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Topic 1 –Getting Started

Session 1 –	 Building Trust

Session 2 –	 Making Ground Rules

Learning Objectives:

•	 Starting to build relationships of trust between children and teachers.

•	 Starting to identify areas of commonality between children.

•	 To establish what is unacceptable and acceptable behaviour.

•	 To encourage children to feel comfortable with sharing experiences and information 

during the sessions

•	 Ensuring children understand the principles that will be used during the sessions to keep 

themselves safe.
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Session 1 – Building Trust

Objectives of session

•	 Introducing children to the training content and framework

•	 Identifying children’s hopes and expectations of the training

•	 Starting to build relationships of trust between children and teachers

•	 Starting to identify areas of commonality between children

Materials needed

Paper, pens 

Activities and time required

•	 Activity 1 – Introduction to the Teachers’ Activity Pack 

15 minutes

•	 Activity 2 – Teambuilding exercise: Are we the same or 

different? – 15 minutes

•	 Optional activity 3 – Hopes and fears – 15 minutes

Session 1, Activity 1  
Introduction to the Teachers’ Activity Pack

1.	 Referring to the ‘Child-friendly explanation of the Teachers’ Activity Pack’ in section 5 of 

the Teacher’s Guidance Notes or Annex 1 of the Teachers’ Activity Pack, teachers should 

explain what the aims and objectives of this Teachers’ Activity Pack are, the topics 

children will be learning about and the duration of each lesson.

2.	 Reassure the children that you understand that some of the topics can be difficult for 

people to talk about. Explain that you want everyone to feel comfortable in the group 

and that no one will be forced to participate or contribute if they do not want to.
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3.	 Explain to the children that although some of the topics in the Teachers’ Activity Pack 

are serious, there will also be opportunities to have a lot of fun.

Invite the children to ask any questions they have, and reassure them that there will be plenty 

of opportunities to ask more questions about what we will learn as we go on.

Session 1, Activity 2  
Team-building exercise: Are we the same or different?

1. Ask the class to get into groups of five to six people. 

If possible, split friendship groups apart so that children are working with children they do not 

normally socialise with. In the group, ask them to find out about things they have in common. 

For example, you could ask them to find out about:

•	 a food none of them like

•	 a local place they have all visited

•	 an animal they all like

2. Now ask them to find differences within their group.

For example, in their group can they find:

•	 a food one of them has eaten that no one else in the group has tried, or a food someone 

likes that everyone else does not

•	 a song one person knows that no one else in the group does, etc

3. Ask the children if it was easier to find similarities or differences in their group.
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Key messages

•	 It is usually easier for groups to find more things they have in common than differences. 

•	 We often have more similarities to people than we might expect.

Tips for teachers

The design of this session assumes that all children in the class already know each other. 

However, this Teachers’ Activity Pack may also be used by organisations working with children 

who are not well acquainted. In which case, Activity 2, the team-building exercise, will also 

help children to get to know each other better through highlighting their similarities and 

differences.

The process of finding differences and similarities between the children gives them an 

opportunity to talk about themselves and make connections between others in the group.

Group sizes of five to six are ideal for Activity 2 – with more than eight children in a group it 

can be difficult for the activity to work successfully.

Adaptation

Activity 2 can be adapted for older children (for example, children aged 11 to 12 years) by 

making the similarities and differences they must identify more complex. For example, one 

similarity could be an ambition they all share or a hope they have for the future.
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Session 1, Optional activity for older children (aged 12 years) 
Hopes and fears

1.	 Teachers should ask the children to get into pairs.  

Give each pair two small pieces of paper – one says ‘I hope that...’ and the other says ‘I 

fear that...’  

Ask each pair to write down at least two things they hope to learn from the Teachers’ 

Activity Pack,  and another two things that they are worried about in relation to 

learning about the topics in this Teachers’ Activity Pack. 

2.	 The children can then share their hopes and fears with the wider group. 

3.	 Tell the children to keep the pieces of paper on which they wrote down their fears and 

hopes, as they will be used in the next session.
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Key messages

The teacher should try to clarify any unrealistic expectations that the children have about what 

they will learn, and attempt to allay any fears the children have about the Teachers’ Activity 

Pack. 

It is important to tell children that there will be a chance to address some of these fears in the 

next session, when we will be establishing some ground rules for how we will learn about 

these subjects. 

Therefore, keep a note of children’s fears and make sure these are all fully addressed when 

developing ground rules in Session 2.

Reflection

Ask the children to close their eyes and think about what we did today. 

Remind them that we talked about what we were going to be learning, we looked at our 

differences and similarities, and we thought about our hopes and fears (if the optional activity 

was used). 

Ask them to think about one thing they learned today that they would like to share with 

someone they are close to. 

They could also consider sharing what we did today in this session with someone they are 

close to. This could be a family member or a good friend. 

Ask the children to see if they can do this between now and the next session. 
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Session 2 – Making Ground Rules

Objectives of session

•	 To establish what is unacceptable and acceptable behaviour

•	 To encourage children to feel comfortable with sharing experiences and information 

during the sessions

•	 Ensuring children understand the principles that will be used during the sessions to 

keep themselves safe

Materials needed

‘Hopes and fears’ papers from Session 1, if 

used, flip-chart or large pieces of paper, pens

Background reading for teachers

‘Understanding child protection issues’, section 11 of the Teachers’ Guidance Notes 

Activities and time required

Newsflash! – 10 minutes

Activity 1 – Ground rules – 30 minutes

This is a short opportunity for the children to report back on any experiences or important 

events that have happened since the last session, and for the teacher to identify any challenges 

or risks children face by linking what they learn in school to what they do in the wider 

community. 
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In the previous session, children were asked 

to share one thing they learned with someone 

they are close to, or to share what we did in 

the last session with someone else. Ask the 

children:

•	 Who did they share their learning with?

•	 What was this person’s response?

•	 How did they feel sharing what they learned in school with people outside school?

Tips for teachers

Use the Newsflash! as an opportunity to identify any challenges children have when they try to 

discuss what they learned in school at home. 

Do they mention any opposition from parents or relatives? If so, consider how you will follow 

up on these concerns. 

Session 2, Activity 1 
Ground rules 

1. Split the children into pairs. 

Ask them to discuss what they think should be the ground rules for the sessions in the 

Teachers’ Activity Pack. (If you did the optional ‘Hopes and fears’ activity in the previous session, 

they can refer to their ‘hopes and fears’ papers.) 

What ground rules could help them to reduce their fears and realise their hopes?
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2. If children have trouble thinking of some ground rules,  you can ask the following 

questions to prompt them:

•	 How would they like other children to behave during the training? 

•	 What should we all do/not do? 

•	 How should we treat each other? 

•	 What rules can help us to work well together? 

3. Now ask each pair to join up with another pair of children,  so they are working in groups 

of four. 

Ask each group to share their ideas for ground rules. 

Do they agree or disagree? 

Each group then feeds back to the classroom on what they think the ground rules should be.

 

4. Ask the children what should be the penalty if someone does not comply with these 

ground rules.

5. Make a list of agreed ground rules on a large piece of paper.

Key messages

Safeguarding and disclosure of abuse

Teachers must emphasise the following points relating to keeping children safe in the ground 

rules sessions:

•	 If anything in any of the lessons makes you feel sad or emotional, it is important to 

let an adult you trust know, so they can help you. This adult does not have to be the 

teacher of the class. It can be another teacher in the school, a family member or any 

other adult you trust.

•	 If anything you say in the lessons causes the teacher to worry about your safety, then it 

is the job of the teacher to take this very seriously. Sometimes, the only way a teacher 
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can help a child is by getting other people 

involved to help you. So, even if you want the 

teacher to keep what they have told a ‘secret’, it 

is sometimes not possible to keep that secret.

•	 It is important that children generate the 

ground rules themselves – if rules are not 

imposed from above, it means children are 

more likely to comply with them. However, 

there are certain principles relating to keeping 

children safe and the sensitivities involved 

in teaching issues such as child protection 

that it is important that children understand. 

If children do not themselves mention rules 

relating to the following principles, they may 

need some prompting from the teacher:

•	 Confidentiality –  respecting the privacy of 

anything personal someone says in the room

•	 Voluntary participation – no one should be forced 

to participate in any discussion at any point if they do 

not feel comfortable doing so

Tips for teachers

Ground rules can help to create a ‘safe space’ for children to speak freely and openly about 

sensitive issues and personal experiences. Developing a set of rules, called ground rules, will 

help set up a model of acceptable group behaviour and help children to feel more comfortable 

sharing with each other.

The list of ground rules should be written on a large piece of paper or flip-chart and displayed 

throughout the course of the teaching, so children can refer back to these rules.

Reflection

Draw a happy face on one side of the blackboard or a large piece of paper, and an unhappy 

face on the other. Ask the children to put a mark on one side or the other according to whether 

they are happy with the final ground rules or not. Use this voting activity as a chance to have a 

quick discussion to address any outstanding issues the children have with the ground rules.
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Topic 2 – Identity

Session 1 – Who Are We?

Session 2 – What Do We Believe In?

Session 3 – How Am I Feeling?

Session 4 – Controlling Our Emotions

Session 5 – Planning An Action

Learning Objectives

•	 To support children to identify their positive qualities.

•	 To build awareness of how children can have a positive impact upon their own lives.

•	 To build understanding of what we believe in and what our values are.

•	 To understand how our values affect our behaviour and the way we react to situations.

•	 To recognise our emotions and express them appropriately.

•	 To build skills in action-planning.
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Session 1 – Who Are We?

Objectives of session

•	 To support children to identify their positive qualities

•	 To build awareness of how children can have a positive impact upon their own lives and 

the lives of their friends and family

•	 To introduce children to the Tree Of Positive Action

Materials needed

Large picture of the trunk and branches of a tree drawn 

on a flip-chart or large piece of paper, paper, pens 

Activities and time required

Activity 1 – I like... – 35 minutes

Session 1, Activity 1 
I like...

1.	 Give each child a piece of paper and ask them to draw a line down the middle of the 

paper. 

2.	 On one side of the line, ask them to write the heading ‘I like about me...’ 

 

On the other side of the line, ask them to write the heading ‘I would like to be...’

3.	 Ask the children to spend five minutes writing or drawing a few things they like about 

themselves on the ‘I like about me’ side of the paper.  

They can write down or draw things they are good at, or qualities they have. For 

example, if they are good at football, they can draw a ball; if they are good listeners, 

they can draw an ear.
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4.	 Now divide the children into groups of four. Ask each child in the group to swap their 

paper with another child in the group. Ask each one to write something nice about that 

child on the ‘I like about me’ side of the piece of paper.  

Each child should write a nice comment for each child in their group, so that by the end 

of the exercise, each child will have comments from the other three children in their 

group. Let the children read these comments. Ask the children how they feel about 

what other children have written.

5.	 Now ask each child to consider the other side of their paper, where it says, ‘I would like 

to be...’ Ask the children to write or draw a few things they would like to improve about 

themselves. For example, perhaps they would like to be better at maths, or perhaps 

they would like to be more helpful to their siblings.

6.	 Ask the children to try practising one of the qualities they said they would like to have 

in between now and the next session. Explain to the children that in the next Newsflash! 

they can report back on what they practised and the outcomes of what they did.

7.	 Show children the large picture of a tree drawn on a flip chart or large piece of paper.  

Explain that each time someone does something good to make their own life or 

someone else’s life better over the coming weeks, we will stick or draw a leaf on the 

tree and, inside the leaf, write down what we did. This tree is called the Tree Of Positive 

Action. Explain that this is what we will be doing at the beginning of the next session.

Key messages

We all have things we are good at, and we all have good qualities. Sometimes, other people see 

positive qualities in us that we do not see ourselves.

It is important that the children choose a quality they can practise easily and safely. Examples 

of qualities they might choose to practice include:

Being friendly

•	 Showing kindness to someone

•	 Listening to someone’s problems attentively

•	 Being helpful – e.g. helping someone to do a chore 
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Tips for teachers

This activity works well for children who know each other, as they are able to comment on 

the other’s positive qualities. If you are working with children who have a limited knowledge 

of each other, you can adapt the exercise. At step 4, ask children in the group to swap papers 

and read what other children have written under ‘I like about me...’ The children should put 

a tick next to those things they have also written on their paper, and a star next to qualities/

skills they wished they had. In this way, the exercise will support children getting to know each 

other much better.

Reflection 

Ask the children how they felt about doing this activity. Did they learn anything new about 

themselves? Did they learn anything new about their classmates? If so, what? Were they 

surprised by what their friends wrote about them?

Session 2 – What Do We Believe In?

Objectives of session

•	 To build understanding of what we believe in and what our values are

•	 To understand how our values affect our behaviour and the way we react to situations

Materials needed 

Small pieces of paper cut into the shape of leaves, glue, 

Storybook 1: Edward Gets Bullied

Activities and time required

Newsflash! – 15 minutes

Activity 1 – Edward Gets Bullied – 40 minutes

Activity 2 – Let’s find out more! – 0 minutes 
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1.	 Remind children that in the last session, they 

were asked to practise a quality they would like to 

have. In groups of four, ask the children to share 

what they practised in their daily lives. How easy 

or difficult was this? Did they achieve what they 

wanted to? How did this activity make them feel?

2.	 Once the children have shared their experiences, ask them what might have made 

practising easier? For example, would it have helped them to ask a friend or adult to 

support them? Ask them to plan what they might do differently next time.

3.	 Now give each group the small leaf-shaped pieces of paper. Remind the children that each 

leaf represents something positive they practised or did in their daily life since the last 

lesson. Those who want to can now write something on the leaf and stick it to the Tree Of 

Positive Action. 
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Tips for teachers

Make sure you go round the groups as they share what they have done. Identify any challenges 

they have had in practising their qualities at home and make sure their future plans are realistic 

and safe.

The paper ‘leaves’ can include a wide variety of comments, such as, 

•	 ‘I helped my mother with the housework when she was very tired’, or 

•	 ‘I invited my younger brother to play football with me and my friends’. 

Children do not have to put their name on the leaves. Encourage children to look at what other 

children have placed on the tree.

Session 2, Activity 1 
Edward gets bullied

Read or ask the children to read Storybook 1: Edward Gets Bullied out loud.  

Once you have finished, ask the children to discuss the questions that are suggested at the end 

of the story.

Session 2, Optional activity

If the children know someone who is being bullied like Edward, ask them to think about what 

they could do to help that child. Tell them we will report back on what happened in the next 

session’s Newsflash!. 

