floor, place the large brown paper sheet with the eight-rung ladder. Title it with a card which
reads ‘LADDER OF PARTICIPATION (ROGER HART). Explain that this analysis of participation was
developed through empirical research by Roger Hart and is used widely to explain participation of
children in a variety of programs in education, health, and child labor. It is a very practical tool. You
may add that this ladder has been adapted to discuss engagement of civil society and community as
well and is easily adaptable.

Start from the bottom rung. Place the card that says ‘MANIPULATION'. Explain the term using
synonyms and in the local language if necessary. Here, children are not consulted and have to do as
they are told. It is based on the belief that adults know what is best for the child.

Rung No. 2, place the card “DECORATION’. Children are ‘decorative’ and although may be physically
present they do not really contribute or participate. Provide real examples, such as when children sit
on the podium with adults for an official function.

Rung No. 3, place the card ‘TOKENISM’. Explain that this is very common. It appears that children are
consulted. In fact, children say and do exactly what adults want them to say and do. If they express a
contrary opinion, it is dismissed and discarded. Explain that most projects that claim to be child
participative, in truth, fall into this category.

Rung No. 4, place the card ‘ASSIGNED BUT INFORMED'. Adults prepare the plan, tell the children
and children happily follow it. Again, this is very common. The benefits of such children’s participation
are usually short-lived.

Rung No. 5, place the card ‘CONSULTED AND INFORMED'. As above, adults do the planning but
they consult the children and feedback from them is taken very seriously. A few projects in some
organizations are able to achieve this.

Rung No. 6, place the card ‘ADULT INITIATED, SHARED DECISION WITH CHILDREN’. Again,
adults do the planning and decision-making but children are actively involved from planning, to
implementation to evaluation and decisions are taken jointly.

Rung No. 7, place the card ‘CHILD INITIATED AND DIRECTED'. This is the first step to ownership
and planning by children. Children plan and implement their own activities. There are extremely few
projects like these. Most projects that claim to be at this level are often on the first 3 rungs! Explain
that coming to this level takes time and children often have to pass through the above stages before
being able to arrive here. Empowerment is a gradual process.

Rung No. 8, place the card ‘CHILD INITIATED, SHARED DECISIONS WITH ADULTS’. Draw the
participants’ attention to the words on the card and seek explanations. It is the opposite of Card 6 and
indicates that children will involve adults only if and when required. For projects to reach this level,
there will need to be a great deal of trust.
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From experience
One participant mentioned “If children reach No. 7 or 8, there would be no need or use for
development workers! What would we do? That is a scary thought.”

Work through all the steps and give examples where necessary.

11. Mention that the first three rungs — Manipulation, Decoration and Tokenism are actually NOT levels of
participation and are in fact examples of non-participation.

Move the three cards to the left side of the rungs to illustrate visually the difference as well. Place the
top 2 rung cards — No. 7 and 8 — on the right side to indicate that this is the highest level to attain.

As development workers, it is important NOT to be in the first three rungs and that this is ‘Least
Desirable’ because children are being used.

The ones in the middle are ‘Desirable’ and the top two are ‘Most Desirable’. In working with children,
we should all aspire to be either in the Desirable category and gradually move to the Most Desirable
one.

B. Levels of Participation: Exercise (30 minutes)

12. Divide into four or five groups (5 to 6 persons in each group). Write the instructions on the flip chart.
a. Place the ‘Participation Tree’ on the floor
b. Place all the statement cards face down
c. Each person takes a card
d. Group decides where the card goes — Least Desirable, Desirable, Most Desirable

13. Give each group the brown sheet with the tree and the three levels of participation — Most desirable,
Desirable and Least Desirable written on it. Give each group a set of (13) cards (make sure they are
shuffled!) and ask them to place them face down. When you say ‘start’, each group must distribute the
cards to each of the members. Each member reads the card, discusses with the group and places it in
the appropriate category. The group that finishes first shouts ‘Finish’. The one who comes first with all
correct answers gets a round of applause. (10 minutes)

14. Once the groups have finished, start the checking. Have each group read one card starting from the
bottom ‘Least Desirable’. Check if others have it in the right place. If there are differences, ask the
groups to justify to the other. The resource person should avoid giving the right answer, encourage
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discussion and step in only if necessary. Repeat for each card, each group reading a new card.
(10minutes)

Conclude by saying that the CtC approach and the Life Skills program follow these principles of
participation.

C. Participation Levels of Children’s Programs: Reflections (40 minutes)

15.

16.

Distribute large Post-Its. Ask organizational representatives to introspect (see Homework) and place
one of their current programs (written on the Post-it) on the ladder. Keep it voluntary. Use the Hart
Ladder for this exercise. Remind the participants to be honest in their placement and to use this
opportunity for clarification and discussion on how to make the programs more child-participatory. (5
minutes)

From Experience

Many well known organizations tend to place their projects in the Most Desirable Category. If
analyzed well, it will probably go lower — to the Desirable or Least Desirable. It is also very
sensitive. It is a good idea to discuss but to leave the decision to move the placement to a lower
category should be left to the participant. It is sometimes embarrassing in a large group. But by
discussing the issue well, the point is made.

Pick one project that is fairly low down on the ladder — in the first three rungs and ask what the project
is and why it is placed there. Next, ask the group to suggest how the project can move to a better level
and what would be needed to do so.

Then pick up one more project, which is at a higher level. Repeat the process. After the group has
suggested why or why not it should be there, provide comments. Do mention that in the same
children’s program, one or two projects may be more participative than others and within each of these
projects certain steps may be more participative than others. This exercise is meant to critically
analyze at a practical level what we mean by participation. Ask the group how the projects can move
to a higher level. Always emphasize that we must ensure as development workers not to enter into the
bottom three rungs. Being in the middle is better than being at the bottom. If in the middle there should
always be a push upwards. Also remind the group that it is not easy for children to acquire skills in
participation (and adults to facilitate them) and it takes time. One has to move towards the middle
rungs to go higher. As long as we know accurately which rung we are on, we can ensure we move up.
Encourage the ones who have placed their projects at a certain level to rethink.

This exercise can be time consuming but is highly recommended.
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REVIEW

Were participants able to understand the different levels of the Hart ladder?

Was the Tree Exercise easy? Was the real placing of one’s program more difficult?

Were the materials ready so that the participants moved into the exercise without waiting for the RP to
get things together?

Were RP instructions clear? Especially about each group discussing the statements with everyone before
placing?

Was it difficult to accept that their program is actually lower down on the ladder?

Was the RP clear but tactful in helping the participants move their project from a higher to a lower level.

RP READING
LSE Facilitator's Handbook
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SESSION 6: ACTIVE LEARNING METHODS

Session

Objectives

By the end of the

session, the

participants will

understand

< What is active
learning

<+ What are the
different types
of active
learning

«+ Learn how to
use them well

Materials

Chart Paper
Sketch Pens and
Markers

Flip Chart

Time
One hour 45
minutes

Life skills involve learning by children and this session introduces participants to the many methods of
active learning, which help children learn while having fun. This session also clarifies the difference
between the common confusion between activity and active learning. Using a hands-on approach
participants also get to sharpen their skills in the use of these methods — many of which are used
extensively in the LSE Toolkit

PREPARATION:
Instructions on flipchart
Flip chart on what active learning is and what is not (See Attachment Supporting Material)

STEPS:
A. What is active learning? (20 minutes)

1. Write on top of a flip chart “What activities do you do with children”. Write down the answers. Now
ask — of these, which are active learning methods? Mark on the flip chart using a different colored
marker.

The answers should include:

e Drama and role play

Pictures and Blackboard
Games
Stories
Discussion Groups
Visits and visitors
Puzzles
Quiz
Songs and Poems
Demonstrations
Puppets
Lecture
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(Place a X against ‘lecture’ and a v" against the others)

2. Lead the discussion regarding what is different between the two terms (since there are two terms it
is quite obvious that there is a difference), ‘activity’ and ‘active learning’. Activities become active
learning methods when there is discussion, review and analysis. Write “Discussion, Analysis and
Review” in a different color at the bottom of the flipchart listing the activities. Mention that it is
important to have active learning for life skills learning. Any of the above can be activities if it is
about playing and having fun

Display the chart “What Active Learning is and what is not” and clarify as required. (See Attachment
Supporting Materials)

Ask why it is important to use active learning methods in learning of life skills by children and young
people. Elicit responses - ensuring that those mentioned below are mentioned.

3.

4.

Children learn best when they Know, Feel and Do at the same time and active learning
methods of drama, etc provide exactly this opportunity

When we lecture or give advice, we only address the Know.

When we play games, we only address the Do.