If children are going to help a child who is in a similar situation to Edward (as part of the 

optional task), then make sure they understand that any action they choose should be safe and 

not cause anybody to get hurt. Good examples might be to invite a bullied child to play with 

you at playtime.
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Key messages

The way we behave is often influenced by our beliefs or our ‘values’. Our values are things that 

are important to us. They are things we believe in and are ready to stand up for. For example, 

someone who values their education will try to study hard, get good grades and pass their 

examinations.

•	 Our values and beliefs play a big role in the decisions and choices we make.

•	 Our families, our religion and our friends can influence our beliefs and values.

•	 People with different values may sometimes disagree.

Adaptation

For older children, you may wish to point out that Peter’s views relate to ideas about how boys 

and girls should behave, and how this influences their values. For example, Peter thinks boys 

need to fight, but girls do not. You may wish to use this to start a discussion about how we 

expect girls to behave and what values we expect girls to have, and how this is different from 

boys. Children could be asked: ‘Do you agree with Peter’s views?’ as a starting point for the 

discussion.

Tips for teachers

If you are reading the story to the children (older children with more advanced reading skills 

may wish to read the story themselves), remember to change the speed and volume of your 

voice. This will help to make the story more engaging. Different activities can be planned after 

reading the story as follows:

•	 Ask the children to think of an ending for the story

•	 Ask the children to do role-plays of the characters in the story

•	 Make puppets of the three characters in the story and play out the story using the 

puppets

Always encourage the children to link the stories we read in this Teachers’ Activity Pack with 

their own life experiences. This will help the children to see that the stories are relevant and 

meaningful to their own lives.
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Session 2, Activity 2 
Let’s find out more! 

Explain to the children that you would like them to find out more about people’s values and 

beliefs. Ask them to discuss Edward’s story with a family member, a caregiver or an older sibling 

between now and the next session. 

•	 What do they think Edward should do? 

Explain we will report back in the Newsflash! at the beginning of the next session.

Adaptation 

Older children may wish to do a survey to find out more about people’s values and beliefs in 

their families. You can help children to decide on and plan the survey question. The teacher 

should support them to make sure that the question is easily understandable. Children can 

practise the questions on each other.

Example survey questions: 

•	 What beliefs or values are the most important to you? 

•	 What qualities should we show to other people?

Support children to record their survey results – they can do this with a simple tick chart or 

table.

Example table

Person Important values or beliefs

Mother Religion

Brother Religion and kindness to others
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Reflection 

•	 Draw a line down the middle of a piece of paper/blackboard. 

•	 Draw a happy face and an unhappy face on either side of the line. 

•	 Children should be encouraged to write one thing they liked and didn’t like about the 

session or the story.

Session 3 – How Am I Feeling?

Objectives of session

•	 To help children understand where emotions such as anger and sadness begin

•	 To recognise our emotions and express them appropriately

•	 To understand the ways in which emotions affect our behaviour

Materials needed

Simple drawing of a girl with an angry face 

Simple drawing of a boy with a sad face.

Small pieces of paper cut into shape of leaves for the 

Tree Of Positive Action

Glue, flip-chart or large pieces of paper,pens

Activities and time required

Newsflash! – 15 minutes

Activity 1 – My emotions – 40 minutes
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1.	 Ask if anyone in the class can summarise Edward’s 

story. Did any of the children discuss the story with 

someone in their family or home since the last 

lesson? What was the person’s reaction to the story?

2.	 Now remind the children about the Tree Of Positive 

Action. Say that any time they do anything to make their or someone else’s life better, they 

can add another leaf to the tree. Hand out more leaves. 

NB If children did the optional activity in Session 2 where they were going to help a child who is being 
bullied, encourage them to put their actions on the Tree Of Positive Action.

Tips for teachers

During the Newsflash!, make sure you continue to identify any problems children face when 

trying to share what they are learning in school at home. 

Think about whether parents seem receptive to and interested in children discussing what they 

are learning with them at home. If they do not, there may be a need to do further consultation 

with parents to encourage them to see the added value of the Teachers’ Activity Pack. 

Parents may need reassuring that children sharing their learning at home does not need to be 

time-consuming – children can share things while helping parents do the chores, or before 

bed.

Session 3, Activity 1 
My emotions

1.	 Draw a picture of a girl looking angry. Draw a picture of a boy looking sad. Show both 

these pictures to the children.

2.	 Ask the children to think of a name for the boy and the girl.

3.	 Ask the children what they think is making the girl angry, and what is making the boy 

sad. Encourage the children to use their imaginations to come up with a few examples 

of the things that are making the children upset. For example, these could be ‘someone 

is bullying her/him’ or ‘someone has stolen her/his school bag’.

4.	 Now get the children into pairs. Ask them to discuss recent examples of things that 

have made them angry and sad. Ask the class to feed back and record their responses 

on the board or on a large piece of paper.
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5.	 Now ask the children to vote for which two things make them most angry, and which 

two things make them most sad, by placing a tick on the paper or board next to the 

relevant points. Count the votes – what kinds of things are making people the most sad 

and angry?

6.	 The children can now either draw a picture of what happens or what they do when they 

get angry or sad or, if there is time, they can get together into two groups – one group 

can do a role-play about how someone who is angry behaves, and the other can think 

about how someone who is sad behaves.

7.	 Ask them to discuss their pictures in groups or perform their role-plays to the rest of 

the class. Discuss which of the actions or feelings depicted hurt the person doing them 

or hurt another person. Ask the children to discuss if ignoring the problem helps. Does 

ignoring the feelings mean they might come back later on?

Key messages

•	 Different things cause people to feel sad and angry. What may make you sad, may not 

affect another person.

•	 When we are experience a strong emotion, such as sadness, it can affect our behaviour. 

Sometimes, we do negative things when we are angry or sad – for example, we may 

fight, be mean to other people or we may avoid our friends. When this happens, we are 

showing our feelings through our behaviour.

You can link the key messages from this activity to Edward’s story (storybook 1). Remind the 

children that Abdul felt very angry and that there was a reason for this anger. 

It is important for teachers to keep a record of how children voted in step 5 for future reference.
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Tips for teachers

It is important to be sensitive when teaching these sessions. Children may not feel comfortable 

talking about their own feelings of anger or sadness in the classroom, and no one should be 

forced to speak or share personal experiences. Asking children to express themselves through 

drawings and role-plays may be a better way of encouraging children to participate than 

insisting that they share their personal experiences.

Children may need guidance in developing their role-plays if they have not done them before. 

Some guiding questions can help them. For example, you can ask them to think about:

•	 Who are the characters in the role-play? What are their names?

•	 What has happened to make them angry or sad?

•	 How do they behave when they are angry or sad?

Role-plays

Role-plays are 

short dramas 

created by the 

children. 

They are mostly improvised, 

though some guidance can 

be given as to the scope or 

purpose of the role-play, or 

the key messages it aims to 

get across. 

Role-plays can improve the 

understanding of a situation 

and encourage empathy 

towards those acting in it.

Be careful when using role-play – it can seem very ‘real’ to children.  

They can become upset and need support.

Adaptation

For older children, you may wish to include other feelings apart from anger and sadness in 

Activity 1. Examples of other emotions children could explore include fear, jealousy, worry and 

confusion.

Reflection

Ask the children to close their eyes and breathe deeply in and out five times. Ask them to think 

about how they are feeling today. How did the session make them feel? What did they learn? 
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Session 4 – Controlling Our Emotions

Objectives of session

•	 Understanding how to express our feelings safely

•	 Understanding how to make ourselves feel better when our emotions make us feel bad

Materials needed

Pictures drawn by teacher of angry girl and sad boy used 

in Session 3

Paper ‘leaves’ for the Tree Of Positive Action

Glue, pictures drawn by the children of angry/sad 

behaviour in Session 3 (optional) paper, pens

Activities and time required

Newsflash! – 5 minutes

Activity 1 – Feeling better – 25 minutes

Activity 2 – Let’s find out more! – 15 minutes

1.	 Offer children the chance to add more leaves to the 

Tree Of Positive Action.  

 

Summarise the types of actions children are posting on the tree and ask the children if any 

of them are inspired by what their classmates are doing.  

Encourage them to continue trying to do positive or helping actions outside the classroom. 

2.	 You can also use the Newsflash! as an opportunity to regularly review the ground rules. Ask 

if everyone is keeping to the rules? Are new rules needed?
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Tips for teachers

Regularly reviewing the types of things children are adding to the Tree Of Positive Action 

will give you an idea of the ways in which the Teachers’ Activity Pack is influencing children’s 

behaviour. 

Are the children doing different actions relating to what they learned in class?

Session 4, Activity 1 
Feeling better

1.	 Split the class into four groups. Give two groups the picture of the girl looking angry that 

you used in the previous session. Give the other two groups the picture of the boy looking 

sad that you used in the previous session.

2.	 Ask each group to imagine that they are best friends with the child in the picture. Ask them 

to discuss what advice they would give to their friend so that they  

a) felt less angry or  

b) felt less sad.  

Say that the advice should aim to make their friend feel better, without hurting anyone else 

in the process.

3.	 Each group should make lists of activities/suggestions for how to make their friend feel 

better. The lists could include things like: 

•	 Speak to a friend about why you feel sad 

•	 Go outside and play 

•	 Write in your journal/diary 

•	 Tell a parent or adult you trust to see if they can help you 

•	 Count to ten until you feel less angry

4.	 Ask each group to share their ideas with the others in the class.

Key messages

The purpose of this activity is to encourage children to learn alternative coping strategies when 

they are experiencing difficult emotions. 

Changing the way you react to an emotion – e.g. by avoiding fighting when you are angry – 

can help to change the way you feel.  

For example, when you are feeling sad, writing in your journal/diary could help you to deal 
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with your emotions by allowing you to express yourself.

Tips for teachers

If children drew pictures of themselves behaving angrily or sadly in Session 3, encourage them 

to use these pictures to inspire them. Instead of behaving the way they are in the picture, ask 

them what else could they do to make themselves feel better?

Session 4, Activity 2 
Let’s find out more!

Tell the children that we will be finding out more about how people cope with difficult 

emotions by doing a survey. Children should decide what question they would like to ask their 

friends, families, caregivers or neighbours. 

Example survey questions: 

•	 How do you behave when you are angry or sad? 

•	 What do you do to make yourself feel better when you are angry or sad? 

•	 What kinds of things make you angry or sad?

Children should be guided on how to capture the information they gather so they can report 

back to the rest of the class at the next lesson. This can be done using a simple chart – see the 

example below. Encourage children to practise their questions with their classmates before 

using them outside school.

Example chart

Person	
What makes me feel better when I 

am angry?

What makes me feel better 

when I am sad?

Mother xxxx xxx

Brother xxxx xxx
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Session 4, Alternative activity

Ask the children to practise some of the techniques for managing anger and sadness between 

now and the next lesson. 

Ask them to think about which techniques worked well or less well for them. 

In the next Newsflash!, children should not be forced to feed back on their personal 

experiences unless they feel comfortable doing so.

Tips for teachers

If this is the first time children are doing a survey outside school, make sure that the children 

are able to explain why they are doing the survey and how the information will be useful. 

Children can practise these explanations with their classmates before doing the survey out of 

school.
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Session 5 – Planning An Action

Objectives of session

•	 To summarise learning from previous sessions in the Identity topic and to share survey 

findings

•	 To plan an action based upon survey findings

•	 To build children’s skills in action-planning

•	 To allocate resources and responsibilities for the action

Materials needed

Completed survey tables/charts compiled by the children

Action-planning checklist

Flip-chart or large sheets of paper

Pens, pencils, erasers

Activities and time required

Newsflash! – 20 minutes

Activity 1 – Action planning – 45 minutes

1.	 Ask children to report back on their survey findings 

to the rest of the group. Ask children to discuss what 

they learned from this exercise. 

2.	 Now ask children to think about how they felt while doing the survey. Did they experience 

any challenges? Did they find the survey easy/difficult?

3.	 On a piece of flip-chart paper, record what children identify as the main survey findings.
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Tips for teachers

Evaluate whether the information collected was appropriate, relevant and accurate. If it is not, 

think about what needs to be done differently the next time. 

For example:

•	 do you need to spend more time helping children to develop the survey questions? 

•	 Do they need more help in learning how to record their findings?

Session 5, Activity 1 
Planning an action

•	 Ask children to close their eyes and think about two things they have learned in the 

Identity sessions. Remind them that in these sessions we discussed our qualities and 

skills, we practised improving a quality or skill, and we also explored our values and our 

emotions.

•	 Explain that we are now going to be planning an action based upon what we found out 

from the survey in Session 4, as well as the other things we learned in these sessions. Doing 

an action is a good way to share our learning with other people. 

•	 Now split the class into groups of five to six children. Ask each group to spend 10 minutes 

thinking about possible activities they could plan to address some of the issues we 

explored during the sessions. Use the paper where the survey findings were recorded to 

remind children.

•	 Ask the groups to report back on the types of actions they would like to do and make a 

numbered list of these on the board or on a large piece of paper.

•	 Now ask the children to consider which ones are possible to carry out – for example, will 

they have the resources to carry out every activity? Will they need to get extra support 

from teachers or parents to carry out any of the activities? Which ones do they think 

children can do easily? If this eliminates any of the activities, cross them out at this stage.

•	 The children should now vote for which two activities they would most like to do. They 

should do this by writing down the numbers of the activities on a piece of paper and 

folding it up.

•	 Get a couple of volunteers to count the votes and decide which activities have the most 

votes.
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Examples of activities include: 

•	 Doing a role-play about how children can cope positively with difficult emotions in 

front of other children in the school or the local community. 

•	 Running a school poster competition to tackle one of the issues that is causing most 

children to feel sad and/or angry – e.g. the theme could be bullying if this is what 

children identified as an issue in Session 3. 

Tips for teachers

Use the ‘Checklist for planning a child-safe activity’ in the Teachers’ Guidance Notes or Annex 2 

of this Teachers’ Activity Pack to guide the children through the action-planning process.

As the teacher, you will need to intervene to ensure that the children’s plans are realistic and 

feasible. Encourage the children to think carefully about the messages they would like to get 

across from this activity. 

Who needs to hear these messages? 

Remember that this Teachers’ Activity Pack aims to ensure that out-of-school children can also 

benefit from the learning. 

Can the activity be designed to share information with out-of-school children in a safe way?

The children should also plan how to get feedback from the audience if they are going 

to perform a play or a role-play. If they do not do this, they will not be able to discuss the 

outcomes of the activity in a meaningful way in the next session. 

Evaluation of this action will take place in the Newsflash! at the start of the next session. 

Key messages

Children should think carefully about the timing and location of their activities – will they make 

it easily accessible and safe for other children and family members? 
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Topic 3 – Child Protection 

Session 1 – Feeling Safe And Unsafe

Session 2 – What Is Abuse?

Session 3 – Planning An Action

Session 4 – Who Do I Trust? What Can I Do?

Session 5 – Planning An Action

Learning Objectives:

•	 To be able to express feeling safe/unsafe and the reasons for this.

•	 To identify safe/unsafe places in the community.

•	 To build understanding of different types of abuse.

•	 To identify the skills and relationships we have that can help us protect ourselves.

•	 To build understanding of key child protection actors in Sierra Leone, their roles and how 

they might be able to help children
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Session 1 – Feeling Safe And Unsafe

Objectives of session

•	 To be able to express feeling safe/unsafe and the reasons for this

•	 To identify safe/unsafe places in the community

•	 To understand that children feel safe/unsafe in different ways, depending on their 

experiences

Materials needed

Flip-chart or large pieces of paper, pens

Paper ‘leaves’ for the Tree Of Positive Action, glue

Picture of child in a dangerous situation (supplied)

Activities and time required

Newsflash! – 20 minutes

Activity 1 – Drawing a community safety map – 35 minutes

Activity 2 – Let’s find out more! – 15 minutes

(This session is particularly long because of the need to evaluate the previous  
session’s activity, so teachers may need to break this session up into more lessons 
than would be normal for the rest of the Teachers’ Activity Pack.)

1.	 Allocate at least 15 minutes to evaluate the outcome of the activities planned in the last 

session.  

For example, if the children decided to do a role-play in 

the local community, ask the children: 

•	 Did the audience enjoy your role-play? 

•	 Were the messages from your role-play understood 

by the audience? 

•	 How do you know that they were understood? 

•	 If you could do the activity again, what would you do differently? Why? 

At all times ask if children felt safe carrying out the action and take steps to address safety 

issues if they arise.

2.	 Now ask if anyone would like to add any ‘leaves’ to the Tree Of Positive Action.
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Session 1, Activity 1 
Drawing a community safety map

1.	 Show the children a picture of a child in a dangerous situation (refer to the supplied 

picture, which shows, for example, some children playing near a snake/in the middle of the 

road). Ask the children, ‘Is the child in the picture safe or unsafe? Why?’

2.	 Now get the children into groups of five or six. You may wish to separate girls and boys at 

this stage (see ‘Tips for teachers’, below).

3.	 Ask the children to draw a simple map of their village, town or local community. Ask them 

to locate important places in the community, such as churches or mosques, the local 

market and shops, as well as their homes.

4.	 Now ask the children to draw a happy face next to the places on the map where they feel 

safe. Then they should draw unhappy faces on the map next to places where they do not 

feel safe.

5.	 Ask the children to take turns presenting their maps to the rest of the class.

6.	 Encourage a class discussion once everyone has shared their maps. Ask the children:

•	 Did everyone agree on the places where they felt safe and unsafe?

•	 Why did children feel differently?

•	 Which are the places that are the least safe in the community?

•	 Are there certain times of day when these places are safer/unsafe?
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Adaptation for older children

After point 6, (see above) you can ask the children if they know any children who regularly go 

to the ‘unsafe’ places that have been identified on their community safety maps. If they do, ask 

them what could they do to help these children be safer? 

For example, can they get into groups and together inform these children why these places 

are unsafe, and try to encourage them to avoid these locations? Say we will be discussing what 

happened in the Newsflash! at the next session. 

Children should only conduct this activity if the teacher believes there are no risks associated 

with this activity, and if the children feel comfortable doing so. They should not visit the ‘unsafe’ 

place in order to deliver their messages. 

Key messages

It is important that children feel safe most of the time.

Different children feel differently about what is ‘safe’ and ‘unsafe’ for different reasons.
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Tips for teachers

This activity is a gentle introduction to talking to children about sensitive issues of abuse, 

which will be covered later on in this topic. Do not be tempted to skip this activity, as it may 

make the later sessions more difficult to teach.

It is possible that girls will view their communities differently to boys in terms of safe/unsafe 

areas. This is why it is suggested you split the groups according to gender. Try to see whether 

there are differences between the boys’ maps and girls’ maps.

The ‘Adaptation for older children’ (above) allows children to link new learning with their 

life outside school. Make sure that children work in groups to conduct this activity. Teachers 

should be aware of what each group is planning to do in order to ensure they do not expose 

themselves to any risks. Explore the possibility of seeing if a willing parent or teacher can 

accompany some of the groups.
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Session 1, Activity 2 
Let’s find out more!

1.	 Tell the children you would like them to find out more about the topic of safe/unsafe 

places in the community. 

2.	 Support them to develop a survey question they can ask other children. See if they have 

friends who are in different schools or classes. 

3.	 Ensure that children know how to capture the information they are collecting – perhaps 

through recording information in a simple table or drawing pictures based upon the 

responses they receive.

Example survey question: 

Which place in the community/village do you feel the least safe?

Adaptation for older children

Children may wish to interview a local authority figure who is involved in issues of community 

security – such as a policeman or policewoman – and share their maps with them to find out 

more about safe/unsafe places in the community. In this case, the teacher should support the 

children not just to develop appropriate questions, but also to ensure that the children feel 

confident and supported in approaching the particular authority figure. 

The authority figures should be briefed in advance about the purpose of the interview and the 

types of questions children wish to ask.

Reflection 

Ask children to get into pairs. Each pair should discuss the following questions:

•	 What did I learn from drawing the community safety map?

•	 What will I do differently to keep myself safe?
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Session 2 – What is abuse?

Objectives of session

•	 To build understanding of different types of abuse.

•	 To encourage children to think about how abuse impacts upon children and their lives

Materials needed

Flip-chart or large pieces of paper, pens

‘Types of abuse’ diagram (found in Annex 4 at the end 

of this Teachers’ Activity Pack)

Paper ‘leaves’ for the Tree Of Positive Action, glue

Scenarios (below) copied on to separate pieces of paper

Activities and time required

Newsflash! – 20 minutes

Activity 1 – Types of abuse – 40 minutes

1.	 Ask the children to share their findings from 

the survey/finding out more activity they 

conducted in Session 1.  

•	 What did they find out?  

•	 Did they get the information they 

needed?  

•	 What challenges did they have doing the survey?  

Document the main findings and challenges on a large piece of paper.

2.	 Explain that we will be using the survey findings to help us plan an action over the next 

few weeks. First we need to find out more about what things make children safe and 

unsafe.
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3.	 If older children carried out the optional ‘Adaptation for older children’ activity, ask them to 

share what happened. 

4.	 Offer children a chance to add more leaves to the Tree Of Positive Action.

Tips for teachers

Because children were conducting a survey relating to the protection of children, it is 

important that the teacher monitors any risks/resistance children face when discussing these 

issues in the local community. Monitoring the safety of the children and community reactions 

to discussing child protection issues is very important throughout this Teachers’ Activity Pack.

Session 2, Activity 1 
Types of Abuse

1.	 Ask the children if they know what child abuse is. Let them have a short brainstorm of 

ideas.

2.	 Present the abuse diagram (see ‘Types of abuse’ diagram in Annex 4 of this Teachers’ 

Activity Pack) to the children. Slowly talk through each of the headings and explanations. 

You can draw a symbol to represent different types of abuse. 

For example, a clenched fist or hand could represent physical abuse, a mouth could 

represent emotional abuse, an empty bowl or plate could represent neglect, and a hand 

with a cross through it could represent sexual abuse.  

Visual symbols will help children to remember the different types of abuse.

3.	 Now split the children into six groups, and give each group a scenario (provided below) 

to read through together. N.B. Because of the sensitivity of the issues, you may need to 

separate the groups by gender. Ask the children to decide: 

•	 Is this a case of child abuse? 

•	 If so, what kind of abuse is it?  

•	 How do you think each child feels?  

•	 How do you think their experience affects their life?

4.	 Ask the children to present their scenarios to the rest of the group. Ask the children if they 

agree or disagree with the conclusions each group has come to.

5.	 Ask the children if they can think of examples of any types of child abuse that have not 

been mentioned. Do some types of abuse affect girls more than boys?  

(Examples of other forms of abuse could be gang violence, bullying, dangerous forms of 

child labour or domestic violence.) 
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Scenarios  
(for use in Activity 1, Step 3)

1.	 Hassan is a lively boy who likes playing sports with his friends. One morning, he was late 

fetching water for the family because he stopped to play football with a friend for 10 

minutes. When he got home, his father was very angry. He shouted at Hassan and beat 

him very hard with a stick. Afterwards, Hassan could not sit down in a chair for two days 

because it hurt so much. This is not the first time his father has hit him very hard.

2.	 Sally has special needs. She cannot speak or read as well as other children who are the 

same age as her. Sally’s mother and father died two years ago, and now her grandmother 

looks after her. Her grandmother is always calling Sally ‘stupid’ and ‘useless’. Sally is very 

frightened of her grandmother and since she came to live with her, she is not eating or 

sleeping well.

3.	 Alice is 12 and lives with her uncle. He owns some shops in the north of the country and 

travels a lot for his work. He is rarely at home. He and his wife have two sons aged 10 

and 12. Her uncle’s wife does not like Alice. She never gives her enough rice to eat and 

sometimes sends her to school with no breakfast, even though the two boys are allowed 

two helpings of rice and always eat breakfast. Alice needs some new shoes as hers have big 

holes in them, but her aunt refuses to buy her new ones, even though the boys get new 

clothes and shoes regularly.

4.	 Francis likes to run races with his friends. One day he wins a race. Another boy tells Francis 

that he cheated because he started running before the others. The two boys start yelling at 

each other. Francis is so angry he punches the other boy.

5.	 Emma’s family do not have much money. Her father is sick and cannot work, and often the 

family do not have enough food to eat. One day, Emma goes to the shop to buy a small 

bag of rice. On the way home, she drops it on the ground. The ground is very muddy and 

it is difficult to collect all the rice back in the bag. When Emma gets home and tells her 

mother, she screams at Emma and says she wishes she had never been born.

6.	 Sometimes Mary’s mother sends her to help her father’s cousin with his housework. When 

she is there, her father’s cousin tries to touch her private parts. Mary does not like this. He 

says if she lets him touch her then he will give her money. 
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Key messages

•	 Encourage the children to see that abuse has an emotional as well as physical impact 

upon children. Point out that abuse can affect a child’s health, development and their 

dignity.

•	 Sometimes it is not always easy to decide what is abuse. For example, in the scenario 

featuring Emma, maybe her mother did not want to hurt her feelings, but because she 

was stressed, she lost her temper.

•	 Point out that child abuse is often, but not always, committed by someone in a position 

of responsibility, trust or power, such as parents, teachers, extended family members or 

even peers.

Tips for teachers

Be aware that this is a very sensitive topic and that some of the children in your class may have 

been affected by some of the issues raised. No child should be forced to participate or speak if 

they do not wish to. It is important that the teacher looks out for any signs of distress among 

children.

Children should be made aware that they can stop participating in an activity or discussion at 

any point.

Children should be told that if, at any point, any of the subjects discussed in this lesson cause 

them to feel sad or upset, they should talk to someone they trust about how they feel, and, if 

they wish to, they can talk to the teachers.

Emphasise that children should never go away from a session on child protection feeling 

unclear or upset. Make sure that there is plenty of opportunity for children to raise questions.

Because boys and girls may feel differently or react differently to discussions about child 

protection, make sure you take this into account. You may need to use single-sex groups for 

collaborative work. 

It is important that the children are allowed to come to their own conclusions and discuss 

among themselves what they think is and is not abuse. 

Make sure you keep a written list of the other forms of abuse cited by the children (Activity 1, 

Step 5), as we will need this information later on.
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Reflection 

Ask the children to get into single-sex pairs, preferably with people who they did the group 

work with – hopefully they will feel more comfortable talking to their group members about 

issues of abuse. Ask each pair to discuss what they learned from doing this exercise. 

How did reading about the scenarios make them feel? 

Make sure that you go round the class, visiting each pair and offering them an opportunity to 

ask questions or raise any concerns.
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Session 3 – Planning An Action

Objectives of session

•	 To summarise what children have learned about child protection so far

•	 To support children to use new learning to plan an action

•	 To identify resources needed and allocate responsibilities for carrying out the action

Materials needed

List of types of child abuse generated by children in 

Session 2, Activity 1

Community safety maps from Session 1

Pieces of paper with survey findings

Checklist for planning a child-safe activity (see the Teachers’ Guidance Notes or Annex 2 of this 

Teachers’ Activity Pack), Empty box to use as a ‘question box’

Activities and time required

Newsflash! – 5 minutes

Activity 1 (Optional) – Teamwork energiser: Whose hand is it? – 5 

minutes

Activity 2 – Planning an action – 35 minutes

1.	 Offer children the chance to ask any further 

questions or raise any concerns about the previous 

session on child abuse. 

2.	 Explain that if anyone has any questions they do not 

want to ask in front of the class, you will be putting a question box at the front of the room 

where children can put anonymous questions about any subject we cover in the Teachers’ 

Activity Pack. Explain you will be answering the questions in the next Newsflash!
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Session 3, Activity 1 (Optional) 
Teamwork energiser: Whose hand is it?

1.	 You can prepare the children for planning an action by doing a teamwork energiser 

with them. Get the children into pairs and ask them to close their eyes and feel the 

hand of their partner. Tell them they need to really pay attention so they can recognise 

this hand again.

2.	 Ask them to open their eyes and get everyone to wander around the room away from 

their partner. Now ask everyone to stop, close their eyes and turn around on the spot. 

3.	 Challenge the group to find their partner by keeping their eyes closed and feeling the 

hands of others until they recognise their partner’s hand. 

4.	 Have a few ‘seeing’ children around the room to make sure no one bumps into desks or 

walls. Once each child finds their partner, they should open their eyes and move out of 

the way of other players.

Session 3, Activity 2 
Planning an action

1.	 Ask the children to close their eyes and imagine a child in their local community.  

 

•   Is the child a girl or a boy?  

•   What is their name?  

•   Can you imagine what they look like? 

 

•   What are some of the nice things that happen to the child during the course of a day? 

•   What are some of the bad things that happen to the child during the course of the same day?  

 

•   Where do they go in the morning?  

•   Where do they go in the evening?  

•   What kinds of problems is this child experiencing? 