Without discussion and analysis, the activity will remain a simple game! It must be followed
by discussion. This engages the children in the learning process and in the practical
application to life. Only then does it transform to active learning.

Life skills are about learning for life and the methods used must also correspond.

Most field workers are engaged in activities with children and learning is incidental and by
the way. If activities are needed, it is best to have a creative class in art rather than a life
skills class

Active learning methods help children to go beyond the classroom and encourage
application. This itself is a lesson for life. It brings excitement and enthusiasm as children
discover new applications to their knowledge in their life.

Lecturing, giving advice is one way and quite boring! Ask the group to just remember their
school days when the teacher just went on and on and on!

Using active learning methods takes TIME but that is only way for children to learn
effectively

Field workers may need to learn how fo use active learning methods (even if they have
used them in the past) as it is very important to include child participation. Many may be
using drama, but if an adult writes the script and children memorize the lines, the whole
purpose of the active learning method is lost!

From experience
The participants had worked with children and were familiar with a number of methods. They had
used drama, role play, games, and stories to help children learn about health and child rights. They
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had held camps for children. It was very difficult to convince them that it was possible that the
methods used were for knowing better and that the other activities were to be creative and just
have fun. Finally, the RP wrote all the active learning (or activities) in a long list on the flip chart. Far
away and at the end of the chart, the RP wrote in big words.... Discussion and Thinking. An arrow
was shown from here to the far middle of the chart — ‘Linking Learning to Life’ and then another
arrow to ‘Behavior To Learn or Change’! By visually showing the process of an active learning
method, it became clear to the participants the difference between an activity and active learning/
They could check the process and figure out, what and where the missing pieces were when they
had conducted activities.

B. Practicing Active Learning (one hour 15 minutes)

5. Return to the list of Activities (See Step 1) and tick the ones that the participants have used. Make
a double tick for those activities that most have used a lot.

6. Divide the group into four. Have each select an activity. (45 minutes)

Write these instructions on the flip chart.
e Think about a story/picture/role play/song that you have used with children in your work.
e Think about a story/picture/role play/song that you really enjoyed as a child
e What was the difference?
¢ If you had to work with children on the same activity, how would you make it better? List the
suggestions.
e Practice the activity with the suggestions
e Presentin the plenary — the older and the newer version (with the suggestions)

7. Ask the groups to reassemble. Ask the group to go to the second stage of active learning using
discussion — how would they modify the same activity? Have each group present again. (30
minutes)

8. Lead a discussion of how they would now move to the third stage of active learning. Close the
discussion by saying that in the LSE Toolkit, the review questions help to include discussion and
active learning and the linking learning with life and group check in (at the next session) enables
children to move to the third stage of active learning. The Toolkit is structured for active learning
with children.

REVIEW

Did the participants understand the difference between activity and active learning?

Did the participants understand how to change the ‘active learning’ so it enables children’s participation
and learning?

Were the participants able to demonstrate effectively some active learning methods?
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RP READING
LSE Facilitator's Handbook
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SESSION 7: UNDERSTANDING THE TOOLKIT

Session

Objectives

By the end of the

session, the

participants will

have

«+» Examined the
Resource
Materials in
particular the
Toolkit and the
Facilitator
Handbook

Materials
Toolkit
Facilitator Guide
Sketch Pens and
Markers

This session aims to introduce the participants to the various sections of the Toolkit, their use and how
each section complements the others.

PREPARATION:

All participants should receive their copy of the Toolkit and Facilitator Handbook in a bag (to carry).
Display the different sections of the Toolkit on a table and encourage the participants to have a look
when they walk into the session

STEPS:
A. What are the contents of the Toolkit? (15 minutes)

Inform the group that in this session, they will understand how the Toolkit is structured.

Have each participant open the Toolkit and walk through the different sections with the RP. The
different sections include Children’s Manual and Caregivers’ Manual.

Provide an overview with the first Talking Tablet. As you move through each section, open the
toolkit and encourage the group to do the same with their copies.

1.
2.

3.

The Introduction explains why and how the toolkit was developed

The Facilitator Handbook guides the facilitator through planning, implementation and
evaluation and provides lots of tips and ideas on how to make the sessions participatory
and effective

Introduce the Manual and Modules. Every LSE program for the children must begin with
a few activities from the first module —helping in the group bonding and in building self-
esteem, so essential before moving on to other life skills of communication, relationship
and so on. The Caregiver Manual module is divided into several activities.

The Pop-Up Notes provide Information Sheets that provide concise information that RPs
may need while conducting sessions with children and adults. These Notes are a page or
two long and convenient to use.
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Time

One hour 15
minutes
Homework

Each will review
Pop-up Notes

4. With the second Talking Tablet, lead a discussion on the key features of the Toolkit

The use of the Child-to-Child six steps as an underlying approach for activities

Linking learning with live (LLL) at the end of each activity that uses the CtC Zigzag
approach of linking the living and the learning place to ensure behavior change. (Encourage
the group to turn to Module Two and refer to some of the activities that have LLL at the end)
Group Check in which links the LLL with the current session, encouraging children to share
how they applied what they had learned in the previous session

Use of Active Learning Methods in each of the activities to ensure maximum learning with
children (Discuss the methods — role play, drama, stories, drawings, games, songs,
pictures)

A cafeteria approach for the selection of activities. The toolkit is not a recipe book — a fixed
set of activities to be done one by one for any group of children. It encourages the facilitator
to select the most appropriate activities based on the participatory needs assessed. That is
why the Toolkit is so easily adaptable to any group of children, old and young, rural and
urban, with different vulnerabilities. Studies have shown that it is important to have at least
one activity a week for 20 sessions (approximately 6-7 months)

Each session in the module expresses clear doable key points. Because the key points
are doabile, it is easy to assess whether the children have met them.

Gender has been interwoven into each activity. It is not a separate chapter to be learned
and put aside. It is embedded in each activity because gender affects everything we do, say
and think — our relationships, communication, decision-making, and goal setting.

Child participation is key and that is why the Facilitator's Handbook was written to ensure
that participatory methods are used for planning, implementation and evaluation. Special
emphasis has been placed on children’s participation as many hierarchical, traditional
society follow a more rigid, didactic, lecture, talk down, advice giving approach in children’s
programs.

Many facilitators in such contexts have never experienced what it feels to be part of a
participatory process in their own life or childhood and hence much hands-on learning is
essential for good facilitation. For life skills to be effective, it is absolutely essential that
children engage in the process to learn and change to safe behavior and hence the
emphasis on children’s participation.

B. Deepening our understanding of the Toolkit: (30 minutes)

5. Make 4 groups and inform them they would understand the contents of the Toolkit and
Facilitator's Handbook. (20 minutes)

39



e One group will review the Children’s Section, the other the Caregivers Section, one group
the Facilitator Handbook and the last group will refer to the Twende Mbele and discuss the
following

o What are the different subsections and key points?

REVIEW

Were the participants able to understand the resources and their objectives?
Did they understand how activities are interconnected?

Was the Facilitator Handbook useful?

RP READING
LSE Toolkit and Facilitator's Handbook
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SESSION 8A: LSE MODULE PRACTICE INTRODUCTION (Children)

Session
Objectives
By the end of the
session, the
participants will
« Understand all
Life Skill
Modules for
children
< Be able to
demonstrate
activities from
the module
Receive
feedback and
improve
facilitation.

X3

%

Materials

Chart Paper
Magazines for
participants for
module practice
Sketch Pens and
Markers

Flip Chart

Time
30 minutes

Homework:
Read all the
activities of Module

This session is the introduction to the LSE Module Practice Sessions. Participants will learn about how to
prepare for the demonstration sessions, practice them and receive feedback from their peers. This
session is best timed as the fourth session of the day as after instructions have been understood the
groups are left to work and will continue to do so after the end of the day. That is why if possible, a
residential workshop is a good idea. It is important to remember that working with adults and children is
different and participants should get an opportunity to practice both. For this it may be necessary to have a
longer workshop of eight days.

Preparation:

Flipchart with instructions

Pre-determined five groups depending on gender, use of creative methods, experience of working with
children and other criteria. If there are 30 participants, divide into five groups of six each. Write their names
on a flipchart with the Group number.

Steps: (15 minutes)

1. Introduce the session that for the following sessions, participants will work in their groups on
different children’s modules from the toolkit. Each group will present activities as if they are working
with children. This may be a bit artificial but will prepare the group for their later practicum with
children.