2.	 Now ask the children to open their eyes. Refer back to the list of examples of different 

types of child abuse that the children generated at the end of Session 2, Activity 1 and 

make sure it is clearly visible to all children. Ask the children if they would like to add any 

more examples of child abuse to the list. 
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3.	 Ask the children to spend a couple of minutes looking at their community safety maps to 

remind themselves of the safe and unsafe places for children. 

4.	 Tell the children they are going to start to decide which of these issues is the most 

important for children in their local area.  

Explain that we would like to take action to tackle some of these problems but we cannot 

deal with all of them at once, so which ones do the children feel are the most urgent to 

deal with first?  

Remind the children that the aim of the action is to make children safer in the community.

5.	 Divide the children into small groups of five or six people and ask each one to discuss 

the list and identify the two most important issues they would like to deal with first. They 

should also look at their community safety maps and include any issues related to unsafe 

places in the community in their decision-making.

6.	 In their discussions, they should think about which of the issues they, as children, might 

be able to have an impact upon. Ask them to consider common issues that affect many 

children – girls as well as boys.

7.	 Ask each group to present their preferences and collect the results together.

8.	 If there is a clear first and second issue, then you are done. If not, allow the groups to vote 

again until they reach an agreement.

9.	 Explain that we will begin to work on the first issue and aim to reduce the danger it 

represents to children. After that, we will start to work on the second issue.

10.	 Now ask the groups to consider actions they could take to address the priority problem. 

Ask each group to come up with at least three options.

11.	 Ask the groups to consider the following: 

•   What resources might you need to carry out the action? How would you get these? 

•   Who might you need to inform? E.g. parents, chiefs and religious leaders? 

•   Which action would you have the time to carry out? 

•   Who would benefit from this action? How can we enable all children in the community, 

not just those who go to school, to benefit from the action?

Ideas for action include:

1.	 Children making posters, or writing poems or songs, to raise awareness of the types of 

abuse affecting children in their local communities. 

2.	 Children can also arrange events like a poster/poem/song competition. 
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3.	 Performing role-plays, poems or songs to the local community to raise awareness of 

prioritised issues.

4.	 Children identify peer safety buddies who support them to stay safe – for example, by 

walking to school together or studying together with them after school.

5.	 Children can prepare short talks on the identified issues to give to other schools or children 

in other classes at school.

6.	 Children can invite child-protection actors to participate in a school assembly by giving a 

talk and answering questions from the children.

7.	 Children can plan to work in groups or with a trusted adult to inform other children in the 

community, including those who do not go to school, about safe or unsafe places in the 

community.

Tips for teachers

Use the ‘Checklist for planning a child-safe activity’ (in the Teachers’ Guidance Notes or Annex 2 

of this Teachers’ Activity Pack) to guide the children through this process. You may need to split 

the action-planning over two lessons, in which case, break the activity at step 10.

Make sure key child protection actors such as chiefs, religious leaders, Child Welfare 

Committees and Family Support Units are invited to public activities to hear what children are 

saying about child safety. (We will learn more about these actors in the next session.)

During the action-planning, you will need to support children to prioritise effectively. 

Encourage them to focus upon the problems they think are the most urgent, and that they 

think they can tackle without exposing themselves to any harm.

The children should try to ensure that their actions on community safety benefit children in the 

wider community who do not go to school. However, this must be planned in a SAFE way that 

does not expose them to risk. Simple posters displayed in the community or community role-

plays about the safety strategies they have successfully employed are some of the ways out-of-

school children could benefit without exposing either group of children to risk.

If children decide they want to interview local authority figures or leaders as part of ‘taking 

action’, it is important that the teacher briefs the local authority figure beforehand and gives 

them an idea of the types of issues the children would like to talk about with them.

Tell children there will be an opportunity to feed back on their action in the next session.
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Session 4 – Who Do I Trust? What Can I Do?

Objectives of session

•	 To identify who we are close to and who we trust

•	 To identify the skills we have that can help us protect ourselves

•	 To identify factors or barriers that support or prevent us from trusting

•	 To understand that when we feel at risk, it is important to tell someone we trust

•	 To build understanding of key child protection actors in Sierra Leone, their roles and 

how they might be able to help children

Materials needed

Paper, pens

(Optional) Learning materials from Identity sessions

Child protection stakeholder cards (see annex 4 of the 

Teachers’ Activity Pack)

(Optional) Guest speaker

Activities and time required

Newsflash! – 20 minutes

Activity 1 – Who do we trust and what can we do? 

30 minutes

Activity 2 – Who can help? – 30 minutes

Activity 3 – Let’s find out more! – 15 minutes

(N.B. This session is particularly long because of the need to evaluate the previous activity, so 
teachers may need to break up this session into more lessons than would be normal for the 
rest of the Teachers’ Activity Pack.)
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Children can discuss, write about or draw pictures 

to evaluate the activity they did at home, in their 

community or in their school.

If children organised an event, sample 

evaluation questions might be:

•	 How many people attended?

•	 Did parents/community leaders participate?

•	 What feedback did you get from the audience?

•	 How did your parents/caregivers feel about your participation in the activity?

•	 Were your messages understood by the audience? How do you know?

•	 What would you improve next time you plan an action?

At all times ask if children felt safe carrying out the action and take steps to address safety 

issues if they arise. 

NB if you used a question box in the previous session, use this as an opportunity to answer some of 
the questions left in the box by the children.

Session 4, Activity 1 
Who do we trust and what can we do?

1.	 Give each child a piece of plain paper and ask them to draw a picture of themselves in 

the middle of the paper. Over the picture of themselves, ask them to write down three 

skills or qualities they have that have helped them when they have had a problem. You 

may need to give examples.  

For example, they might say confidence, intelligence and strength.  

N.B. They may wish to refer back to the Identity topic resources, where they outlined their positive 
qualities.

2.	 Tell the class we are now going to think about all the people we have relationships with. 

We will draw circles around the main picture of ourselves, depicting each person. These 

people can be friends, family, neighbours or other people in the community.  
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3.	 Once the circles have been drawn, explain to the children that some of these people we 

are very close to, and others we are not so close to.  

 

Some of these people we may trust, others we do not trust so much. Ask the children to 

draw : 

•   one line from the picture of themselves to the circle if their relationship is not very 

close,  

•   two lines to the circle if the relationship is close, and  

•   three lines to the circles representing the people they feel the closest to, and those 

they trust the most.

4.	 On the lines, ask children to write or draw the things they talk about with that person. 

Ask them to put a star next to those people whom they are most likely to go to when 

they have a problem.  

Explain to the children that these are their Trust Maps.

5.	 Ask the children if they think it is important to talk about problems and issues with 

people on their maps. 

•	 What makes it easier or more difficult to talk to certain people about their 

problems?
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•	 What causes them to trust some people more than others?

Tips for teachers

Teachers should be sensitive to those children who have few relationships of trust on their 

maps, and those who find it difficult to identify people they feel close to or trust. These children 

may be unwilling to discuss their maps in pairs for the ‘Reflection’ activity, below, and should 

not be forced to do so.

The trust mapping exercise is very useful in helping teachers identify which children have very 

strong interpersonal relationships that will help them to stay safe, and which children do not.

Reflection

Get the children into pairs and ask them to show each other their Trust Maps. Ask each pair to 

discuss what they learned from their own Trust Map. 

•	 What did they learn from their partner’s Trust Map? 

•	 Was this activity useful for them? 

•	 If so, why?
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Session 4, Activity 2  
Who can help?

1.	 Explain to the children that we now have a good idea of who we trust and who we go to 

when we want to talk about things that are troubling us. But there are some children who 

have difficulty solving their problems, or children who do not have many people they can 

trust in their lives.  

•	 For example, remind them of Sally’s situation (from Session 2). Her mother and 

father are dead and her remaining relative is cruel to her. Her health is suffering as a result. 

2.	 Explain that some children’s problems are so serious, people on our Trust Maps cannot help 

us. For these children, there are other people in the community who are responsible for 

helping children. We are now going to find out more about these people and their roles.

3.	 Split the class into five groups. Give each group one of the ‘Child protection stakeholder 

cards’ (see Annex 4). Tell the class that each card is about someone or an organisation in 

the community who can help children. Some of these people or organisations they may 

have heard about before, others they may not.  

Ask each group to choose one or two people to read out what is written on the card to the 

rest of the group. 

4.	 Now the groups should discuss the following questions, which you can write up on the 

board: 

•	 How many people in your group know who this person or organisation is in the 

community? 

•	 What kinds of problems do you think this person or organisation could help 

children with? 

•	 What might be the challenges for children in trying to get help from this person or 

organisation?

5.	 Once the children have finished discussing these questions, explain they should nominate 

two people in the group (preferably someone who did not read the card out to the rest of 

the group) to feed back to the class. One person should read their card out to the rest of 

the class. The second person should summarise the key points from the discussion.

6.	 Ask children if they have any questions about the roles of these people or organisations, or 

if anything is still confusing. 

7.	 Start a discussion about how children would decide which person or organisation they 

would go to if they had a problem. What would help them to overcome any barriers for 

getting support – e.g. if they were scared, could they visit the child protection actor with a 

friend?
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Key messages

Apart from parents and relatives, there are other people whose role it is to help children in the 

community. 

Sometimes the roles of these people are similar. This means children can choose which ones 

they feel comfortable approaching with their problems.

Different people/organisations might be better suited to helping children with different types 

of problems.

Physical as well as emotional barriers may prevent children from seeking help from child 

protection actors – e.g. the Family Support Unit may be located too far away; children may feel 

shy approaching an important person such as the chief. Encourage children to think back to 

the list of qualities they identified in the Identity sessions to see what strengths they have that 

could help them.

Session 4, Optional Alternative Activity 1 or 2 
Guest speaker

It is highly recommended that teachers consider inviting one or more of the local child 

protection actors to the school to give a talk about their roles. Beforehand, brief the guest 

speaker on the key messages that you would like them to deliver through their talk. For 

example, children should understand the role of that person, and their responsibilities in 

relation to child protection. Children should understand how the guest speaker is able to help 

children, and how children can get help from this person if they would like to.

Session 4, Activity 3  
Let’s find out more!

1.	 Ask the children which two of the child protection actors discussed in Activity 2 they 

would like to find out more about. They can do this by writing down the names of two of 

the child protection actors discussed on a scrap of paper, folding up the paper and putting 

it in a box or on a table in the room.

2.	 Ask for a couple of volunteers to help you count the votes. 
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3.	 Tell the children we are going to find out more about the people or organisations children 

gave the most votes to by doing a survey. They may wish to interview the child protection 

actors themselves, in which case, they should be supported to arrange the interview and 

come up with a list of simple questions to ask.  

The interviewee should be notified in advance about the content of the children’s 

questions. Or they may wish to ask a trusted adult more about the roles and responsibilities 

of one of the child protection actors. 

Example survey questions:  

•   How can chiefs help children in the community? 

•   Have you heard of the Family Support Unit? What do they do?

4.	 Children should be supported to make a simple tick chart, tally chart or pictogram to 

display their results.

Session 5 – Planning An Action

Objectives of session

•	 To share children’s survey findings 

•	 To use these findings to plan an action 

•	 To allocate resources needed to plan the action

Materials needed

Trust Maps

Checklist for planning a child-safe activity (see Annex 2 

of the Teachers’ Activity Pack or the Teachers’ Guidance 

Notes) Flip-chart or large pieces of paper, pens

Activities and time required

Newsflash! – 20 minutes

Activity 1 – Planning an action – 25 minutes

57Topic 3 : Child Protection



Children can report their findings from Session 4, 

Activity 3. Ask them to analyse:

1.	 What did they find out?

2.	 Will the results help them to plan an action?

3.	 What messages might they like to spread through the action?

Session 5, Activity 1  
Planning an action

1.	 Explain that we are now going to be planning an action based upon what we found out 

about child protection actors. Doing an action is a good way to share our learning with 

other people. 

2.	 Now split the class into groups of five to six children. Ask each group to spend 10 

minutes thinking about possible activities they could plan.

3.	 Ask the groups to report back on the types of actions they would like to do, and make a 

numbered list of these on the board or a large piece of paper.

4.	 Now ask the children to consider which ones are possible to carry out – for example: 

•	 will they have the resources to carry out every activity?  

•	 Which ones do they think children can have an impact upon?  

If this eliminates any of the activities, cross them out at this stage.

5.	 Will they need to get extra support from teachers or parents to carry out any of the 

activities? Now children have developed their own Trust Maps, suggest they use these 

to see if any of the people on their Trust Maps could be helpful to them in carrying out 

the action.

6.	 The children should now vote for which two activities they would most like to do. They 

should do this by writing down the numbers of the activities on a piece of paper and 

folding this up.

7.	 Get a couple of volunteers to count the votes and decide which activities are most 

popular.
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Examples of activities children can plan: 

•	 Inviting a child protection actor such as the local Family Support Unit or social 

development worker to come and give a talk at their school about their role.

•	 Performing a drama to the local community – including out-of-school children – that 

involves explaining more about the child protection actors we have learned about.

•	 Drawing posters for children to highlight how one of the child protection actors can 

help children who are being abused.

Tips for teachers

Depending on the activity, you should encourage the children to get into groups or pairs to 

implement the actions.

Make sure key child protection actors such as chiefs, religious leaders, Child Welfare 

Committees and Family Support Units are invited to public activities to hear what children are 

saying about child safety. 

Out-of-school children are likely to be among those groups who need to be aware of the roles 

and responsibilities of key child protection actors, above. 

Ask the children to consider safe ways that out-of-school children could benefit from their 

planned activity.

Use the Newsflash! in the first session of the next topic to evaluate the action with the children. 
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Topic 4 – Conflict

Session 1 – Understanding Peace And Conflict

Session 2 – What Causes Conflict?

Session 3 – Peace-Building And Preventing Conflict

Session 4 – The Effects Of Conflict

Session 5 – Planning Peace In Our Communities

Learning Objectives:

•	 To build a basic understanding of concepts of peace and conflict.

•	 To identify different kinds of peace and conflict in children’s lives and environments.

•	 To learn how to take responsibility for either violent or peaceful actions.

•	 To identify ways of avoiding conflict and building peace.

•	 To understand the negative consequences of conflict and war upon families and 

communities

60 Topic 4 : Conflict



Session 1 – Understanding Peace and Conflict

Objectives

•	 To build a basic understanding of concepts of peace and conflict

•	 To identify different kinds of peace and conflict in children’s lives and environments

•	 To start to understand how peace and violence affect our lives and emotions

Materials needed

Flip-chart or large pieces of paper, pens

Activities and time required

Newsflash! – 20 minutes

Activity 1 – Peace and conflict umbrellas – 35 minutes

Activity 2 – Let’s find out more! – 20 minutes

Get the children into the groups or pairs that 

they worked in to implement the activity from 

the previous session. Ask them to discuss the 

following questions:

•	 Did the planned activities go well? 