2. Form the groups. Read out the instructions on the flip chart and ask if anyone has questions.
Remind the group that there are a lot of resource materials available for them to use including new
ones such as old magazines from which to cut pictures.

e Each group will demonstrate LSE activities from each module
e Read, read, read — the key points and all the steps
e You will get 30 minutes for each activity. (with children it takes 45 minutes to an hour)
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One and Facilitator
Handbook

e Discuss key points in your group.
¢ You will do the following in front of the others:

Demonstrate the activity. Each group will rotate the facilitators and assistant facilitator (who

will support the facilitator but not conduct the session); the others in the group will be the
children. You can include others from the audience.

e Decide which age group you will be addressing, inform plenary who the ‘children’ are

e Present the activity as if you were in the field

e Practice, practice and practice

e You will be evaluated on your work

o Make sure you have all the materials ready

o DO NOT change the steps. Follow them EXACTLY. There is a reason for each step in the
activity.

¢ You must know the activity really well, do not refer to the toolkit but you can keep notes to refer

but which do not disturb the process

o Keep the group energy up so that the whole session moves smoothly within the time period
and the key points emerge in the children ‘s discussion

o Remember the 80:20 rule — children should be contributing more than the facilitator. That is

why the facilitator must choose his/her words well to be brief but clear. Do not summarize but

draw the key points from the children using the review questions.

3. Each group will work on activities from different modules. Some activities will be mock sessions

demonstrated by the Resource Persons.

From experience

The rest of the group become children and it has been observed that some of the adults behave too

childish and act up unnecessarily, disrupting the process. Inform the group that although for the
purpose of the exercise, they need to be like children, it does not mean they behave unruly and
distracting. The purpose of the session is to practice active learning methods and to familiarize
oneself with the activities in the Toolkit.

Some facilitators also use ‘childish’ language, which is unnecessary. All one needs to do is use
simple, direct language.

In one workshop, the group finished practicing four sessions in about two hours — obviously a lack

of preparation, which showed up the next day when the demonstration took place. The groups

should understand that the facilitation should take place seamlessly and hence a lot of practice is

needed. It is a good idea to remind all groups that they would be working with children who have
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experienced lot of problems in their lives and it is our responsibilities as LSE facilitators to conduct
the sessions well.

5. Close the session by saying that by the end of the practice sessions, all participants will be familiar
with the modules and will have learned good facilitation through hands on practice.

REVIEW

Did the participants understand clearly how they are going to do the LSE activity?
Have they chosen activities that will cover the hour allotted to them?

Have they chosen who will facilitate and who will assist?

Have they understood the need to practice?

Are all the members in the group participating?

RP READING
LSE Toolkit and Facilitator's Handbook
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SESSION 8B: LSE MOCK SESSIONS - MODULE ONE - CHILDREN

Session
Objectives

By the end of the
session, the
participants will
<+ Learn how to

facilitate Module

One
introductory
activity

+ Observe the

RP’s facilitation

skills and

understand how

to use similar

facilitation skills

Materials
Chart Paper
Markers

Flip Chart

Time
One hour

Homework:
Read Toolkit
relevant Modules
and Facilitator
Handbook

In this session, participants will understand how the life skills activity are structured, what is the role of the
facilitator, how steps of the activity have to be followed and how the objectives and key points of the
activity are drawn out during discussion with the children by the facilitator. Through observation,
participants will learn how to implement an LSE activity.

Preparation:
Flipchart with instructions for mock sessions.

Steps:
1. Introduce the mock session demonstrated by the RP by telling the participants that you are going to
introduce an activity from Module One. This mock session will help everyone understand how to
conduct an activity.

2. On aflipchart write these instructions and inform the participants to be observant:
Observe! Think! Discuss!
For the Introduction:

What were the key points?
An active learning method was used - how effective was it?

For the Mock Session

What skills did the facilitator show?
What were the key points of this activity?
What was the response of the children?
What did you learn?
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3. Involve some of the audience as the group of children you are working with. You may involve a
colleague as your assistant. During the sessions, the RP may introduce practical problems that
arise while working with children and in this way demonstrate to the participants how it can be
resolved. For example, a child is bossy, disruptive, shy; other children from the neighboring class
are interrupting you; children are fighting amongst themselves; a child comes late to the class; a
child does not finish on time and so on.

4. Close the session by saying that throughout the workshop there will be a number of mock sessions
by the RP.

5. The participants in their respective groups practices their mock sessions for the next day
demonstration.

REVIEW

Did the participants understand clearly how they are going to do the LSE activity?
Have they understood the need to practice?
Are all the members in the group participating?

RP READING
LSE Toolkit and Facilitator's Handbook
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SESSION 9-12: LSE MODULE PRACTICE

Session

Objectives

By the end of the

session, the

participants will

«»+ Practice LSE
activities from
different
modules

<+ Observe how
others conduct
the LSE

< Provide and
receive
feedback and
improve
facilitation.

Materials

Chart Paper
Magazines for
participants for
module practice
Sketch Pens and
Markers

Flip Chart

Time

One hour per
session for practice
sessions

Homework:

The purpose of the next sessions is for participants to practice the LSE activities. In these sessions,
each group will demonstrate the module they have worked on. Each group takes turns with a LSE
activity and receives feedback. By doing so, all groups benefit from the feedback they give or receive.
The day is likely to be very intense and may overrun the time allocated. In between there are Mock
Sessions as well.

PREPARATION: Instructions for participant observers on the flip chart. On another flip chart - each
group’s names and session activities. A volunteer to document feedback for each group. Display the
Workshop Schedule that indicates the LSE Activities for each session.

STEPS: (30 minutes for activity demonstration + 15 minutes for group and RP feedback)
1. Each presenting group must write on the flip chart which module, and activity they are presenting
with the names of all the members.
2. Discuss the role of the participant observers — divide them into four groups. Rotate the groups’
responsibilities at each session. Display the following instructions on the flipchart.

Group I: Will observe the body language, tone of the facilitator. Was the facilitator well prepared?
Group II: Were all the steps followed exactly?

Group lll: Observe the verbal content (clarity, words used) and review questions

Group IV: Observe how the group of ‘children’ are managed and facilitated

Group members will get five minutes to discuss among themselves.

Then each group will give feedback on a) introduction and b) activity.

(Remember ground rules when giving feedback + Feedback Team Rules)
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Practice on
assigned activities

3.

ok

After each presentation, encourage the groups to give the feedback. Always ensure that the
feedback is positive and if negative, do not hesitate to provide it with suggestions. It is important
for facilitators to know what is going wrong or is inappropriate as after the training they will be
working with children and it is important to handle children sensitively.

From experience

Some participants have a history of training and experience. It is often difficult for them to accept
feedback that is negative. Ensure that the ground rules for both giving and receiving feedback are
emphasized. It always helps to say that LSE training is very different from other training since it
deals with psycho-social behavior. Make sure that every participant understands the enormous
responsibility they have and how unkind and judgmental words (which seem to slip out) can
emotionally harm children.

After all the groups have given their feedback, do provide any tips or suggestions as required.
Encourage one person to document all the feedback given on a flipchart. At the end of all the
demonstrations, some common themes will occur which will be useful to the group.

Shuffle the four feedback groups after a few presentations. Have some of the audience join the
group as ‘children’. These changes help to keep the interest of the audience high and break the
monotony of observation.

From experience
This is the feedback given to the group and participant facilitator for the activity.

Why did you ask whether children had eaten and come because a lengthy discussion on food
and eating occurred. One ‘child’ said he had not eaten and you did not know what to say. It is
best to avoid this question. Introduce in some other way.

Why did you say you must be good children. That is judgmental.

You said ‘don’t do this’ — can you say it another more positive way

Do not give advice or be like a teacher or parent. This is TELLING children what to do — instead
they should discover on their own.

You were hunting for where to put up the flipchart — keep the paper ready.

There was too much ‘empty’ time during the activity — if you do that children will get easily
distracted. Keep the session ‘flow’ moving.

During the review, children were telling you some of the key points and you did not ‘draw it out’
and restate it. All you have to do is pick up the key points from what children say (not all that
they say, only the key points) and you must say it (without judgment). This will focus the
children’s attention on the point.
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e Remember understanding takes time and happens bit by bit — why were you in a hurry and kept
repeating ‘what did you learn?’ When they told you the key points they are already telling you
that they have learned and understood.

e Girls and boys were sitting separately — without saying anything you could have just asked
some girls to sit here and thus automatically have mixed seating.

¢ You were standing during the facilitation. You should sit with the children and be with them.

e One boy kept trying to distract you — you could have made him sit next to you and said we will
talk about what you want a little later and quickly move on to the main activity.

¢ Another boy did not want to participate. Why did you and the others go over to him and coax
him to join. Instead you should have just said, ‘it is ok, join us when you are ready’ without any
judgment tone. Why did you divert your activity and the time?

¢ You skipped a step and see, the whole activity went into a completely different direction.

e Once you got the points in the review, close the session — give the LLL activity and ask the
children to come again next week. DO NOT LINGER - by doing so, all the momentum and
energy you have build up will get dissipated. Children are already thinking so do not relax the
group process otherwise the full impact of the activity on the children will be lost.

REVIEW

Did the observers provide clear, relevant and sufficient feedback?

Was the group doing the presentation able to accept the feedback in a positive manner and not be
defensive or argumentative?

Was the group presenting well prepared, taking the session seriously and not being childish?

Was the RP able to give feedback in a positive way but very clearly to the different groups?

Did the participants understand the need for transparent and straightforward feedback and that this will
help them improve the quality of their work?

READING
LSE Toolkit and Facilitator's Handbook
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SESSION 13 and 16: LSE PRACTICUM CHILDREN

Session
Objectives

By the end of the
session, the
participants will

/
0‘0

Demonstrate an
LSE activity with
children in a
field setting
Reflect how
they have
conducted the
LSE — their
facilitation and
children’s
participation
Provide and
receive
feedback to
improve LSE
implementation
in the field

Materials

Chart Paper
Magazines for
participants for
module practice
Sketch Pens and
Markers

Flip Chart

In these sessions, participants will get to practically use their new learned skills with ‘real’ children in a
field setting.

Preparation: While planning for the workshop, the RP and organizers would have already contacted a
number of field sites for the groups to go to. If there are five groups, you will need five field sites. At each
field site, you will need 15 children in the age group of either 9-11, 12-15 or 16-18. Make sure that the
language of the children is the same as that of the participants. It is usually a good idea to have mixed
groups. Arrange for transportation well in advance for the practicum and work out the logistics. Usually a
practicum after lunch is a good idea. You may want to carry some snacks for the children who
participate. You may need a budget sanctioned for this and concurrence from the field site. Ensure that
one of the organizers accompanies each group to introduce them at the field site and solve any logistical

difficulties. It is a good idea to check with the field sites if children would have eaten their food and come.

In one site, children were made to sit right after school and had not eaten and therefore could not
participate fully in the exercise. Inform the field site staff that you would like to conduct the activity
without their presence and that they should leave after introducing the group. It is very important to
mention this at the beginning because once the activity starts; it will be very rude to say this in front of
the children.

Before you close for the day in Session 12, inform the group that they will have to choose an activity for
the practicum. The group may choose any activity — one that they had demonstrated or a new one.
Within each group, one will be the facilitator and one will be the co-facilitator. Each group must sit with
the RP and go over which activity they plan to do. The activity should last for one hour. As the
workshop participants are meeting the children for the first time, they will have to include a ten-minute
icebreaker activity — this may be taken from Energizers. Therefore, the plan should be for one hour ten
minutes.

Each group should have at least one and a half hours to prepare for the visit.

Flipchart with instructions for the Practicum and for the Group Roles during the Practicum.

Steps:
At the Training Center: (One and a half hour)
1. Groups should practice and have all the materials ready on the day of the practicum.
2. Display the instructions for the practicum. Write on the top of the flip chart “Instructions for the
Practicum”. Clarify as needed.
a. Be Courteous — greet the NGO/school staff and thank them for providing you with this
opportunity
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b. Introduce yourself to the children — say your name and why you are here (fo have an

Time activity together)

One hour 30 c. Do not promise sweets, snacks. Do not mention that you are carrying them. Children get
minutes per session distracted so keep them out of sight. Give it to them only after the activity.

for two sessions d. Ensure there are no distractions from other children/staff (no one is peeping into the room,

opening doors)

Sit with the children

Play a small energizer that introduces the group and bonds the group

Do the activity

Do NOT ask the children any personal questions such as personal stories about
themselves or the institution

Do NOT respond or give any of your personal information — telephone numbers,
addresses.

j.  Thank children after the activity

k. Thank the staff before leaving

Homework:
Reflections on the
LSE Practicum

SQ ™o

3. Inform each group participant what his or her role is. There will be one facilitator and a co-
facilitator to help. Others may also help out as needed. The other group members will make
notes for presentation the next day. Display the flip chart with the instructions, which were the
same for the demonstrations.

For the Practicum Observation:

Group Member I: Will observe the body language, tone of the facilitator. Was the facilitator well
prepared?

Group Member II: Were all the steps followed exactly?

Group Member Ill: Observe the verbal content (clarity, words used) and review questions
Group Member IV: Observe how the group of children are managed and facilitated

For the Group Feedback

Make a flip chart with key points on the following:

Analyze what worked

* facilitation, children’s response, materials, activity, steps

Analyze what did not work

How can we make it better?

Each group gets 5 minutes to present and 10 minutes for discussion

4. Ensure that the groups leave on time for the practicum.
REVIEW

Were the participants well prepared for the field visit?

Had all the materials been made?




Were some snacks brought by the organizers?

Had field sites been selected and short-listed much earlier?

Were logistics of travel and time to reach the venue clear?

Did one of the organizers accompany each group?

Did the RP and the organizers sensitize the field sites about why the participants were coming and what
they would do?

Were instructions appropriately given to the participants so that the practicum would go smoothly and
were they well understood?

Did each group know what each member is supposed to do and how to reflect and report on the
experience?

Was the RP satisfied with the level of preparation of the participants as well as the organizers for the
field visit?
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SESSION 17: LSE PRACTICUM FEEDBACK

Session

Objectives

By the end of the

session, the

participants will

< Experience and
learn about the
practical
application of
LSE activities

+ Reflect how
they have
conducted the
LSE — their
facilitation and
children’s
participation

+ Provide and
receive
feedback to
improve LSE
implementation
in the field

Materials

Sketch Pens and
Markers
Flip Chart

Time
One hour 30
minutes

The groups will reassemble and report back on their experience. This session is important as it culminates
all the efforts of the demonstration and learning experiences during the workshop. Any requests for further
support may be placed in the parking lot and referred to at the closing of the workshop to plan next steps.

Preparation: Flip charts with review points by each group. Bring out the Feedback Charts from the
Demonstration Exercises

Steps:
1.

One by one ask each group to present with 5 minutes for presentation and 10 minutes for
discussion. During the discussion, the rest can suggest how to solve difficulties faced by the
presenting group. After the discussion, ask the presenting group for their experiences and
reflections on the practicum.

From experience
One group presented the ground rules that they had developed with the children before they
started the activity. They felt that this was a good way to introduce the activity and get the group to
bond together. The children noted the following:

e We should not shout
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Homework:
Everyone must read
the LSE Operational
Guidelines

We should not eat in class

We should listen

We should not throw garbage in the class
We should not tease others in the class
We should be happy here

We should respect each other

We should speak one at a time

2. Refer to the feedback charts that were filled up during the demonstration sessions and quickly
review from these what helped in the practicum and where work still needs to be done. Ask the
groups to review them and give them 5 minutes to do so and then invite discussion. Star the ones
that were particularly important in the Feedback Sheets and the Practicum Review Sheets.

Make a new Sheet with the starred points. Title it — Suggestions to Make the LSE Better

3. By the end of this session, the groups should have a very clear idea of what it takes to work with
children. The RP should be aware that some groups would have had a very positive experience
and some not. It is a good idea to highlight the positive one as it provides an idea of how well the
children respond if the session is conducted well.

From experience
A variety of responses are received after the sessions. For some, it is a path breaking one.
¢ | need more practice with children

Children are not easy to work with

The instructions need to be more clear

| had to lead the activity and then the children got into it

Some of the children were very shy and did not respond

Some boys were hyperactive and | did not know what to do — maybe we need ground rules

first

¢ It was difficult to get answers for the review. Maybe | should have not been too anxious and
allowed some time for children to respond instead of asking again and again what did they
learn.

o We must not linger after the activity — children ask a lot of personal questions. Some were
asking when we would come back.

e | will never forget the responses when we did the activity ‘Il love Myself’.

4. Close the sessions by having each group share any reflections on the practicum. Discuss whether
the practicum is a good idea to have in the workshop. Note down any points to make it better next
time.
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REVIEW
Did the presentations reflect the actual experience of the group? Were they analytical and reflective?