•	 What was difficult or enjoyable about planning and doing the activity?

•	 Were the messages you wanted to send through the activity understood? How do we 

know?

Refer back to the Trust Maps – did they use any of their skills or relationships of trust to help 

them carry out the activity?

At all times ask if children felt safe carrying out the action and take steps to address safety 

issues if they arise.
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Session 1, Activity 1  
Peace and conflict umbrellas

1.	 Draw a picture of an umbrella on the board or a large piece of paper. Write the word ‘peace’ 

on the handle of the umbrella. Tell the children that this is the peace umbrella. Ask them 

what words they think about when they hear the word ‘peace’? Write down their responses 

in each section of the umbrella.

2.	 Now draw another umbrella. Write the word ‘conflict’ on the handle of the umbrella. Tell 

the children that this is the conflict umbrella. Ask them which words they think about 

when they hear the word ‘conflict’. What do they think this word means? Write down the 

children’s responses in each section of the umbrella.

3.	 Now draw a picture of a child holding the handle of each umbrella. Give the children their 

own pieces of paper. Tell the children that we are now going to draw a picture depicting 

the life of each of these children. One of the children lives in a peaceful family and 

community; the other child lives in a family and community affected by conflict. Ask the 

children to draw examples of how peace affects one child’s life and how conflict affects the 

other child’s life.

4.	 Once the children are happy with their drawings, split them up into small groups of no 

more than five children and ask them to describe their pictures to each other.
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5.	 Now encourage them to discuss how peace and conflict have affected the children in their 

pictures. How does peace or conflict make each child feel? What things make their lives 

peaceful or not peaceful? Does the child living in a peaceful community ever argue with 

their family and friends? Do they ever have a fight?

Key messages

Peace and conflict can mean different things to different people.

Peace is a desirable state – it brings about feelings of happiness, safety and security, and means 

we are able to grow and develop.

Conflicts are common in our everyday interactions with people – some are more serious than 

others, but essentially a conflict is a problem or a disagreement between two or more people.

Conflicts are not always violent, though sometimes conflicts that start out as non-violent can 

escalate into physical violence.

Make sure that you help children to distinguish between small personal conflicts that they 

have with their friends or families, and armed conflicts or war. You can explain that a war is 

usually an armed struggle between different countries or between different groups within a 

country. It is almost always violent.

Tips for teachers

It is important for children to generate words for the peace and conflict umbrellas, and when 

summarising definitions of peace and conflict, we should avoid using dictionary definitions. 

Instead, give the children the opportunity to say what they already know and believe about 

conflict and peace, the role it plays in their lives, and how it affects them.

N.B. Older children may identify the fact that conflict can sometimes be positive; younger children 
are more likely to identify the negative aspects of conflict. For older children, you may wish to explain 
that there are instances when conflict may be positive. For example, a conflict can sometimes open 
up discussion of an important issue, result in a problem being solved or improve our problem-solving 
skills.

Reflection – Bullseye!
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Draw a small circle on the board or a large piece of paper. Draw a bigger circle around the 

small one and an even bigger circle around that one. Draw a line down the centre of the circles, 

splitting them in half. Tell the children you would like them to think about how interesting and 

useful this activity was. 

One side of the circles represents ‘USEFUL’ and the other represents ‘INTERESTING’. 

If they thought the activity was very useful, they should put an ‘x’ close to the centre of the 

smallest circle on the appropriate side. The less ‘useful’ it was, the further away the ‘x’ should go 

from the centre of the smallest circle. 

Once the children have voted, get them into pairs to discuss why they placed their ‘x’ where 

they did on the board. Go round the room listening carefully to these discussions, as this 

feedback will be useful for planning future sessions.

Tips for teachers

•	 Are all the children voting in the same way? 

•	 Or are all the children voting positively? 

Either they all think the activity was perfect (in which case, great!) or there is a risk they are 

voting to please you, or voting in the same way as their peers as they do not want to ‘stand out’ 

and vote differently. 

Reassure the children that they should vote openly and honestly, and that this will help you 

to make sure that the next lesson is even more useful and interesting to them. If it helps, you 

could experiment by placing the flip-chart paper on the floor at the back of the room, so no 

one can see how the children are voting.

Session 1, Activity 2  
Let’s find out more!

1.	 Explain to the children that we now have a better idea of what the terms ‘peace’ and 

‘conflict’ mean. Tell them we are going to find out more about peace and conflict in our 

communities. Help the children to develop a survey question to find out more about the 

topic. Questions should be simple and easy to understand. Children can practise their 

questions on each other before carrying out their survey. Survey examples include: 

•	 Interviewing friends, family and/or neighbours on whether they think their 
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community is very peaceful, quite peaceful or not very peaceful. 

•	 Asking children in the community what peace means to them. 

Children could also conduct an observation survey, which involves making a note of the 

types of peaceful behaviour they observe in their schools/communities.

2.	 Children should be supported to make simple tick or tally charts to record their results. 

Tell the children they will be sharing their survey results with others in the class during the 

Newsflash! at the start of the next session.

Session 2 – What Causes Conflict?

Objectives of session

•	 To understand the different causes of conflict

•	 To encourage children to take responsibility for either violent or peaceful actions

Materials needed

Storybook 2: The Beautiful Blue Jacket

Trust Maps

Paper ‘leaves’ to add to the Tree Of Positive Action

Glue, paper, pens

Activities and time required

Newsflash! – 20 minutes

Activity 1 – Two brothers – 40 minutes

Activity 2 – Let’s find out more! – 20 minutes
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1.	 Children should share their survey results from 

the previous session with others in the class. Ask 

them to discuss: 

•	 What did they learn? 

•	 Will the results help them to plan an action? 

•	 What messages would they like to spread through the action?

2.	 Explain to the children that we will be using these findings to plan an activity over the next 

few weeks, but before we do, we need to learn much more about what causes us to be 

peaceful and to engage in conflict. 

3.	 Make sure that the children keep their survey papers and that they spend five to 10 

minutes making short notes of the findings and discussion points, as we will be using this 

information for planning action in the future.

4.	 Ask the children if they want to add any more leaves to the Tree Of Positive Action. Has 

any one done anything positive for themselves or for anyone else since the last lesson? For 

example, have they tried to be more peaceful in their behaviour since the last lesson?

5.	 Children can also review their Trust Maps to see if there is anyone else in the community 

they now have relationships with since we last looked at the maps. They may have met 

new people as a result of doing some of the actions. Ask them to update their Trust Maps 

and find out if any of their relationships have become closer since they first did the maps.

Session 2, Activity 1  
Two brothers

1.	 Read Storybook 2: The Beautiful Blue Jacket to the children. Once you have finished the 

story, ask the children to discuss the questions at the end.

2.	 Explain to the children that the story is an example of the kind of thing that causes conflict 

between people. 

3.	 Now say you’d like them to think about wars. Remind them of the previous session and the 

‘conflict’ umbrella activity, when we discussed the difference between small conflicts and 

violent wars. Split the class into groups of five to six children.

4.	 Ask each group to discuss something that causes war and write down one cause of war on 

a piece of paper. They should then pass the piece of paper on to the next group, so each 

group has another group’s piece of paper.
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5.	 The group should read and discuss what the other group wrote on their piece of paper. Do 

they agree/disagree with what was written? The group should then try to think of another 

cause of war, and write this down on the piece of paper. They should pass this paper on to 

the next group.

6.	 The groups should continue discussing what is written on the pieces of paper they have 

been passed and writing new causes of war until they have received their original piece of 

paper back.

7.	 The teacher should ask the group if there are any other causes of war that have not been 

mentioned yet.

Key messages

Disagreements are often part of everyday life – for example, Mohamed and Ishmael were 

always arguing about small things. Sometimes these small disagreements can become 

conflicts.

Small disagreements can get out of control when people become very angry or strong 

emotions are involved. In the case of Mohamed and Ishmael, it can lead to violence.

Conflict arises when two people or groups see situations in different ways and cannot agree on 

solutions

Wars can take many forms. For example, people can go to war over resources such as land, 

politics and religion.

Tips for teachers

If the children get stuck trying to think of different causes of war, remind them that often what 

causes arguments between people is the same as what causes conflicts and wars. For example, 

Mohamed and Ishmael fought over a jacket – sometimes wars are caused by people fighting 

over resources such as land, oil or water. They may prefer to focus upon ‘what causes us to fight’ 

and then consider if these causes are the same for what causes people to go to war.
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Reflection – A letter to myself

1	 Ask the children to think about Mohamed and Ishmael’s story, as well as the ‘causes of war’ 

lists they made. Ask them to write a letter to themselves on a piece of paper. The letter 

should say:

Dear me,

Today I learned....

It made me think about....

By the end of the month I will...

2	 Ask them to fold up their letters and write their name on the front. Collect the children’s 

letters. In one month, remember to return the letters to remind the children what they 

thought about and what they intended to do.

Session 2, Activity 2 – Let’s find out more!

1.	 Tell the children that we have a better idea of the types of things that can cause wars and 

disagreements between people. We are now going to find out more about the causes 

of conflict in our communities. Support the children to develop a survey question or 

formulate interview questions.  

2.	 Examples of ‘finding out more’ activities include: 

•	 Interviewing a local community leader – e.g. a local chief, policeman/policewoman 

or Family Support Unit worker about the main causes of conflict in the community 

•	 Asking friends what caused the last argument or fight they had with someone 

3.	 Make sure the children know how to record their findings – in a simple tick or tally chart, 

for example.
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Tips for teachers

Make sure the survey questions are different to those used in the previous session. If you and 

the children believe that the survey you did in the previous session generated a lot of useful 

information, you may not need to carry out another ‘finding out more’ activity here.

Session 3 – Peace-Building And Preventing Conflict

Objectives of session

•	 To identify ways of avoiding conflict and building peace 

•	 To identify the qualities needed to avoid violence

•	 To reinforce how managing emotions can help to prevent conflict

•	 To emphasise to children that it is their personal responsibility to avoid conflict

Materials needed

List of ‘Role-play scenarios’ [see Activity 1] for group work

Blackboard, flip-chart or large pieces of paper

Activities and time required

Newsflash! – 15 minutes

Activity 1 – Fighting talk! – 45 minutes
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1.	 Ask the children to share their survey findings 

from the previous session with the rest of the 

class. Ask them to discuss: 

•	 What did they learn? 

•	 Will the results help them to plan an 

action? 

•	 What messages would they like to spread through the action?

2.	 Explain to the children that we will be using these findings to plan an activity over the next 

few weeks, but before we do, we need to learn much more about what happens to children 

when there is a war. 

3.	 Make sure that the children keep their survey papers and that they spend five to 10 

minutes making short notes of the findings and discussion points, as we will be using this 

information for planning an action in the future.

Session 3, Activity 1 
Fighting talk!

1.	 Split the class into groups of four children. Tell them we are going to do some acting today.

2.	 Give each group one of the scenarios below. Each scenario is an example of a type of 

disagreement. Explain that they should use the scenario to develop a short role-play. The 

role-play only needs to last three to four minutes. 

3.	 Ask half the groups to role-play how the disagreement turns into a more serious conflict. 

Ask the other half of the groups to role-play how a more serious conflict is avoided. Give 

the groups 20 minutes to prepare their role-plays, then ask them to present these to the 

rest of the class.

4.	 After each group has presented, ask the children who viewed the role play the following 

questions: 

•   What caused the disagreement? 

•   What were the effects of the disagreement? 

•   What helped the people in the role-play to avoid a conflict? Did they have specific skills 

or qualities that helped them? 

•   OR Why did people in the role-play not avoid a conflict? 

•   How could a conflict have been prevented in the role-plays?
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5.	 As the discussion about the role-plays continues, make a list of ways to prevent conflict 

on the board or a large piece of paper, and a list of qualities or skills needed to prevent 

conflict. Offer children the chance to add to this list after they have finished presenting and 

discussing their role-plays.

Role-play scenarios

1.	 One neighbour’s cow has been eating another neighbour’s crops.

2.	 One boy has been spreading false rumours about another boy at school.

3.	 One girl believes that her cousin has stolen her favourite doll. 

4.	 One man is jealous of another man’s big house and good job.

5.	 Two chiefs of different villages are arguing about who owns a plot of land between 

each village.

6.	 A new group of families have moved near to the town and the people in the town are 

being unfriendly to them.

Key messages

Make sure that the children identify which factors help us to avoid a conflict – for example, by 

listening to what the other side has to say, by trying to control our emotions and by taking a 

step back and trying to calm down before responding.

Emphasise that good communication and listening skills can help to avoid conflicts. It is always 

important to listen to the other side of the story.

Avoiding conflict and violence is sometimes the more difficult response, but it can bring more 

benefits in the long term.
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Tips for teachers

•	 Change the role-plays for the local context, if necessary.

•	 Listen to what is being said in each group as they prepare for the role-play, and guide 

only where necessary.

•	 If children need more guidance, ask them to think about who the characters in the story 

are, what is going to happen to them and why they will behave the way they do.

•	 Encourage children to use their imaginations when making up their role-plays – remind 

the children that there is no right or wrong way to carry out this exercise.

Reflection

Ask the children to get into pairs. Tell them to read through the list of ways to prevent conflict 

and the types of qualities/skills needed to avoid conflict that were listed during the previous 

activity. 

The children should discuss with their partner a time when they have used one of these 

techniques or displayed one of these skills in the past. 

Were they successful in avoiding a conflict? 

Ask the children to practise using one of these qualities or techniques outside of the classroom 

between now and the next lesson.

72 Topic 4 : Conflict



Session 4 – The Effects Of Conflict

Objectives of session

•	 To understand the negative consequences of conflict and war upon families and 

communities

Materials needed

Storybook 3:  

How War Changed Mariatu’s Life

Trust Maps

Optional guest speaker

Activities and time required

Newsflash! – 5 minutes

Activity 1 – Storybook 3: How War Changed Mariatu’s Life, Part 1 – 

30 minutes

Optional activity – guest speaker

Activity 2 – Let’s find out more! – 15 minutes

Did any of the children practise the conflict 

avoidance techniques we learned in the last 

session? If so, what happened? Were they 

successful? What worked well or did not 

work so well?
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Session 4, Activity 1  
Storybook 3: How War Changed Mariatu’s Life

1.	 Ask the children if they remember the story of Edward, Mariatu and Peter. Tell them that 

over the next few weeks, we are going to find out about what happened to Mariatu when 

war came.

2.	 Read Part 1 of Storybook 3: How War Changed Mariatu’s Life to the children. Afterwards, 

ask the children the discussion questions at the end of the story.

Session 4, Optional activity 
Guest Speaker

Activity 1 can be supplemented by identifying an NGO staff member or local community 

member who worked with children affected by conflict in Sierra Leone and asking them to talk 

to the children about the types of problems children face in a war situation. Remember to brief 

the guest speaker beforehand on your key messages (below) and support children to develop 

some questions for this guest speaker in advance of their visit. See also section 10, ‘Inviting a 

guest speaker’, in the Teachers’ Guidance Notes.

Key messages

As a result of war, many children lose family members.

Some children and their parents are affected by health issues as a result of war – for example, 

Mariatu’s mother became sick after her father died.

When a family member dies, it can mean that the family has much less money than before, and 

struggles to pay for food and other everyday costs.

In times of war, many children are unable to go to school – this is because they have to move 

far from their schools, or because their schools have been attacked or destroyed during the 

war. Sometimes their families no longer have money to buy them school uniforms or books.
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Tips for teachers

Be aware that this story may cause some children to become upset – some of their family 

members are likely to have had similar experiences or may have known children like Mariatu. 

Let the children know that if they feel sad or upset at the end of the session, they are welcome 

to talk to you or any other adult they trust.

Reflection

Ask the children to write down two things they have learned about the effects of war on a 

piece of paper. Now ask them to swap papers with the person sitting next to them. They should 

read what their neighbour has written. They should now share that paper with someone else, 

and read what is written on that piece of paper.
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Session 4, Activity 2  
Let’s find out more!

1.	 Explain to the children that we are now going to find out more about the effects of war, 

but that is important for us to be sensitive and careful how we ask questions and talk 

about the war. This is because remembering the war is still painful for lots of people in 

Sierra Leone. 

2.	 Ask the children to get out their Trust Maps and identify who are the people they feel 

closest to. Would they like to either discuss Mariatu’s story with one of these people or 

ask them a question about the effects of war?

3.	 If the children feel comfortable asking people they are close to about the effects of war, 

then help them to develop a survey question(s). 

 

Example survey question:  

 

How are children affected by war?

4.	 If children would rather share Mariatu’s story with another person, encourage them to 

think about what in particular about Mariatu’s story they would like to share.

Tips for teachers/facilitators

To minimise the risk of Activity 2 causing any upset or distress to families or other people the 

children feel close to, help the children to structure their questions in general terms. 

For example, instead of asking, ‘How did the war affect you?’, children could ask, ‘How does war 

affect children/families and communities?’
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Session 5 – Planning Peace In Our Communities

Objectives

•	 To share the learning from the survey conducted after the previous session

•	 To prioritise the conflict prevention and peace-building activities children would like to 

do in their communities

•	 To allocate responsibilities and secure resources to carry out these activities

•	 To get adults to recognise children’s contributions to peace-building and conflict 

prevention

Materials need

Survey papers/notes from survey findings

Trust maps

Flip-chart or large sheets of paper, pens

Checklist for planning a child-safe activity (see 

Annex 2 of the Teachers’ Activity Pack or Teachers’ Guidance Notes)

List of conflict-avoidance techniques from Session 3

Activities and time required

Newsflash! – 15 minutes

Activity 1 – Recap and visioning peace – 20 minutes

Activity 2 – Planning an action – 40 minutes

1.	 Ask the children to share their survey findings with the 

rest of the class. Ask them to discuss: 

•	 What did they learn? 

•	 Will the results help them to plan an action? 

•	 What messages would they like to spread through 

the action?
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2.	 If the children chose instead to share Mariatu’s story with another person, ask them to tell 

us about the reaction of the other person. How did they feel about Mariatu’s story?

3.	 Explain to the children that we will be using these findings to plan an activity over the next 

few weeks.

4.	  Make sure the children keep their survey results and that they spend five to 10 minutes 

making short notes of the findings and discussion points, as we will be using this 

information for planning an action.

Session 5, Activity 1  
Recap and visioning peace

1.	 Tell the children that over the past few weeks, we have discussed and learned a lot about 

peace and war.  

We have learned about the types of conflict in our communities and what causes fighting 

and conflict, and we also know some of the results of war and how children are affected. 

We have also discussed ways we can prevent conflict happening.

2.	 Now get the children into groups of five to six children. Give each group a large piece of 

paper.  

Ask everyone to close their eyes. Tell them you want them to think about what their 

community will look like in 10 or 20 years. Explain that everyone will be living in peace. 

How does it feel to live there? How are people behaving to each other?

3.	 Ask the children to open their eyes and to work in their group to draw a picture of their 

vision of a peaceful community. Tell them they will have 15 minutes to do this.

4.	 Once they have finished, hang the posters on the wall and let each group spend one 

minute describing their poster to the rest of the class.

5.	 Now ask the groups what were the main issues or problems they found about in the 

sessions about peace and conflict. If the group did a survey in the previous ‘Let’s find out 

more!’ activity, ask them to remind themselves of the main findings of this survey. Ask each 

group to share these issues and problems with the rest of the class, and make a list of these 

issues on the board or a piece of flip-chart paper. 

An example issue might be: Our survey found that fighting among girls is a big problem in 

the school.

6.	 Ask the children to vote for which two issues or problems they think are the most 

important, and which ones they think they would like to plan an action to address by 

putting a tick next to them.
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Tips for teachers

The ‘Recap and peace visioning’ activity is a good opportunity to invite parents and influential 

community and religious leaders to share in the session. They can hear from children 

themselves what they have learned about peaceful living and prevention of conflict thus far, 

and they can also observe what children want to see in their visions of ‘peaceful communities’. 

If guests are invited to this part of the session, it is important to ask them how they can 

contribute to creating the peaceful societies that children have drawn.

Session 5, Activity 2 
Planning an action

1.	 Staying in the same groups, ask the children to spend 10 minutes thinking about 

possible activities they could plan to address the priority issues. The activities should 

help us to create the type of peaceful society we showed in our pictures. 

2.	 Encourage the children to think about the types of messages we want to give out 

through these activities – who do we want to hear these messages?

3.	 Ask the groups to report back on the types of actions they would like to do and make a 

numbered list of these on the board or a large piece of paper.

4.	 Now ask the children to consider which ones are possible to carry out – for example, will 

they have the resources to carry out every activity? Will they need to get extra support 

from teachers or parents to carry out any of the activities? If this eliminates any of the 

options, cross them out at this stage.

5.	 The children should now vote for which two activities they would most like to do. They 

can do this by writing down the numbers of the activities on a piece of paper and 

folding this up.

6.	 Get a couple of volunteers to count the votes and decide which activities have the most 

votes.

7.	 Now use the ‘Checklist for planning a child-safe activity’ (Annex 2 of the Teachers’ 

Activity Pack or in the Teachers’ Guidance Notes) to support the children to plan their 

activity. 

Example of an activity: Children do a role-play or drama in front of the community to highlight 

how wars impact upon children.
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Tips for teachers

Encourage children to think about how out-of-school children can also benefit from the 

activities. For example, if they decide to do a role-play in the community, how can they ensure 

out-of-school children are part of the audience?

Tell the children that they will have an opportunity to talk about their actions in the next 

session’s Newsflash!.

Emphasise to the children that small-scale actions are also acceptable – it takes many small 

bricks to build a safe house.
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Topic 5 – Managing Risks In Conflict 

Session 1 – What Happened To The Children?

Session 2 – Developing Resilience

Session 3 – Planning An Action

Session 4 – Children’s Rights In Conflict 

Session 5 – How Risky Is This?

Session 6 – After War Ends

Learning Objectives:

•	 Understanding the child protection risks children face in war.

•	 Identifying the different experiences girls and boys have in war.

•	 Understanding what can help to protect children from risk and harm in a war situation.

•	 To help children understand their needs and rights in conflict situations.

•	 To understand that community reintegration is a long-term, difficult process.
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Session 1 – What Happened To The Children?

Objectives of session

•	 To understand the child protection risks children face in war

•	 To explore the different experiences girls and boys have in war

•	 To understand what can help to protect children from risk and harm in a war situation

Materials needed

Storybook 3: How War Changed Mariatu’s Life

Letters children wrote to themselves in Session 2 of 

the Conflict topic (Topic 4)

Trust Maps

Paper ‘leaves’, glue, paper, pens

Activities and time required

Newsflash! – 20 minutes

Activity 1 – Continuing to read the story of Mariatu in Storybook 3 – 

30 minutes

1.	 Remind the children of the activities they 

planned in the previous session. Ask the 

children to discuss: 

•	 Did the activities work well? 

• 	 Were the messages we wanted to share understood? 

•	 How do we know? 

•	 What would we do differently next time? 

 

At all times ask if children felt safe carrying out the action and take steps to address safety 

issues if they arise.

2.	 Invite children to add more ‘leaves’ to the Tree Of Positive Action.

3.	 Redistribute the letters children wrote to themselves in Session 2 of the Conflict Topic.  
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This is the letter that children filled out:

Dear me,

Today I learned....

It made me think about....

By the end of the month I will...

Ask the children if any of them are willing to share whether they fulfilled the promise they 

wrote in their letters? If not, can they commit to trying to do so again?

Session 1, Activity 1  
Continuing to read the story of Mariatu in Storybook 3

•	 Ask the children if they can remember the story of Mariatu. Ask them to summarise what 

has happened to her.

•	 Read aloud or ask the children to read part 2 of Storybook 3: How War Changed Mariatu’s 

Life.

•	 At the end of the story, ask the children to discuss the questions.

Key messages

•	 Many children, like Mariatu, are forced to join fighting forces, so it is difficult for them to 

avoid becoming soldiers. 

•	 Commanders in armed groups sometimes want to recruit children because they can be 

hard workers, and they may be more obedient than adults.

•	 Under international law, a person under the age of 15 may not be recruited by armed 

forces. Because some people say that 15 is too young to be a soldier, a more recent law 

raises this to age 18 (UNCRC, 1989 and 2002). In Sierra Leone, if you are under 18, you are 

legally not allowed to be a soldier.
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•	 Child combatants are not just fighters – some are spies, porters, messengers and children 

who do domestic work such as cooking, for armed groups (Cape Town Principles And Best 

Practices, 1997).

•	 Girls who were part of the fighting forces sometimes had different roles and responsibilities 

to the boys. But many, like Mariatu, were also trained how to use guns and fight, and did 

this very well.

•	 Children face many dangers and risks in war situations. When children are recruited by 

soldiers, these risks are often much greater. For example, children can be harmed physically 

and sexually, and they can suffer emotional problems, too.

•	 Girls who are in armed forces were sometimes forced to become the ‘wives’ of senior 

soldiers – just like Mariatu.

•	 Being separated from the people who can protect you and not having access to school can 

make you vulnerable to being taken by soldiers. For example, if Mariatu was still living with 

her father and if her mother was not ill, maybe she would still go to school. This means she 

would not have been walking alone somewhere far from her village.

•	 Children often used their strengths and qualities to help themselves stay safe in the armed 

forces. For example, Mariatu’s friends help each other to avoid beatings.

Tips for teachers

It is important to warn the children that stories about war can sometimes be upsetting 

for people. If the children are upset by any of the stories they read in this lesson, it is very 

important that they share their feelings with a teacher or someone they trust.

Reflection – Our feelings

1. Give the children a piece of paper. Ask them to write ‘My feelings’ on the paper. 

2. Now ask them to think about how Mariatu’s story makes them feel. They should write down 

one or two sentences about how they are feeling on the piece of paper.

3. Now ask them to look at their Trust Maps. Who on their map could they share their feelings 

about Mariatu’s story with? Suggest that they choose someone on their map that they feel 

close to, and that between now and the next lesson, they share their feelings about Mariatu’s 

story with that person.
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Session 2 – Developing Resilience

Objectives of session

•	 To deepen understanding of the child protection risks children face in war

•	 To explore the different experiences girls and boys have in war

•	 To identify the ways children try to protect themselves or cope in a conflict situation

•	 To understand what can help to protect children from risk and harm in a war situation

Materials needed

Storybook 4: Abdul Makes A Difficult Decision

Trust Map

Paper, pens, paper ‘leaves’, glue

Activities and time required

Newsflash! – 5 minutes

Activity 1 – Storybook 4: Abdul Makes A Difficult Decision – 35 

minutes

Activity 2 – Let’s find out more! – 15 minutes

Invite children to share any positive actions 

they have undertaken and add them to the 

Tree Of Positive Action.
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Session 2, Activity 1  
Storybook 4: Abdul Makes A Difficult Decision

Read aloud or ask the children to read Part 1 of Storybook 4: Abdul Makes A Difficult Decision. 

At the end, ask the children the suggested questions in the storybook.

Session 2, Adaptation/alternative activity

Teachers can supplement Activity 1 by asking a former child combatant, a former member 

of a fighting force or NGO staff member who has worked with child combatants to speak 

about their experiences of war. It is important that the teacher briefs the children and the 

guest speaker beforehand to explain to them both the expectations of the talk and what is 

appropriate for discussion, considering the age ranges of the children in the audience. Ask the 

guest speaker to consider sharing how they were recruited, what their experiences were like as 

a soldier, how they left the fighting forces and what happened to them next.

Key messages

Reinforce the key messages from Mariatu’s story (Storybook 3) here.

Abdul managed to stay safe when the soldiers came by staying close to someone he trusted – 

in this case, his neighbour Mr Kamara.

Although many children were forced to join the armed groups, there are some who choose to 

join. But it is important to note that children usually choose to join because they are hungry, 

very poor, or if they have no one to look after them. They believe that the soldiers will look after 

them and help them. Ask the children whether they think Abdul would still have joined the 

soldiers if he were rich and lived with his family.

Young people like Abdul can join armed forces for many reasons – poverty, revenge or anger, 

self-protection, not having any family support or peer pressure.

Many children in the armed forces were given drugs to force them to be more violent. Taking 

drugs can often change your behaviour and make you act in a way you would not do normally.
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Tips for teachers

Younger children may need an explanation of ‘drugs’ and how they affect the body and 

mind. You can explain that ‘drugs are a natural or chemical thing that can change a person’s 

behaviour in some way’. You can also do a quick brainstorm on the types of drugs children have 

heard of.

Because this activity requires the children to compare Mariatu’s story with Abdul’s story, 

make sure that both activities are carried out close together; otherwise the children will have 

forgotten the details of Mariatu’s story and may need some reminding.