Was the RP able to connect the experience from the field visit to the real situation on the ground?
Were all groups able to solicit feedback from their experience? From peers and RP?
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SESSION 18: DEVELOPING THE 3 P MATRIX — PROBLEMS, PLANS AND PRIORITIES

Session This session involves children in planning, keeping the underlying principles of children participation
Objectives which is the cornerstone of the LSE Toolkit. The 3 P Matrix is a simple planning method for children. It
By the end of the helps children to discuss and identify on their own what their problems are and most importantly, what
session, the they can do about it.

participants should
% Know how to PREPARATION:

make a child Prepare a dummy of the 3 P Matrix. See Attachment for Supporting Material
participatory Instructions on the flip chart
planning tool,

the 3 P matrix

% ldentify at least
three/five top
priorities that
children can
work on

Materials STEPS:
3 P Matrix Outline A. Understanding the 3 P Matrix (10 minutes)
1. Introduce by saying that although we conduct a number of programs for children, we do not in

Sketch Pens and real terms involve children in the planning nor do we involve them in a needs assessment. Inform
Markers the group that the 3 P Matrix was developed by the Child-to-Child Trust and has been used

widely by children for more than two decades on a variety of issues faced by children. The 3 P
Time Matrix is an adaptation of the Health Needs Analysis Chart of the Child-to-Child Trust.
One hour 30 2. The participants should form the same groups as for the LSE Modules and identify themselves
minutes with the same group of children.

3. Each group gets a 3 P Matrix. On a flip chart, read out these instructions.

Homework e YOU ARE CHILDREN. Spend a few moments discussing your age, where you live, get
Read through the into the role of children. What age? What village? How many boys? How many girls?
Toolkit and the Vulnerability?
different sections. e Discuss the problems you face as children. Make a list of these in a notebook in your
Study assigned group. Use simple language that children use.
modules and Pop- e Select three/five problems, be specific (Say, encourage the group NOT to choose material
up Notes problems such as no electricity, no house, no food as these are problems that adults

should be solving, not the children)
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e Write these three/five problems in the Left column

e Move to the next column and against each problem ask “How common is this among my
friends?’ If it is very common, give a score of 5 and if not common, give a score of 1.
Provide suitable scores in between these as well. Encourage the group to place a score
after discussion.

e Column three, ask ‘How serious is the problem’, serious meaning how life threatening
each problem is. Follow the same scoring pattern.

e Column four, ask ‘What children can do?’. Follow the same scoring pattern. Whatever
score is given, the group must provide concrete examples of what children can do.

e Column five, total the scores from columns two, three and four to get a score.

You have 30 minutes to complete the 3 P Matrix.

4. The score tells us how important the topic is to address. The top scoring problems are usually
taken up for LSE sessions. The low scoring problems indicate that much work may be needed by
adults rather than children to solve the problems.

From experience:

It is difficult for adults to state the problem in a simple way. While doing the exercise, the
resource person should move to the groups and ensure that the problem is specific, stated
simply and reflects common concerns of children. Remind the group not to include problems that
children cannot solve. Most participants get stuck when they have to give examples of what
children can do. Some probing and discussion usually help. Often simple solutions are
overlooked.

5. Remind the group that children will complete the 3 P Matrix and that this exercise is to help the
participants understand how to guide the children.

B. Developing a 3 P Matrix (30 minutes))
6. Each group will work on the 3 P Matrix. This exercise though simple in understanding is very
difficult to practice. The RP should move through the groups to ensure that a) the problems
reflect life skills related problems and b) that they are written simply and clearly. (30 minutes)

C. Presentations (20 minutes)

7. Each group presents their Matrix and invites comments. (20 minutes)
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Inform the group that in the field, this exercise must be done with groups of 5 children for each 3
P Matrix. Each child in the LSE program must experience this needs assessment phase. If the
organization plans to have a LSE group of 15 children, there will be three Matrixes. Select the top
scoring five problems from the three Matrixes. Use these for further planning the LSE.

REVIEW

Were the adults able to use simple language for the 3 P?

Were they able to state problems that were important from the child’s point of view (but necessarily the
project manager, field worker, or adult)

Were the participants able to identify realistic things that children could do? Were the activities
mentioned safe and ethical? Were they what adults or program staff should be doing and not children?
Was there a variety in the different 3 P Matrix developed providing further learning

Was the RP able to guide the groups while they were doing the exercise?

RP READING
Facilitator's Handbook
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SESSION 19: CONDUCTING A SURVEY

Session

Objectives

By the end of the

session, the

participants will

understand

s Why surveys
are important in
LSE

« What are the
different types
of surveys

% How children
can carry out
the surveys

« How to analyze
findings from
surveys

Materials

Chart Paper with
Grid

Sketch Pens and
Markers

Flip Chart

Time
One hour 30
minutes

Homework:
Ask feedback
committee to use H

In many LLL activities, children are encouraged to do a survey. Many managers and field workers have
been involved in project related surveys and often feel that carrying out a survey is beyond the capability of
children. The six steps Child-to-Child approach has “Step Two Finding out More” which encourages
children to observe and find out information from their community and the LSE follows the same approach.
In this session, participants learn how children can conduct simple surveys as well as analyze the findings.
By doing so, children learn to use community data to help them understand the issue and work towards it.

PREPARATION: Three large blank survey grids drawn separately on chart paper

STEPS:
A. Different types of surveys (30 minutes)

1. Introduce the topic by stating that surveys for children should be simple. On a blank survey grid,
write the question ‘how many brothers do you have’. On the left-hand side, write numbers 0 to 5
and go around the room making a tick in the appropriate box. See sample below.

How many brothers do you have?

0 |V V]V
A A AR A A AN
> |V v v v v

3 | v |v

4 | v
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method for
evaluating and
present it using a
graph;

5 ]

2. Take a different colored marker and run it through the ticked boxes. This becomes a bar diagram.

DN N

v

v

GIENITRE NN o)
NI NI NI NN

Next, ask the group to analyze what they have learned. How many have one brother? Most have one
or two brothers, few have four or five and so on.

3. Introduce another type of table. The earlier one was a number question. One can have a yes or no

question.
Have you ever been to the hospital?

Yes

v

v

v

v

v

No

v

v

v

v

v

v

v

v

v

Take a different colored marker, and run it around the ticked boxes to make a bar diagram. Analyze as

before.

4. Another type of table is the Preference Table. A simple example follows.

Which fruit do you like best?

oranges

apples

mango

banana

ANERNANEN
ANERNARNEN

v
v
v

ANAN

papaya

chickoo

<

pineapple

ANENENENENENEN
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Discuss as before

B. Guidelines to conduct Surveys with Children: (20 minutes)

5. Remind the group that the survey is to be conducted by children so that they find out more from
their friends, family and community. The above questions can be used as well to find out the
number of siblings/friends children have, to find out how many sick children went to the hospital
(you could do one for girls and one for boys and therefore find out the gender differential as well), to
find out which fruit children like in planning a nutrition plan.

6. When working with children it is important to remember the following while planning a survey:

Do not get children to ask sensitive questions (how many customers come for the local brew

at home?)

Children should know why they are conducting a survey, where to go and who will give them
the answers.

When children go out into the community, they should be accompanied by the field worker
initially so that a) they are taken seriously and b) get help on the spot

Children should know how to analyze the answers and how to use they to make a difference
in their lives

It is important to keep the question very simple — something that children can easily
understand and do. Field workers themselves should resolve the more complicated
questions! Do not pick questions that are of academic interest to the field worker. It must be
relevant to what children are doing in the program otherwise it violates the principles of
children’s participation and empowerment.

Brainstorm on the different types of questions children may ask. List on a flipchart the possible
questions for a survey. Some examples:

Type of water source: Where do you get your water? Tap inside the house, common tap,
well

Food habits: Which is the most common meat you eat?

Health clinic: Do you know about (have gone to) the health clinic in our village? Yes/No
Children’s play: What games do you like best? Cricket, football, athletics (useful in planning
a recreation program for children)

How many children under five in your home have diarrhoea? None, one, two, three.

How many bottles of liquor in your home? (for older children) None, one, two, three, four,
five

Whatever the question, ask the following ethical questions? If you get a negative answer to
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ANY question, drop the question.

1. Who will it benefit? (MUST be children, not adults)
2. Can children do it?

3. Is it sensitive?

4. |s it relevant?

From experience:

At one TOT many questions were discussed: and some were discarded. The list is below:
Discarded:

1. Have you ever won a prize?

2. Whom do you like most?

3. Have you tasted alcohol? (may be all right with older children)

Used:

1. Are you above five years and do you go to school?

2. Do you have a toilet in your home?

3. With who do you stay? (only one parent, only two parents, only grandparent/s, only relative,
parent and grandparent, others)

REVIEW

Did participants understand why surveys are very important and how they relate to the CtC six steps?

Are participants confident in guiding the children in the LSE program for doing the survey?

Were the participants able to understand that surveys can be simple and can collect very good
information?

Did they understand that findings can be presented in an easy visual way?

Did participants understand that children should not collect data that is sensitive or that should be done by
adults (field staff)?

Was the RP able to demonstrate the different types of surveys in a clear manner?
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SESSION 20: LSE MOCK SESSIONS - MODULE ONE - CAREGIVERS

Session

Objectives

By the end of the

session, the

participants will

« Learn how to
facilitate Module
One
introductory
activity with
caregivers

+» Observe the
RP’s facilitation
skills and
understand how
to use similar
facilitation skills

Materials
Chart Paper
Markers

Flip Chart

Time
One hour

Homework:

Read Toolkit
relevant Caregiver
Modules, Pop up
Note on Adult
Learning and
Facilitator
Handbook

In this session, participants will understand how the life skills activity are structured for adults, what is the
role of the facilitator, how steps of the activity have to be followed and how the key points of the activity are
drawn out during discussion with the caregivers by the facilitator. Through observation, participants will
learn how to implement an LSE activity.

Preparation:
Flipchart with instructions for mock sessions.

Steps:
6. Introduce the mock session demonstrated by the RP by telling the participants that you are going to
introduce an activity from Module One. This mock session will help everyone understand how to
conduct an activity.

7. On aflipchart write these instructions and inform the participants to be observant:
Observe! Think! Discuss!
For the Introduction:

What were the key points?
An active learning method was used - how effective was it?

For the Mock Session

What skills did the facilitator show?
What were the key points of this activity?
What was the response of the children?
What did you learn?
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8. Involve some of the audience as the group of adults you are working with. You may involve a

colleague as your assistant. During the sessions, the RP may introduce practical problems that
arise while working with adults and in this way demonstrate to the participants how it can be
resolved. For example, an adult is bossy, agrees with everything or shy; an adult comes late or
sends a neighbor; leaves early; shows little interest and so on.

9. Close the session by saying that throughout the workshop there will be a number of mock sessions
by the RP.

10.The participants in their respective groups practices their mock sessions with caregivers for the next
day demonstration.

REVIEW

Did the participants understand clearly how they are going to do the LSE activity with adults and what
the difference is from working with children?

Have they understood the need to practice?

Are all the members in the group participating?

RP READING
LSE Caregiver Manual and Facilitator's Handbook
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SESSION 21-24: LSE MODULE PRACTICE (CAREGIVERS)

Session

Objectives

By the end of the

session, the

participants will

++ Practice
Caregiver LSE
activities from
different
modules

+» Observe how
others conduct
the LSE

+ Provide and
receive
feedback and
improve
facilitation.

Materials

Chart Paper
Magazines for
participants for
module practice
Sketch Pens and
Markers

Flip Chart

Time

One hour per
session for practice
sessions

Homework:

The purpose of the next sessions is for participants to practice the LSE activities. In these sessions,
each group will demonstrate the module they have worked on. Each group takes turns with a LSE
activity and receives feedback. By doing so, all groups benefit from the feedback they give or receive.
The day is likely to be very intense and may overrun the time allocated. In between there are Mock
Sessions as well. Participants understand how adults learn differently and how their facilitation style has
to change.

PREPARATION: Instructions for participant observers on the flip chart. On another flip chart - each
group’s names and session activities. A volunteer to document feedback for each group. Display the
Workshop Schedule that indicates the LSE Activities for each session.

STEPS: (30 minutes for activity demonstration + 15 minutes for group and RP feedback)
7. Each presenting group must write on the flip chart which module, and activity they are presenting
with the names of all the members.
8. Discuss the role of the participant observers — divide them into four groups. Rotate the groups’
responsibilities at each session. Display the following instructions on the flipchart.

Group I: Will observe the body language, tone of the facilitator. Was the facilitator well prepared?
Group II: Were all the steps followed exactly?

Group llI: Observe the verbal content (clarity, words used) and review questions

Group IV: Observe how the group of ‘caregivers’ are managed and facilitated

Group members will get five minutes to discuss among themselves.

Then each group will give feedback on a) introduction and b) activity.

(Remember ground rules when giving feedback + Feedback Team Rules)
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Practice on
assigned activities

9. After each presentation, encourage the groups to give the feedback. Always ensure that the
feedback is positive and if negative, do not hesitate to provide it with suggestions. It is important
for facilitators to know what is going wrong or is inappropriate as after the training they will be
working with children and it is important to handle children sensitively.

10. After all the groups have given their feedback, do provide any tips or suggestions as required.

11. Encourage one person to document all the feedback given on a flipchart. At the end of all the
demonstrations, some common themes will occur which will be useful to the group.

12. Shuffle the four feedback groups after a few presentations. Have some of the audience join the
group as ‘adults’. These changes help to keep the interest of the audience high and break the
monotony of observation.

REVIEW

Did the observers provide clear, relevant and sufficient feedback?

Was the group doing the presentation able to accept the feedback in a positive manner and not be
defensive or argumentative?

Was the group presenting well prepared, taking the session seriously and not being childish?

Was the RP able to give feedback in a positive way but very clearly to the different groups?

Did the participants understand the need for transparent and straightforward feedback and that this will
help them improve the quality of their work?

READING
LSE Toolkit with Caregiver Activities and Facilitator's Handbook
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SESSION 25 and 28: LSE PRACTICUM CAREGIVERS

Session
Objectives

By the end of the
session, the
participants will

R/
0.0

Demonstrate an
LSE activity with
adults in a field
setting

Reflect how
they have
conducted the
LSE — their
facilitation and
adult’s
participation
Provide and
receive
feedback to
improve LSE
implementation
in the field

Materials
Chart Paper

Magazines for
participants for
module practice

Sketch Pens and

Markers
Flip Chart

In these sessions, participants will get to practically use their new learned skills with ‘real’ adults in a field
setting.

Preparation: While planning for the workshop, the RP and organizers would have already contacted a
number of field sites for the groups to go to. If there are five groups, you will need five field sites. At each
field site, you will need 15 adults. Make sure that the language of the adults is the same as that of the
participants. It is usually a good idea to have mixed groups. Arrange for transportation well in advance
for the practicum and work out the logistics. Usually a practicum at adults convenient time is a good
idea. You may want to carry some snacks for the adults who participate. You may need a budget
sanctioned for this and concurrence from the field site. Ensure that one of the organizers accompanies
each group to introduce them at the field site and solve any logistical difficulties. in the exercise. Inform
the field site staff that you would like to conduct the activity without their presence and that they should
leave after introducing the group. It is very important to mention this at the beginning because once the
activity starts; it will be very rude to say this.

Before you close for the day in the earlier session, inform the group that they will have to choose an
activity for the practicum. The group may choose any activity — one that they had demonstrated or a new
one. Within each group, one will be the facilitator and one will be the co-facilitator. Each group must sit
with the RP and go over which activity they plan to do. The activity should last for one hour. As the
workshop participants are meeting the adults for the first time, they will have to include a ten-minute
introduction and icebreaker activity. Therefore, the plan should be for one hour ten minutes.

Each group should have at least one and a half hours to prepare for the visit.

Flipchart with instructions for the Practicum and for the Group Roles during the Practicum.

Steps:
At the Training Center: (One and a half hour)
5. Groups should practice and have all the materials ready on the day of the practicum.
6. Display the instructions for the practicum. Write on the top of the flip chart “Instructions for the
Practicum”. Clarify as needed.
a. Be Courteous — greet the community center staff and thank them for providing you with
this opportunity
b. Introduce yourself to the adults — say your name and why you are here (to have an activity
together and to discuss about their children)
c. Ensure there are no distractions — sometimes adults come with children
d. Sit with the adults
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Time

One hour 30
minutes per session
for two sessions

Homework:
Reflections on the
LSE Practicum

Play a small energizer that introduces the group and bonds the group

Do the activity

Do NOT ask the adults any personal questions such as personal stories about themselves
Do NOT respond or give any of your personal information — telephone numbers,
addresses.

i. Thank adults after the activity

j-  Thank the staff before leaving

SQ ™o

7. Inform each group participant what his or her role is. There will be one facilitator and a co-
facilitator to help. Others may also help out as needed. The other group members will make
notes for presentation the next day. Display the flip chart with the instructions, which were the
same for the demonstrations.

For the Practicum Observation:

Group Member I: Will observe the body language, tone of the facilitator. Was the facilitator well
prepared?

Group Member II: Were all the steps followed exactly?

Group Member Ill: Observe the verbal content (clarity, words used) and review questions
Group Member IV: Observe how the group of children are managed and facilitated

For the Group Feedback

Make a flip chart with key points on the following:

Analyze what worked

* facilitation, adult’'s response, materials, activity, steps

Analyze what did not work

How can we make it better?

Each group gets 5 minutes to present and 10 minutes for discussion

8. Ensure that the groups leave on time for the practicum.

REVIEW

Were the participants well prepared for the field visit?

Had all the materials been made?

Were some snacks brought by the organizers?

Had field sites been selected and short-listed much earlier?