Reflection – Our feelings

1.	 Give the children a piece of paper. Ask them to write ‘My feelings’ on the paper. 

2.	 Now ask them to think about how Abdul’s story makes them feel. They should write down 

one or two sentences about how they are feeling on the piece of paper.

3.	 Now ask them to look at their Trust Maps. Who on their map could they share their feelings 

about Abdul’s story with? Suggest they choose someone on their map that they feel close 

to, and that between now and the next lesson, they share their feelings about Abdul’s story 

with that person.

Session 2, Activity 2  
Let’s find out more!

1.	 Tell the children that now we have read Abdul and Mariatu’s stories, we have learned about 

some of the dangers faced by children in war. Now we are going to find out more about 

what happens to children when war comes. 

2.	 Using their Trust Maps, suggest that the children think of a question they would like to 

ask someone very close to them on this subject. Support the children to develop a simple 

question(s). Encourage them to practise these questions on children in other classes to 

make sure they are easy to understand. 
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Example questions: 

•	 What is the biggest danger for children in war? 

•	 How/why did children get involved in fighting in the war? 

•	 Who helped children who were put in danger during the war?

3.	 Make sure the children are aware of how to record their findings – for example, using a 

simple table or tally chart.

Key messages

Explain to the children that talking about the war can make some people upset. This is why it 

is important to direct your question at people you are close to and whom you trust, and to be 

very sensitive when asking your question.

Tips for teachers

If there were any challenges with children asking survey questions relating to war when 

children did their surveys in the Conflict topic, make sure you take this into account when 

helping children decide upon their survey questions and who they should direct these to.

To minimise the risk that a survey question relating to the conflict causes any upset or distress, 

help the children to structure their questions in general terms. For example, instead of asking, 

‘How did the war affect you?’, children could ask ‘How does war affect children/families and 

communities?’
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Session 3 – Planning An Action

Objectives of session

•	 To share findings from surveys carried out in the previous session

•	 To use survey findings to plan an action

•	 To allocate roles and responsibilities for implementing the action

•	 To build children’s skills in evaluating their actions

Materials needed

Survey findings

Trust Maps

Checklist for planning a child-safe activity (in 

Teachers’ Guidance Notes or Annex 2 of the 

Teachers’ Activity Pack)

Activities and time required

Newsflash! – 15 minutes

Activity 1 – Planning an action – 30 minutes

Ask the children to share their findings from 

the previous activity. Ask them the following 

questions:

•	 What did they learn?

•	 How did people react to being asked questions about conflict? 

•	 What challenges did they face? 

•	 Will their findings help us to plan an action?
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Session 3, Activity 1  
Planning an action

1.	 Tell the children that we are going to plan a small activity based on the findings from their 

investigations. 

2.	 Ask what activity they would like to plan and how they might do this. Use the ‘Checklist for 

planning a child-safe activity’ to guide them, and encourage them to use their Trust Maps 

to identify who could help them to carry out the activity, if necessary.

Example activities might be:

•	 Holding a poem or drawing competition in school about children who were in the 

fighting forces during the war in Sierra Leone

•	 Performing a play or song in the community highlighting the dangers faced by children 

during the war in Sierra Leone

•	 Drawing posters highlighting the dangers of war for children and posting these up at 

popular places in the community

•	 Sharing three things you have learned about staying safe in war with two friends.

Tips for teachers

Older children may now be able to use the ‘Checklist for planning a child-safe activity’ 

themselves and require less input from the teacher in structuring their planning. 

Teachers should continue to monitor and offer support to ensure all activities are child-safe.
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Session 4 – Children’s Rights In Conflict 

Objectives of session

•	 To help children understand what their needs and rights are in conflict situations

•	 To understand that in situations of conflict, international law says children should be 

given special protections

•	 To inform children that their rights include protection and participation

•	 To inform children that they have a right not to be recruited as child combatants before 

the age of 18

Materials

Flip-chart or large pieces of paper

Pens

Trust Maps

Activities and time required

Newsflash! – 15 minutes

Activity 1 – Mapping our rights – 30 mins

1.	 Ask the children to get into small groups and draw a 

picture that shows how the activity they planned in the 

last session went. The picture should highlight if the 

activity was successful or not.  

2.	 Ask the children to present their pictures to the rest of the class and discuss if the children’s 

messages were understood by the target audience. What worked well and what was more 

difficult? Display these pictures in the classroom.

3.	 If the children collaborated with anyone who is not on their Trust Maps to carry out the 

activity, ask them to consider updating their Trust Maps. Will they draw one, two or three 

lines to the new relationship on the map?

At all times ask if children felt safe carrying out the action and take steps to address safety 

issues if they arise.
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Tips for teachers

You can invite parents and community leaders to the activity evaluation so they can share in 

what the children have done and understand the impact the children’s activity has had.

Session 4, Activity 1  
Mapping our rights

1.	 Explain that children everywhere have certain rights and responsibilities.

2.	 Put the children into groups of four and give each group a large sheet of paper. Ask the 

group to draw a large picture of a child on each piece of paper or, if there is room, ask a 

child volunteer to lie down on this large piece of paper on the floor. Another child can 

outline the shape of their body. Ask them to give the child a name

3.	 Ask the children to write or draw what that child’s needs might be inside the picture of the 

child. These might include shelter and food. 

4.	 Now ask the children to think about what children should have – i.e. their rights. Now write 

or draw these suggestions outside the ‘body’. Explain to the children that these are things 

they believe all children should have.

5.	 Ask the children to present their drawings to the rest of the class.

6.	 If the children need a break here, get them to stand up, stretch, then put them into 

different groups so they are working with different classmates. OR you can choose to 

continue this activity in another lesson.

7.	 Now tell the children that the child they have drawn is living in a country affected by war, 

just like Mariatu and Abdul. Ask them to discuss in their groups if children affected by war 

have special needs or rights?

8.	 Ask each group to consider the following discussion questions: 

Do children living in war have their rights respected? 

Which rights might they lose because of the war? 

Which rights are most important for children affected by war? 

Who is responsible for giving children their rights?

9.	 Offer children a chance to ask questions about anything that may still be unclear to them 

about children’s rights.
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Key messages

Rights are legally protected standards that cannot be taken away. 

They are not ‘gifts’. They are things that people are entitled to have by law.

There are four main areas of rights:

1.	 Right to survival – e.g. right to have enough food and shelter to have a healthy body

2.	 Right to development – e.g. having a good education; the right to be able to play and have 

leisure time

3.	 Right to protection – e.g. right to be kept safe from abuse, harm and violence

4.	 Right to participation – e.g. right to join clubs and meetings, right to express views and 

opinions

Parents/legal guardians are responsible for children’s rights in the following ways:

They are responsible for the upbringing and development of the child, and the best interests of 

the child is their basic concern (UNCRC, Article 18)

They should make sure, as far as they can, that children’s living conditions support their 

survival and development

The state should respect, protect and fulfil children’s rights. This means:

•	 Respect: do not interfere with a child’s enjoyment of their rights

•	 Protect: prevent violations of human rights by others

•	 Fulfil: take positive action to realise your rights

Reinforce the message that war can cause children to lose access to many of their rights. For 

example, because of the war, Mariatu and Abdul did not have their rights to an education or 

their rights to protection. Beforehand, they were both going to school and were living safely 

with their parents/relatives.

If children do not mention the issue of safety and protection in their discussions about what 

rights children should have, emphasise that children affected by war face many dangerous 
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risks – their right to be protected is very important.

Introduce the idea that under international law, children have a right to be protected in 

a conflict, and also have rights to medical help, care and aid, food, shelter, clothing and 

education (Geneva Conventions, 1949, and Additional Protocols, 1977). 

If children are separated from their parents, international law says the government should help 

them to trace their families and reunite them.

If children lose their parents in a war, they have a right to be protected from harm and provided 

with special help to keep them safe.

Every right has a responsibility. Responsibilities are what we should do to make sure other 

children and other people have their rights respected. For example, it is our responsibility to 

respect each other’s rights by not hurting anyone else, and by listening to what other people 

have to say.

Tips for teachers

Read sections 12 and 13 in the Teachers’ Guidance Notes, ‘Child protection issues in war’ and 

‘Children, war and international law’, to prepare for this session

You may need to help the children distinguish between needs and wants in this exercise – e.g. 

a child needs food, but does not need a bicycle or a mobile phone.

If the children have difficulty making a distinction between needs and rights, you can make a 

list of suggestions or draw the following things if applicable, and ask the children to consider 

whether these things are ‘needs’ or rights.

Food, shelter, medicine, education, family, clothes, safety, clothes, time to play, love, respect, 

kindness

You may wish to split the groups by gender, as girls may prioritise different needs and rights to 

boys.
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Reflection

1.	 Draw a picture of a thermometer on the board or on a large piece of paper. At the top end 

of the thermometer, draw a sun or write the word ‘hot’. At the bottom of the thermometer, 

draw an icicle, or write the word ‘cold’. 

2.	 Ask the children to put a cross on the thermometer to indicate how much they enjoyed 

the session. If the cross is at the top of the thermometer, it means they really enjoyed it. 

If it’s at the bottom, it means they did not like it. If it’s towards the middle, they thought 

the exercise was average. Tell the children you appreciate their honest feedback and 

encourage them to discuss how they scored the session so you can improve it in future.

3.	 Optional reflection – you could also ask the children to vote on the thermometer according 

to how much they learned from this session. Was most of the information new to them or 

were they already aware of the subject of child rights?
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Session 5 – How Risky Is This?

Objectives of session

•	 To enable children to assess the risks facing children in conflict and practise decision-

making

•	 To identify ways children can protect themselves in conflict situations

•	 To identify key child protection actors in a conflict situation

Materials needed

At least four pieces of red paper, four pieces of yellow 

paper and four pieces of green paper (if coloured 

paper cannot be found, try to colour in small pieces 

of paper red, yellow and green, or write replace the 

colours with the words ‘high’ ‘medium’ and ‘low’)

Picture of children playing in road or next to a snake used in the Child Protection sessions

Child protection stakeholder cards from the Child Protection sessions, found in Annex 4 of the 

Teachers’ Activity Pack

Trust Maps, Flip-chart or large pieces of paper

Pens, paper ‘leaves’, glue
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Activities and time required

Newsflash! – 10 minutes

Activity 1 – Risk situations – 30 minutes

Activity 2 – Who can help me? – 20 minutes

1.	 Offer children the chance to add more leaves to the 

Tree Of Positive Action. Encourage the children to 

read all the new leaves on the tree. Are they inspired 

by what other children are doing? Is there anything 

on there that they would like to try themselves?

2.	 Do a quick recap of what we did in the previous 

session to refresh the children’s memories.

Session 5, Activity 1  
Risk situations

1.	 Put a book slightly close to the edge of a desk. Tell the children that this book is at risk of 

falling off the desk. Now move the book closer to the edge of the desk. Say the book is now 

at even more risk of falling off the desk. Move the book even closer towards the edge of 

the desk. Tell the children that the book is at even more risk of falling off the desk.

2.	 Ask the children what they understand by the term ‘risk’.

3.	 Explain that we are all at risk when we might be affected by danger or when we might be 

hurt by somebody or something. We are not safe when we are at risk. Show the children 

the coloured cards. Explain that the red card = very high risk, the yellow card = medium 

risk and the green card = small risk. Sometimes risks are high (like when the book was very 

close to the edge of the table). Hold up the red card to show that this was a high risk. And 

sometimes they are low (like when the book was further away from the edge of the table). 

Hold up the green card to show that this was a low risk.

4.	 Abdul and Mariatu’s stories have taught us that children face many risks when there is a 

war. We are now going to look at some risks children face in war and decide whether they 

are high or low risks.

5.	 Divide the class into groups of four to five children. Give each group one of the ‘Risk 

scenarios’ below.
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6.	 Ask each group to read aloud their scenario and then discuss the following questions: 

•	 What should the child do? 

•	 Why? 

•	 Which option is most risky? Which option is least risky? 

Emphasise that all the children in these scenarios live in a country affected by war.

7.	 After the group have discussed this for 10 minutes, ask them to report back to the rest of 

their classmates. Ask each group to say what they think the child should do.

8.	 Now the other groups should vote on how risky they think the plan of action 

recommended by each group is by holding up the relevant coloured card. Red = most risky 

option, yellow = medium risk and green = low risk.

9.	 Discuss why the children have voted the way they have. Do they agree or disagree with 

what children in other groups have recommended?

Risk scenarios

1.	 A boy has to walk to the market, which is far away. He has to fetch some food for his 

brothers and sisters. But he has heard the road is not safe and that there is a soldiers’ camp 

along the way to the market. His family is very hungry and they need to eat soon.

2.	 A girl in the armed forces is sent by her commander to deliver a message to a man in the 

next town. She has hidden some money in her shoe and wants to escape from the soldiers’ 

camp. She is often beaten badly in the camp. She thinks she will be able to escape because 

the commander is sending her to deliver the message alone. Her aunt used to live in the 

next town before the war started.

3.	 A boy in the armed forces is sent by his commander to deliver a message to a man in the 

next town. He is being sent with another soldier who he does not know well. The boy 

wants to escape. He does not have any money and does not know where he will go. 

4.	 A girl who used to be a soldier in the armed forces wants to return home to her family. But 

she is scared what her family will say when they see her. She is worried they will be very 

angry with her because she left home to join the soldiers. If she does not go home, she 

does not know where she will live.

5.	 A boy’s older brother was taken by the soldiers. The boy’s mother is now very sad – she 

misses her son. She wants to speak to the commander of the soldiers to ask him to let her 

son go. The boy thinks this is not a good idea. He has heard that the commander is a very 

bad man. He is worried that the commander will hurt his mother if she goes to speak to 

him. 
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6.	 A girl has been separated from her parents during the war. She went to live with her 

grandmother and does not know where her parents are now. He grandmother is very old 

and the girl has to look after her. The girl’s friend says there is a new NGO in the town that 

can help children who don’t have any parents. The girl does not know if she should ask the 

NGO for help because the organisation was not in the town before the war started and she 

does not know if she can trust it. 

Key messages

Some risks are big, some risks are small. It is important to think about the risks when you are 

deciding how to solve a problem and to choose to do the least risky thing.

Our options are often limited in a war situation, but children can learn how to make decisions 

about what is the least risky thing to do. This can help them learn to protect themselves.

Tips for teachers

You can also use the picture of the children playing in the road or next to a snake that was used 

in the Child Protection sessions to reinforce the idea of what a risk is.