Were logistics of travel and time to reach the venue clear?

Did one of the organizers accompany each group?

Did the RP and the organizers sensitize the field sites about why the participants were coming and what
they would do?

Were instructions appropriately given to the participants so that the practicum would go smoothly and
were they well understood?
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Did each group know what each member is supposed to do and how to reflect and report on the
experience?

Was the RP satisfied with the level of preparation of the participants as well as the organizers for the
field visit?
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SESSION 29: LSE PRACTICUM FEEDBACK -CAREGIVERS

Session

Objectives

By the end of the

session, the

participants will

« Experience and
learn about the
practical
application of
LSE activities

< Reflect how
they have
conducted the
LSE — their
facilitation and
adult’s
participation

+ Provide and
receive
feedback to
improve LSE
implementation
in the field

Materials

Sketch Pens and
Markers
Flip Chart

Time
One hour 30
minutes

The groups will reassemble and report back on their experience. This session is important as it culminates
all the efforts of the demonstration and learning experiences during the workshop. Any requests for further
support may be placed in the parking lot and referred to at the closing of the workshop to plan next steps.

Preparation: Flip charts with review points by each group. Bring out the Feedback Charts from the
Demonstration Exercises

Steps:

5. One by one ask each group to present with 5 minutes for presentation and 10 minutes for
discussion. During the discussion, the rest can suggest how to solve difficulties faced by the
presenting group. After the discussion, ask the presenting group for their experiences and
reflections on the practicum.

6. Refer to the feedback charts that were filled up during the demonstration sessions and quickly
review from these what helped in the practicum and where work still needs to be done. Ask the
groups to review them and give them 5 minutes to do so and then invite discussion. Star the ones
that were particularly important in the Feedback Sheets and the Practicum Review Sheets.

Make a new Sheet with the starred points. Title it — Suggestions to Make the LSE Better
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Homework:
Everyone must read
the LSE Caregivers
Manual and Pop-up
Notes

7. By the end of this session, the groups should have a very clear idea of what it takes to work with
adults and the difference working with children. The RP should be aware that some groups would
have had a very positive experience and some not.

8. Close the sessions by having each group share any reflections on the practicum. Discuss whether
the practicum is a good idea to have in the workshop. Note down any points to make it better next
time.

REVIEW

Did the presentations reflect the actual experience of the group? Were they analytical and reflective?
Was the RP able to connect the experience from the field visit to the real situation on the ground?
Were all groups able to solicit feedback from their experience? From peers and RP?
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SESSION 30: WORKSHOP EVALUATION AND CLOSURE

Session Objectives

By the end of the

session, the

participants will

% Critically
evaluate the
workshop

¢ Suggest next
steps for sharing
experiences

% Feel confident
about rolling out
the LSE

Thank the

organizers and

other support team

members

Materials
Sketch Pens and
Markers

Flip Chart

Time

One hour

The RP participants will evaluate the workshop and determine what they would like to do next so that the
sharing and learning in the past few days could be continued. The workshop should close on a confident
note as participants go forth on their practical field experience.

Preparations: Copies of the Post Workshop Q’airre. Contact Details List

Steps:

1.

Review the objectives, expectations and go over each point ticking off what was accomplished and
if partially done — make a note. Also go through the parking lot and discuss any pending issues.

At the end, review the ground rules and ask if they had been helpful in their participation and why.
This helps the participants to reflect on both their personal growth as well as the workshop
objectives.

Hand out the Workshop Questionnaires to the group.

There are several ways to close the workshop but it is important to bring all the participants
together to share. The participants have been together for many days and are embarking on a new
way of working with children and must leave energized to do so. A very effective way is the
simplest one outlined below.

Have everyone sit down in a circle and ask each person the question “What are you going to take
away from this workshop?” Any one can answer and one does not go from one person to the other
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in the circle but the rule is that everyone must say something.

After everyone has shared, the organizers should also contribute.
Finally, the RP should sum up his or her experience from the workshop and what the expectations
are from the group.

4. Have a short discussion on how everyone will be in touch. Hand out the list with the contact details
and mention any organizational plans to do so — such as a point person who will be following up,
any site visits, and e groups. Do conclude by agreeing on an indicative date for sharing
experiences preferably in three months’ time when most would have completed at least 12
sessions.

5. This is also the time to flag any further training or technical support that would be needed and
could be considered before the next meeting. Supplementary training is always helpful but is most
useful after field experience — the requests for further training are usually more specific and
relevant.

6. Conclude by saying that it is time to say thank you to everyone. Mention all those who had been
behind the scenes. Ask participants to contribute names as well. It is a good idea to arrange in
advance for a representative from the participants to thank the organizers and the RP.

7. Hand out the Certificates of Attendance and if possible, have a group photograph.

REVIEW

Did the participants appear energized and confident to go forward?

Was there good group bonding on the last day?

Did the participants think well on how they would like to take the LSE forward and did the management
support them?

Did the participants experience that they had learned a great deal during the training?

Did the review findings indicate learning?
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SUPPORTING MATERIAL FOR SESSIONS

Session 1

1.1 Objectives of the workshop
Specifically, by the end of the workshop you will:

©COoNoOGOhWN =

Know what are the different life skills

Understand what is child participation

Learn how to plan a LSE program according to children’s needs

Acquire skills in active learning methods

Learn how to plan life skills sessions

Practice sessions and learn how to facilitate with children using the manual
Understand the different modules in the LS Manuals for children and caregivers
Learn lessons from field implementation

Develop an action plan for LS

1.2 Role of Facilitators

1.

2.

3.

To acquire hands on skills in the workshop to implement the LSE and to be able to put into
practice in the field for about 15-20 sessions.

Based on the training and the field experience, the trainers will be skilled and able to train
and mentor other workers in the field for LSE.

The LSE values children’s participation and expects that trainers would have sufficient
skills in active learning methods and facilitation with children.

. Reviews have indicated that high quality facilitation produces many positive outcomes and

changes in behavior among children and youth and for this reason, only those trainers who
successfully complete the training and the field work will be included as resource persons.
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5. During the training the trainers will be assessed on the skills obtained, only then would
they be able to proceed for field work where once again an assessment will be made
based on which future responsibilities will be provided.
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SESSION 2:
WHO Definition of Life Skills

“ Abilities for adaptive and positive behavior that enables individuals to deal effectively with
the demands and challenges of everyday life”

Core Life Skills are:

Problem solving
Decision-making
Critical thinking
Creative Thinking
Communication
Interpersonal Skills
Self-Awareness
Empathy

Coping with Stress
Coping with Emotions



What are Life Skills? What are other skills that children need?

Different people have categorized these life skills in different ways. Whichever way life skills are categorized, they all address similar issues. Some of the

groupings are:

e Communication, relationship and decision-making skills

e Thinking, social and negotiation skills
e Decision-making, interpersonal communication, values, emotions (showing you care), saying no, our future

These are generic life skills which help people deal effectively with the demands and challenges of everyday life.

Life skills are also applied to specific risk situations to prevent health damaging behavior.? The choice and emphasis on different skills will depend on
the risk behavior. For example, in an alcohol prevention program, decision making is emphasized; in a care and support program with orphans, coping
with emotions and stress is important. Emphasis does not mean choosing one life skill over others as all life skills are important and inter-related.

Life skills are sometimes confused with skills such as finding a job, going to a police station, learning first aid. These are not life skills.

rights

Livelihood skills Daily living skills Learning skills Health skills Survival skills

Applying for a job Managing personal finances | How to read and write Brushing teeth How to seek police help

Managing time Preparing meals Numeracy Putting on a condom Where to go in an
emergency

Work habits How to do banking Hobbies First aid Contacting help lines

How to set up a business Going to the post office Drawing and craft Making ORS Contacting the fire station

Vocational skills Using transportation Learning about human Road safety

Women’s self help groups

Going to a health center

Making nutritious meal

3 Health is defined in its broadest sense “the state of complete physical, mental and social well being”. (WHO)
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Use different colored and size postcards to write each life skill. An example is given below.

CRITICAL
THINKING
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Life
Skills

Learnin

9
Skills




Ways of living
and coping
with oneself



Ways of
living and
dealing with
others

Ways of
taking
effective

decisions



How Life Skills are learned and how they change behavior?

Information + Skills — Ability Motivation

to ACT

+

+

A Supportive
Environment =

Safer Healthy
Choices
Behavior
Attitude
Values
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SESSION 4:

Draw on the flipchart to explain the CtC

Living Place

Step Two: Find out More

Step Four: Take Action

Learning Place

Step One: Recognize and
understand the problem

Step Three: Discuss findings
and_plan action

/

Step Five: Evaluate

Step Six: Do it better next time

—
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Understanding CtC Approach

Each group must get Set A + Set B + CtC Zigzag Outline. Cut out each statement. Shuffle the

statement cards from Set A and Set B before distribution.

Set A: 6 Steps

Understanding the Problem

Finding out more

Discussing findings and Planning Action

Taking Action

Evaluating

Doing it Better
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Set B: Cut out each statement. Each statement below is in order from Step One of the CtC to

Step Six. Shuffle the statement cards from Set A and Set B before distribution.

One of the children is badly injured when he is knocked down by a car outside the
temple. The Non-Formal Group decided to do something about Road Safety. The
Teacher worked with the children to help them learn about road safety.

One group of children went to talk to the taxi drivers in that area about how children
crossed the road. Another group went to find out from the other NFEs if they had similar
accidents They also talked to their friends who stayed on the platform and streets.

The children then met and discussed their findings. They discussed what they could do —
some suggestions were a street play, posters, teaching the younger children to walk
across the road properly, talking to the NFE teachers to include road safety in the class,
talking to the policeman (some children were not too sure about that!).

Two groups did different activities. One even had his photograph in the local newspaper
holding a poster of road safety. One group went to the NFE schools in the area to talk
about road safety.

After the event the children talked what they enjoyed the most, what they felt had helped
and what they felt needed improvement

All new children at the center are taught about road safety and when the little ones come
the older boys help to cross the busy street. This is a regular feature now.
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Second Set B: (Developed at a LSE Training Workshop i

Many boys were using various addictive substances in the community and the older
children were persuading the younger ones to try bhang (a type of tobacco) and alcoholic
drinks. Some of the children talked about this problem with their field worker who gave
them some basic information about the different types of substances and how they are
addictive.

The children did a survey and asked their friends whether they took any of these
substances, which ones and for how long.

The children discussed their findings with the field worker and thought about what to do.
Should they make posters or should they have a role play. They settled on a street play to
be formed in an open space in the community.

The announcement for the street play was made so that people in the community would
come and watch and the street play got a good audience.

The children reported that a few in the audience had asked them later about why they were
holding the street play. Some of their friends had come to talk about some of their
addictions and what effect it was having on them.

The children decided that the street play should be done more frequently involving more
children from the community and that posters should be placed on the site to make it more
informative.
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Make one CtC Zigzag Outline like this: (this one has the learning and living place placed left to
right. Doing this brings a bit of challenge to the exercise).

LIVING PLACE
LEARNING/TRAINING
PLACE

STEP

\ STEP

\ p—




Make the remaining CtC Zigzag outlines like this:

Learning Place
Living Place

STEP

STEP

/

STEP

STEP

/

STEP

—

STEP

88



How Does CtC work?

One child

Or

A pair of children or
a small group of
children

Or

A group of children

Spreads knowledge
Teaches skills to

Demonstrates by
example to

Performs an activity
to

Works together with

Younger children

A same-age child or
children

A family/families
(including brothers,
sisters, parents,
grandparents)

Specific people in the
community (including
health and education
professionals and
government
representatives at local
level)

The community
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Understanding Life Skills: This includes two sets of statement cards. Cut out each statement
from Set A and Set B. Each group receives cut out statements from both Set A and Set B. Do
not forget to shuffle all the statement cards.

SET A SETB
Self Awareness The adolescent boy was getting attracted to girls and was aware of
his sexual feelings and that they may make him take a wrong
decision. This awareness made him avoid being alone with a girl
where he may be tempted to have sex.
Empathy One of their friends lost their father. The friends are thinking about

how they can help their friend who is so sad.

Decision making

A few friends decide how to help their best friend who is not coming
to school regularly as both the parents are alcoholic

Problem solving

Two girls were returning from school and were eve teased by the
local rowdies. The girls were wondering what to do if this happens
again.

Critical Thinking

The girl missed her bus and was offered a lift from a stranger. She
turns down the offer as she thinks it might be risky.

Creative Thinking

The single mother was thinking of the different choices she has to
earn an income and what she will need to meet these choices

Communication and
interpersonal
relationships

She was scared when she heard in the school about how different
types of alcohol can make you do things you will regret. She went
and asked her mother about it.

The boy knew he would be teased if he said no to alcohol when he

went out with his friends to the bar. But he still said ‘no.
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Coping with stress
and emotions

The child had just lost his parent, other orphans came and comforted
him and told him that it was ok to cry.

The girl was very angry at her foster aunt for scolding her for not
doing the housework but then calmed down and explained to her
aunt that she could not do it because she was studying for a school
test.
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SESSION FIVE

!

’ Child initiated, shared
Roger Hart’s Ladder of Participation decisions with adults

Child initiated and
directed

Adult initiated, shared
decisions with children

ﬁ-. Consulted and informed
T—T Assigned but informed

Decoration

/ l_| Participation

Tokenism

Manipulation

Non-participation

/A
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Session Five Continued

Most Desirable
Children are active in planning,

implementing and evaluating

Desirable
Children are informed and
involved... but are told and

instructed

Least Desirable
Children are being used
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A set of 14 Statement Cards:

Type these on paper and stick on card paper. Use font size 36 or 48. Each statement must be
on a different card. Shuffle them before distribution.

LEAST DESIRABLE

Children were given leaflets on abolition of child labour to distribute on World AIDS Day

Send two children to light the lamp for the Child Rights Conference in Nairobi

Children for IDADA - International Day Against Drug Abuse and lllicit Trafficking Rally are to
carry posters and wear hats with “NO Alcohol” messages. All the donors are coming

Mira and Jacob, two children, are always called by the Program Officer to meet the visitors and
tell them how they learned at the Center to stop sniffing printer’s eraser ink.

We have one child on our 11-member NGO committee

On Children’s Day, the Program Officer asked children what to do; all said they would do a
Poster competition and they even asked a judge to come.

DESIRABLE

Children were taught about the different drugs and types of alcohol — then they went to school
and told the others
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The field worker is planning a quiz show to test the knowledge of alcohol. He discusses it with
the children and they make a list of questions for the quiz.

The field worker wrote a lovely play against bullying — the worker discussed the play and the
children enacted it.

The Program Officer forms a group to detect new street children coming to the area. The worker
discusses where they may be found. The children make a timetable to watch out for abandoned
or lost children on the streets.

MOST DESIRABLE

The children decide to make a play about alcohol abuse. They write the whole script and then
go to ask their community worker to help them make it better.

Children are trained by older boys and girls where to find help when they are in trouble. They
will now train other children of their age.

The children want to help the orphans. With the women’s group they plan how to start a
children’s club.

The shopkeeper was bullying some of the younger boys. The older boys discussed with the
younger ones how to stay no.
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Session Six
What is Active Learning?
What is Activity?

What active learning is
e Adults challenging children to think after the activity
e Adults encouraging children to apply what they have learned in their day to day life
e Adults challenging children to think rather than giving away all the answers
e Interesting, fun and happy
What Active Learning Is NOT
o Worker/Facilitator/Teacher lecturing and children listening
e Having fun without learning
Just an activity
Adults decided what children should do or say
Adults deciding which children to involve
Adults using children for issues that they cannot themselves solve
Children being on display to attract attention

Three stages from activity to active learning
1. Do an activity
2. Add on discussion with the activity. Ask questions such as what you feel, what did you
learn, what do you think about it. Begin the process of active learning
3. Use discussion + thinking + how you will apply it to your life and that of others to make it
happy and safe
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Session Seven:
Set of 12 Talking Tablets (on 12”X10” cards)

Talking Tablet One

STRUCTURE OF THE TOOLKIT

e Facilitator Guide — Why and how LSE, tips and ideas
e Toolkit Modules — Children’s & Caregivers’ has sessions with activities
e Resources — Pop-up Notes

Talking Tablet Two

KEY FEATURES of TOOLKIT

Child-to-Child Six Steps

Linking Learning with Life or LLL
Group Check in

Active Learning Methods

Cafeteria Approach to select activities
Doable Objectives

Gender embedded in all modules
Child Participation is KEY
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Session 18: 3 P Matrix

Problem How serious | How common | How much can Importance
children do to
(A) (B) solve problem + (A+B+C)
examples
(C)

1
2
3
4
5

Score 1-5 with 1 being the lowest and 5 being the highest
You can have either 3 or 5 problems to work on.
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Life Skills Post Training Only Questionnaire
1. What was surprising about the workshop?

2. Which topics could have been included?

3. Which topics should have been left out?
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4. What changes would you suggest to make it better?

5. How confident do you feel in implementing the Life Skills Program (rate on a scale of 1-10,
with 10 being very confident)

101



6. What additional support do you need?

7. Any other feedback
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