Reflection

Draw a happy face on one side of the board and an unhappy face on the other side. Draw a line 

down the middle of the board. Ask the children to take it in turns to write down one thing they 

liked or did not like about this activity on the relevant side of the board. Encourage them to be 

open in their feedback.
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Session 5, Activity 2  
Who can help me?

N.B. You will need the child protection stakeholder cards (used in the Child Protection sessions and 
found in Annex 4) for this activity.

1.	 Explain to the children that this activity links to the last one. We are going to continue to 

think about the children in the scenarios we discussed before.

2.	 Tell the children that for this exercise we will be using our Trust Maps and the child 

protection stakeholder cards we used in the Child Protection sessions.

3.	 Ask the children if they can remember which groups of people can help children. Remind 

them that we discussed these groups in the sessions about Child Protection. (Answers 

should be: religious leaders and chiefs, NGOs, Family Support Units, Child Welfare 

Committees and social development workers.) Give the children a brief recap on the roles 

of each of these different actors and write their names on the board or a large piece of 

paper.

4.	 Get the children into the same groups as they were in for the last activity. (Group sizes 

should still be four to five children.) Give each group a different scenario card to the one 

they had discussed before.

5.	 Ask each group to look at their Trust Maps and the child protection stakeholder cards. Ask 

each group the following questions: 

•	 If you were this child, who would you go to for help? 

•	 Who might you talk to first? 

•	 If this person could not help you, who would you go to next? 

•	 Do you think there would be any challenges getting help from any of these people 	

	 during a war?

6.	 Ask each group to present back to the class.

Key messages

It is important to note that children who are separated from their parents and other people 

they trust face more dangers and may find it more difficult to stay safe.

NGOs can help children affected by war. Many new NGOs can come into a country when there 

is a war in order to help. Often, NGOs can help children who have been separated from their 

families by finding their family members for them and reuniting them. NGOs can also provide 
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‘safe spaces’ for children in camps and communities. These are areas where children can go to 

school and where they can play safely.

Many people are displaced during a war – this means they move away from where they used 

to live because of the dangers of the war. Because of this, it may be difficult to find people 

who normally help children – e.g. religious leaders and chiefs – because they may have moved 

away.

Sometimes in a war government services like the Family Support Unit can break down or 

do not work as well as they did before the war started. There may also be so many children 

needing help, they may not be able to reach all of them.

Reflection

Ask the children to discuss in pairs the following question:

•	 What is the one thing you learned from doing this activity?
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Session 6 – After War Ends

Objectives of session

•	 To understand the different experiences of girls and boys who have been soldiers once 

war has ended

•	 To understand that community reintegration is a long-term, difficult process

Materials

Storybook 3: How War Changed Mariatu’s Life

Storybook 4: Abdul Makes A Difficult Decision

Paper ‘leaves’, glue, paper, pens, Trust Maps

Activities and time required

Newsflash! – 5 minutes

Activity 1 – What happened to Abdul? – 25 minutes

Activity 2 – What happened to Mariatu? – 25 minutes

Offer children the chance to add more leaves 

to the Tree Of Positive Action. Ask them if they 

have been inspired by what any of their peers 

are doing.
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Session 6, Activity 1  
What happened to Abdul?

•	 Ask the children if they remember what happened to Abdul last time they read about him. 

Can they try to summarise what had happened to Abdul since the war started?

•	 Now read Part 2 of Storybook 4: What Happened To Abdul? to the children or ask them to 

read it. 

•	 Ask the children to discuss the questions at the end of the storybook.

Reflection – our feelings

1.	 Give the children a piece of paper. Ask them to write ‘My feelings’ on the paper. 

2.	 Now ask them to think about how Abdul’s story makes them feel. They should write down 

one or two sentences about how they are feeling on the piece of paper.

3.	 Now ask them to look at their Trust Maps. Who on their map could they share their feelings 

about Abdul’s story with? Suggest that they choose someone on their map that they feel 

close to, and that between now and the next lesson, they share their feelings about Abdul’s 

story with that person.

Key messages

Demobilisation means leaving an armed group and leaving behind your position as a soldier.

During the war in Sierra Leone, many demobilisation camps were set up to help children who 

had been in armed units return to normal life. These camps were mostly run by international 

organisations, such as NGOs.

The camps were there to provide children with food, shelter, education and health care. They 

were also there to help children find their families. 

In fact, after war has ended, children who have been badly hurt or affected by war have a right 

to receive help to improve their health and emotional wellbeing (UNCRC, article 39).

Life was not always easy for children in the camps – sometimes former child combatants were 

placed in the same camps as their former commanders and did not feel safe.
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Tips for teachers

You may want to spread this session over two lessons as it involves reading both Abdul and 

Mariatu’s stories and may take some time.

Session 5, Activity 2  
What happened to Mariatu?

1.	 Ask the children if they remember what happened to Mariatu last time they read about her. 

Can they try to summarise what had happened to Mariatu since the war started?

2.	 Now read part 3 of Storybook 3: How War Changed Mariatu’s Life to find out what 

happened to Mariatu. 

3.	 Ask children to discuss the questions at the end of the storybook.

Key messages

Many girls who had been combatants in Sierra Leone did not go to demobilisation camps. They 

were very afraid of what might happen to them in the camps and felt ashamed of being in 

armed forces during the war. This meant that they did not benefit from the services offered by 

the camps.

Most girls who had been in armed forces instead chose to return home or stay with the 

husbands they married during the war.

It was common for girls and boys like Abdul and Mariatu to be treated badly by their local 

communities after the war. People thought they had done many bad things during the conflict 

and did not want to accept them back into their communities. 

Sometimes girls were treated more badly than boys because people felt that girls should not 

have been soldiers.

Learning skills that enabled children to earn money or going back to school often helped 

children who had been in armed forces to be accepted into their communities.
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Topic 6 – Future Planning

Learning Objectives:

•	 To learn to develop personal goals.

•	 To support children to develop strategies for meeting goals

Session 1 – Visioning The Future

Objectives of session

•	 To support children to think about their ideal future and how to develop personal goals

•	 To support children to develop processes for meeting goals

Materials needed

Paper, pens 

Trust Maps

Paper ‘leaves’, glue

Activities and time required

Activity 1 - Drawing our future – 30 minutes

Activity 2 – Identifying our goals – 30 minutes

Newsflash! – 10 minutes (this is an evaluation of the previous activity 

that will need to take place in a future lesson)
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Session 1, Activity 1  
Drawing our future

1.	 Ask the children to close their eyes and take a few deep breaths in and out. Explain that 

you are going to ask them to think about their lives.

2.	 Ask the children to think about their life now – who are their friends and family? What kind 

of things do they enjoy doing?

3.	 Then ask them to think about what they want their life to be like 15 years from now. Will 

they have finished school? Will they have found a job? What type of job? Do they want to 

get married?

4.	 Now ask them to think about the place they would like to live in. What would their house 

look like? What would their community look like? How would people behave in the 

community?

5.	 Ask the children to open their eyes. Explain that you want them to draw a picture of the 

way they would like their lives to be in 15 years’ time. 

6.	 Let the children work on their drawings for about 15 minutes. As they work, walk around 

the room and ask them to identify some of the things they have drawn.

7.	 Ask the children to present their pictures to each other in groups of four.

8.	 Finally, get the children to discuss how the activity made them feel. Go around the groups 

and listen to their feedback.

Session 1, Activity 2  
Identifying our goals

1.	 If some time has passed between the previous activity and this one, ask the children to get 

into pairs and discuss their future pictures with each other.

2.	 Now explain that we are going to use our pictures to help us to think of two goals we 

would like to achieve that will help us get to the life we drew in our pictures.

3.	 Tell the children that in order for something to be a goal, it has to be important to you. It 

also has to be something that you have a reasonable chance of achieving. 
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4.	 Once the children have each chosen a couple of goals, give each child a piece of paper. Ask 

them to write or draw their goals on one half of the paper. On the other half of the paper, 

they should write their name or draw a picture of themselves. 

5.	 Now ask them to draw a road between themselves and the goals. Explain that you want 

them to think about how they would get to their goals. They should consider the following 

questions: 

•	 Who can help me reach my goal? Ask them to refer to their Trust Maps. 

•	 What steps will I take to get to my goal? 

•	 What good qualities do I have that will help me reach my goal?

6.	 They should make a list of steps or activities they can do that will help them reach their 

goals.

7.	 Remind children to refer to their Trust Maps to see if there is anyone on there who might be 

able to help them with one of their identified steps.

8.	 Ask the children to try out one of the steps they have identified between now and the next 

lesson. For example, if someone has said their goal is to play on the school football team, 

the first step towards this might be to practise football for 20 minutes each day.
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Key messages

It is important to plan small steps towards achieving each of your goals, as this will make 

reaching your goal easier.

Children should understand the difference between a wish and a goal. A goal has to be 

something that is within your power to make happen. It must be realistic.

Remind children that they will need to think about their own safety and the safety of others 

when planning steps towards their goals.

Tips for teachers

When children begin to plan the steps needed to reach their goals, encourage them to put the 

easier things at the beginning and more difficult ones at the end. 

Newsflash! 

(For a future lesson)

1.	 Ask the children to report back on how it went when they practised taking steps towards 

their goals. Did they succeed in taking the step? Will they now move on to the next step or 

do they need to continue to work on the first step?

2.	 If children wish to, they can add leaves to the Tree Of Positive Action or update their Trust 

Maps with any new relationships they have made since the last time they added to the 

map.
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Annex 1 

Child-friendly explanation of the Teachers’ Activity Pack
This can be used in Topic 1, Session 1.

Child-friendly explanation of Teachers’ Activity Pack

Teachers can use this description to introduce the Teachers’ Activity Pack to children in Topic 1, Session 1.  

They can adapt the description according to the age range of the children.

Today, we are going to start learning some new things that will help us to lead safe, happy 

lives. 

First of all, we will learn more about ourselves and each other. 

We will also consider some of the dangerous things that can happen to children – and we 

will meet and find out more about the people who can help us to stay safe. 

We will also learn how children can protect themselves and help each other to stay safe. 

War is one of the things that can hurt children and their families – it can be very dangerous 

for children. 

We will learn about what happens to children when war comes and how children can 

protect themselves better. 

We will also find out more about peace and how children can help to build peace in their 

communities.

We will discuss and share what we learn in school with our families, our friends and our 

community. 

We will try to make sure that we share our learning with children who do not go to school, 

as well as children who are in school.
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Optional explanation

The pictorial depiction of the Teachers’ Activity Pack (see section 5, ‘What is in the Teachers’ 

Activity Pack?’, in the Teachers’ Guidance Notes) can be used to highlight what children will 

learn, what the outcomes will be and how this will be achieved. 

For example, you can explain that we want children to live in a house that is safe and 

secure, and in a peaceful community where there are few dangers for children. We want to 

work closely with the community to achieve this. 

Tell the children that the roof providing the house with cool shade represents important 

people in the community who can help children. 

Explain to children that the path leads to children outside the house who are not safe. 

Perhaps these children do not go to school or they have been affected by war. As we learn 

more, we want to share our learning with other children and people in the community.
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Annex 2

Checklist for planning a child-safe activity

Whose help do you need to carry out the activity? 

(N.B. If children have completed their Trust Maps (introduced in Topic 3, Session 4, they can use these 
as an additional resource to locate help when planning an action.)

How will you get their help?

What materials/resources do you need 

for the activity?

Where will you get these from?

When will you start the activity and how 

long do you need to plan it?

What do you want the activity to 

achieve?

What messages do you want to send 

out?

Who needs to hear the messages?

How will you know if your activity has 

been successful?

Is there a safe way to ensure that children 

in your community who are not in school 

can also benefit from your activity?

Risks: what could go wrong with your 

plan?
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Child safety considerations

Have the activities been designed to take place at 

appropriate times to avoid risks?

Have the activities been designed to take place at 

appropriate locations to avoid risks to children?

Have the children all agreed on the risks associated 

with the activities and agreed on strategies to 

reduce those risks?

Does the activity involve raising a sensitive issue 

that might cause any community tensions? 

If so, have you planned to ease any tensions in 

advance? 

(N.B. Children may wish to do an activity to raise 

awareness of a child protection issue that links to local 

beliefs and customs. Community members may not 

want you to criticise these beliefs or customs. Make 

sure you plan for this in advance and ensure that you 

have key community support for the activity – e.g. 

from influential community figures.)
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Annex 3

Types of abuse diagram

Physical Abuse

Causing hurt or being violent towards a 

child –  

this could be hitting a child, shaking them, 

burning them or causing them any kind of 

physical harm.

Sexual Abuse

This involves forcing a child to take part in 

any sexual act. 

This may involve physical contact with 

private parts of a child’s body.

What is child abuse?

Emotional abuse

This involves telling a child they are 

worthless or unloved. It means doing 

things to a child that make them feel 

afraid, unhappy and not valued.

Neglect

Failing to meet a child’s needs or rights, 

such as shelter, food, education and 

health care, when this can be prevented or 

avoided.
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Annex 4

Child protection stakeholder cards

Religious leaders and chiefs

These people can talk to parents who are harming children to see if they can help to 

stop the problem. 

Because these people have powerful positions in the community, parents or people who 

are harming children might listen to them. 

If they cannot solve the problem by talking to the parents, then they could ask other 

people who might be able to help that child.

NGOs

Some NGOs run projects that aim to help children stay safe, healthy and educated. 

They sometimes have good relationships with lots of important people in the 

community.

Family Support Units

Family Support Units are part of the local police station and they work closely with the 

police. 

Their role is to help children who have been abused or harmed. Sometimes they 

investigate crimes against children. 

If someone has seriously harmed a child, the Family Support Unit will see if that person 

should go to jail.
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Annex 4 (continued)

Child protection stakeholder cards

Child Welfare Committees

Child Welfare Committees are supposed to be in every village in Sierra Leone, but so far, 

not all villages have one. 

Child Welfare Committees are made up of community members such as religious 

leaders. 

Some Child Welfare Committees are also made up of young people. Their role is to help 

children who are being abused, or who they think might be abused in the future.

Social development workers

Social development workers are employed by the government. Every village is supposed 

to have one, but so far not all villages in Sierra Leone do. 

Their role is to help children who are being abused. First of all, they try to solve the 

problem themselves – but if they cannot, they may get other people involved who will 

be able to help that child.
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Teachers’ Activity Pack

You are most welcome to adapt, translate and modify any parts of this 
book without requesting permission from the authors or publishers.  
The materials, including the illustrations, are all copyright free and we 
hope that you will use them whenever you need to.
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